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Juvenile Delinquency among Nigerian University Stuents:
Implication for Counselling
Dr.E. O. Egbochuku
Dr.Oyaziwo Aluede’
Abstract

The enormous occurrence of chaotic and sometimesnal
behaviour by not only the adult population but alke youth
of this country in recent times has since begugite cause of
concern particularly to guidance counsellors andhest
behaviour therapists. This study investigated saspects of
juvenile delinquency in Nigeria, using a sample 8#1
undergraduates of the University of Benin, Benty, dligeria.
The findings of this study included that contragy wide
spread belief, children from the more affluent (dhédclass)
homes were almost as implicated in delinquent astsheir
counterparts from poor home backgrounds. Male chiid
were by far more involved in such acts than theimdle
counterparts. The study also found that the incigerof
disruptive delinquent behaviours is currently iraseng rather
than decreasing. Counselling intervention such @seselling
for value orientation that is expected to fill thmissing
ingredient in the overall educational enterprise swa
advocated.

Introduction

Delinquency, a legal term for criminal behaviourrread out by a
juvenile, is often the result of escalating prokdgimbehaviour. Children
often test the limits and boundaries set by therepts and other
authority figures. Among adolescents, some rehdhess and
experimentation is common. However, a few childreonsistently
participate in problematic behaviours that negfiadfect their parents
and the community at large. Parents may defineupliise and
delinquent behaviour as disobedience, fighting witflings, destroying
or damaging property, stealing money from their ntetparts or
threatening parents with violence. Staff membersigérian universities
often regard delinquent behaviour as that whiclerimpts or disturbs
classroom learning or that behaviour, which viddtee school code of

“ University of Benin, Department of Educational Rdations and Management, Benin city, Nigeria
" Ambrose Alli University, Ekpoma, Department of Edtional Foundations and management
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conduct and threatens the safety of schools andests. Startling
manifestations of indiscipline and allied vicesthg adult population in
Nigeria have been repeatedly observed and repdAddsina, 1975;
Akinboye, 1983; Igborgbor, 1988; Makinde, 1978; Maa1971). The
malaise and carefree lifestyle of the adult popatatseems to have
spilled over and infested the youth. Juvenile dplamcies among
adolescents and children are therefore commonpldbée delinquency
is not limited to Nigeria, the rapid upsurge of lsuiehaviours in recent
times is bound to cause genuine concern. As the maslia and various
research studies have confirmed this position (A&l Browne &

Palmer, 2002; Jacobson & Crockett, 2000).

Therefore, there seems to be an urgent need tst #nig unpleasant state
of affairs on the campuses; and as a step in fhegtobn, the present
study investigated the prevalence and some causeguvenile
delinquency among Nigerian university students. sim doing, the
following questions were raised: At what age, iBrdgient behaviour in
students most prevalent? Which of the sexes ar¢ manifest of the
delinquent acts? What is the level of educationallglattained by the
average delinquent? What are the causal factatslinquent behaviour
among students? What is the effect of successilardan schoolwork
on the incidence of delinquency? What is the retafrequency with
which some of the more common delinquent offencegh as drug
abuse, alcoholism, rioting, and truancy, teenagsgmancies, assault,
rape, prostitution, armed robbery) are committed“aiV social
background do delinquents come from? And w hatdscurrent status of
delinquency in Nigerian universities?

Method of Study

Participants

A total of eight hundred and twenty one (821) ugdeduate students of
the University of Benin, Nigeria of the Faculty &fducation at the
University of Benin, Benin city, Nigeria particigat. A preliminary
survey indicated that all the respondents weraéraidolescent age range
and would therefore be able to give valid responsesadolescent
problems
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Measures

A questionnaire titled “Adolescent Delinquency inig8tia” was
employed for data collection in this study. Thistmmment consisted of
five sections. Section A sought demographic datpecHcally,
information sought in this section included thddaling: The modal age
of Nigerian delinquents; the educational level bé tdelinquents, the
gender with greater involvement, their social baokgd (whether they
are usually from poor or affluent homes). In adufifisection B sought
information regarding whether the current researparticipants
perceived delinquency as increasing or decliningNigeria. Section C
was designed to elicit information about the maguses of delinquency
among Nigerian youths. Factors like unemploymeatk lof parental
supervision of their children, lust for materialaith, etc, were examined
here. Section D focussed on the details of acad@eiformance and
overall academic history of the delinquents. Itestgated whether
delinquents are usually people with serious acatlgmmoblems, people
without any interest in going to school, schoolgirats, talented students
or repeaters of school classes. Section E exantireedarious dynamics
of delinquent behaviours. All the items in secti@)€, and D were rated
on a 5-point Likert-type scale.

The questionnaire used for this study was contetidated by four
professors in the Department of Educational Psygyohnd Curriculum
Studies of the University of Benin. The selectidrith@se academic staff
is based essentially on their resounding knowlestge accomplishment
in the area of adolescent issues. These expetisdvahd certified the
items in the questionnaire before the current rebes drew up the final
version of the instrument that was used in colterthe data analysed for
the current study. The reliability of the instrurhevas ascertained by
administering the questionnaire on a sample of tyvstudents who were
not participating in the study, and repeated orstirae sample one week
later, the reliability yielded a correlation co4efént of 0.86.

Procedures

The current researchers assisted by the courserdestto each cohort
personally administered the instrument. This wasedavhen they
assembled for lectures on a compulsory course osveldpmental
Psychology’, in which all were expected to be pnés&lames of the



JOURNAL OF EDUCATIONAL RESEARCH (Vol.9 No.2) 200@ept Of Education IUB, Pakistan

students were not required. This strategy was soirenfrank responses,
and participation was entirely voluntary for thedsnts.
Results and Discussions

1. Atwhat age, is delinquent behaviour in students st prevalent?
The study reveals that delinquency was found tombeh more prevalent
for 16- 21 age group than any other age group. isgaly, the survey
revealed that 248 respondents (30.2%) maintainat dalinquency is
greatest at 12-16 years of age, while 532 (64.886) delinquency as
most pronounced at 16-21 years of age.

2. Which of the sexes is most manifest in the delingat acts?

The survey reveals that there seems an obviousegeiifference in the
manifestation of delinquent behaviours. 738 respatsl (89.9%) see
male children as predominating in delinquent adtden77 respondents
(9.4%) consider the females more delinquent. A bmatority of six
respondents (0.7%) held the view that both male$ fmmales are
equally delinquent and that gender is not an ingmirvariable. The
greater male participation in delinquent acts waplaned on the
grounds that males see themselves as more darth@duenturous. In
addition to the fact that they are allowed greditezrty at home, the
females on the other hand, are more passive aidnibeds tend to be
better provided for by their parents, than thosthefmales in an effort to
curb social misconduct by the girls since they eaomsidered more
vulnerable. This finding thus confirms the eark@own assertions that
male students predominate in delinquent acts

3. What is the level of education usually attained bythe average

delinquent?

From the responses regarding the educational lefetlelinquents,

revealed that the greater incidence of delinquercmurs among people
who have had some exposure of formal schoolingciSpaly, people

who have received primary education including dudpand those who
have attended secondary schools accounted for 28%)(and 582

(71%) respectively. llliterates (those who have aregnrolled in any
formal school system) were said to form only 2.4%e least offenders
were people with higher with higher than secondsfgool education.
For example, holders of G.C.E (A/L) or its equivale were rated as
accounting for only 2.7% of the delinquents. Initidd, holders of B.A./
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B.Ed degrees or equivalent were said to account1f6fo of the
delinquents; while holders of higher degrees warly anentioned in
0.2% of cases. This distribution sounds quite neale, as it tends to
tally with the ages of 12-16, and 16-21, which haaédier been seen as
most implicated in juvenile offences. This findiagntradicts the general
expectation that delinquents would predominantlytibese who have
never enrolled in any formal school system and Hmexesr been exposed
to any value orientation training, as being culsetdught in Nigerian
school systems. One had anticipated that those vaelve not had ant
formal training in the school system will be morielgnt and less law-
abiding compared to their peers who have been exbds value
orientation training and the virtues of good coriduc

4. What are the causal factors in delinquent behawur among
students?
The answer to this question is provided in talidelbw:

Table-1
Frequency distribution and percentages for resgooseeneral causal
factors
Stron
lterms Strongl Agree Qndec Disagre gly
y agree ided e disagr
ee

The introduction 44 77 74 348 278

L1 of UPE scheme| (5.3) | (9.4) | (9.0) | (42.4) | (33.9)
5 Unemployment ai 324 345 53 80 (9.7) 19
various levels | (39.5) | (42.0)| (6.5) ) (2.3)

The scandalous| -, | 374 | gg 82 26

3 lifestyle of the
adult population (30.6) | (45.6)| (10.7)| (10.0) | (3.2)

Massive exposure
of youths to
imported western

films/TV 359 318 56 18
4 programmes and| (43.7) | (38.7)| (6.8) 70(8.5) (2.2)
magazines

showing violence
alcoholism, etc.

10
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The breakdown o
traditional social
5 | control techniques
like the extended
family system.
Disregard for the

authority of 335 394 40 39 (4.8) 13
parents, teachers (40.8) | (48.0)| (4.9) ' (1.6)
and elder people

Lack of
supervision of

children’s
7 activities because 368 326 39 73 (8.9) 15

nowadays both | (44.8) | (39.7)| (4.8) ' (1.8)

fathers and
mothers leave
home for work.

Elimination of
religious/moral
instructions in the] 179 317 107 182 36
school since the| (21.8) | (38.6)| (13.0) | (22.2) | (4.4)
government take-
over of schools.
Criminal attitudes
acquired during | 109 162 159 267 124
the Nigerian civil | (13.3) | (19.7) | (19.4) | (32.5) | (15.1)

war
1 | Unlimited lust for| 372 303 63 64 (7.8) 19
0 | material wealth. | (45.3) | (36.9)| (7.7) ) (2.3)

167 | 361 | 99 144 | 50
' (20.3) | (44.0)| @2.1)| @75) | (6.1)

The respondents were asked to rate each of thenial) ten factors on a
Likert scale ranging from “strongly agree” to “stgly disagree” in
terms of whether they consider each factor as itwiing to delinquency
or not. Since large-scale delinquency was rathlrecant experience, it is
theorised that this might have arisen from certaintemporary issues
within the Nigerian psychosocial environment. Fexample, the
introduction of the Universal Primary Education excte (which makes
education free and compulsory at the primary schioolall Nigerian
children who are school age) on a nation-wide basiscalating

11
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unemployment, seemingly liberalised pornographye tuestion of
substitute parents (maids and nannies) to catecHiddren and infants
while their parents go to work, the eliminationmobral instruction as a
school subject, and of course the experienceseNilgerian civil war
with all the social hazards and trauma are majdreapals which have
become part and parcel of Nigeria’'s recent histoty.was therefore
thought that they might have contributed to theremir wave of
maladjusted behaviours.

5. What is the effect of success or failure in schtwork on the
incidence of delinquency?

The answer to this question is provided in tableelbw:
Table-2

Frequency distribution and percentages for respooseffects of
academic record on delinquency

Items Strongl | Agree Undeci | Disagree Strongly
y agree ded disagree
a) People  with  serious 199 372 (45.3)| 120 98 (11.9 32(3.9)
academic problems have (24.3) (14.6)
tendency towardg
delinquent acts
b) People who have np 149 384 (46.8) | 143 199 (14.5)| 26 (3.2)
interest in school (18.1) (17.4)

subjects have tendengy
towards delinquent acts
c) People who have 156 273 (33.3) 193 162 (19.7)| 37 (4.5)
repeated some classeg19.0) (23.5)
have tendency towards
delinquent acts

d) | People who have 102 343 (41.8)| 216 143 (17.4)| 17 (2.1)
actually dropped out (12.4) (26.3)
from school have
tendency towardg
delinquent acts

e) People who are very 376 340 (41.4)| 57 36 (4.4) 12 (1.5)
talented and bright in (45.8) (6.9)

school have tendenc
towards delinquent acts.
f) People who are very 9 (1.1) 17 (2.1) 69 165 (20.1) | 561
talented and bright in (8.4) (68.3)
school have tendenc]
towards delinquent acts

12
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As evident in Table-2 above, opinions regarding ¢fiect of school

achievement level, willingness to attend schood] atiher school related
factors were sought. In general, it was found dw@demically bright
students have less inclination towards delinquetitgn their less

successful counterparts and that those repeatesshmfol classes and
actual school dropouts are more prone to delinqueghan talented

students

6. What is the relative frequency with which some fothe more
common delinquent offences (such as drug abuse, alwlism,
rioting, and truancy, teenage pregnancies, assaultape, prostitution,
armed robbery) are committed?

The answer to this question is provided in Tadl&élow:
Table -3
Prevalence of various delinquent offences amongififig youth

Most Very Least | Doesnot
Items Frequent happen
Frequent | Frequent Frequent at all
Drug abuse/smoking Indian
1. hemplcigarette 453 (55.3) | 220(26.8 138 (16.4)  9(1.10 0 (0.9)
Drinking alcohol (beer, palm-
2. wine, whiskey, dry gin) 365 (44.4) [ 302 (36.8 120 (14.9) 31 (3.8 3(0.4)
3. Rioting/mass demonstrations 96 (11.1) 162 (19.7354 (43.1) | 203 (24.7 6 (0.7)
4, Truancy/lateness to school 143 (17}4) 209 (24.3344 (41.9) | 121 (14.7 4 (0.5)
5. Cheating in examinations/testq 200 (24{3) 2@/53| 354 (30.9) 94 (11.4) 6 (0.7)
6. Telling lies 373 (45.4) 223 (27.2) 171 (20B) (6D) 5 (0.6)
Destruction of school 4
7. property/vandalism 117 14.4) | 192 (23.4) 323(39.9) 183(22B) 5(0.4)
8. Certified cases of teenage | 1455 (15)| 247 (30.1) 301 (36.4) 137 (16f)  6(0.7)
pregnancy
9. Impersonation/forgery 119 (14.4) 180 (219) B8836) [ 185 (22.5) 4 (0.5)
10 Defrauding/cheating 185 (22.5) 237 (28.p) 299 (B4 94 (11.4) 6 (0.7)
u Assault/insult 200 (24.3) 229 (27.d) 289(35p) 1023)| 2(0.2)

12| Possession of pomographic | »n, o4 6y| 218 (26.6) 240 (29.4) 138 (16p)  23)2p
. publications/magazines
13

_ Homosexuality 49(60)| 72(88)| 1320161 425851 (11;‘_1)
1 Fornication 302 (36.8) 274(33.4) 198 (24])  46Y5.| 1(0.1)
1 Abortion 246 (30.0)| 311(37.9] 218(264) 44(54) 2(0.2)
10 Committing rape 95(11.6)) 158(19.d) 300 (36)5) @EB2) | 12 (1.5)
17

Prostitution 288 (35.1) 283 (34.5) 197 (24p) 5016 | 3(0.4)

18 Fa's'fyscg‘;‘:gﬁgons Sentto | 139(16.9)| 210(25.6| 347429 122(14P) 3(04)

13
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19 Leaving school without | 554 31 7)| 273 (33.3| 228 (32.d) 56 (9.3 405
. permission

20 | Bullying/maltreating junior | »46 o5 1y | 273 (33.3) 263 (32.q) 76 (9.3 3(04)
. students

2 Running away from home 135(16.4) 206 (25)1) 30RGB| 170 (20.7) 1(0.1)

22 Robbery/armed robbery 273(333) 196 (23l9) 18091 169 (20.6)| 3 (0.4)

This section examined various types of delinqueahaiours and

attempted to assess how widespread each of thencamagdered to by
each of the respondents as precipitating theinge&nt behaviours. The
table above also shows the rating obtained for & ®ffences. The
incidence of delinquent acts as depicted in thidysseems alarming. An
assertion tat can be made from the findings of #tisdy is that

delinquent acts though undesirable, have becomegremt features in
the lives of our contemporary youth. It might bevealing and

instructive to highlight some few cases. The fegufor “most frequent”

and “very frequent” for offences like drug abuseertage pregnancy,
pornography, fornication, abortion, prostitutiohgating in examinations
and robbery are startling. The great danger abomie of these offences
is that they invariably pave way for further deligqcies. For example,
drug abuse, alcohol consumption, and sex offencakl sometimes be
starting points for more complicated future crimesr instance, a drug
addict could kill and maim his victim in an attentpt raise money to

secure more drugs when the supply is depleted.

Certain category of offences that used to be rarethe Nigerian
environment such as pornography, forgery and ingmatson and
homosexuality have now gained substantial groubécision to go on
rampage, destruction of school or public propestygtudents and assault
on teachers and adults as a way of demonstratisgppiioval over
unpopular polices have lamentably become widespagaldfashionable
practices. This study also shows that various $oofnsex offences like
fornication, abortion, rape, and prostitution haegome rampant among
youths.

7. What social background do delinquents come from?

Based on this survey, it was found that the bulkth@ respondents
N=604 (73.5%) felt that delinquency is not veryedity related to social
status, and that in Nigeria, children from rich guadr settings are rather
equally involved in delinquency. Also, 131 respamdgeg(15.9%) blamed

14
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delinquency on youth from rich homes while 86 (%0)5attributed it
mainly to deprived children from poor families. $hfinding is in
contrast with the popular theory that has oftenntadétied that poor
children are more prone to delinquency than thelrer colleagues. Even
though this study did make much provision for afstidction between
rich and poor children, this could be rationalizédhe full range of
delinquent offences covered by this study is careid. The range seems
to embody offences prevalent in both deprived anifluesnt
environments. For example, children from rich homése to their
privileged positions and opportunities opened t@rthare more involved
in white collar crimes like bribery and corruptioor the so-called
victimless crimes like homosexuality and fornicatithan their less
fortunate counterparts (Oloruntimehin, 1984). Tdwer class children
on the other hand engage more in offences likd,thegbe, prostitution,
vandalism, destruction of property and other vibleffences. One may
not be too surprised at this response, as the muygowobe of affluent
Nigerians who enriched themselves unjustly andstrininately may
have dictated this response pattern.

8. What is the current status of delinquency in Nigrian universities?
On the question of the current status of delingyetitat is, whether
delinquency is increasing or decreasing withinNiigerian environment,
the respondents unequivocally confirmed an upwasthdt Eight
hundred and seven (98.3%) maintain that this uraladsi behaviour is
definitely increasing, while only 14 (1.7%) feltathit is declining. The
view expressed by the overwhelming majority hersedees to be taken
seriously by both the general public and guidanoansellors. In
addition to other implications, it tends to suggsisongly that there is
large-scale misplacement of moral values and tleel rier behavioural
modification and value re-orientation in Nigeria.

Implications for Counselling

It seems from the general trends in this study Migerian adolescents
have begun to explore and practice every aspedelafquent behavior.
The study also detected and highlighted some caswggs as failure in
school work, dropping out from school, lust for erél wealth, effect of
western films which are often violent, disregard fauthority and
insufficient moral instruction in schools. Themeadn obvious need to
arrest the current state of affairs in order toidwgyeater social anarchy

15
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in future. The crux of the problem appears tani¢he gradual erosion
and the eventual loss of time-honored norms andegalwhich hitherto
successfully moderated people’s behavior and predesrder within the
society.

In the distant past, parents and the entire extefalmily felt they had
something seriously at stake in moulding the chiaraaf their children.
They considered badly behaved children as a setigiha on the very
name and integrity of their families and therefeteiggled relentlessly
to inculcate the right ethical values and prinagplef life into their

children. Nowadays, the attitude is quite différeParents prefer to
engage in fierce struggles for material possesaiahdevote little time
to their children’s supervision and guidance; henbédren grow up
lacking moral values and adequate socialisatioinis Btate of affairs
seems to breed delinquency in all its ramificationBhe family as a
social institution and the most fundamental andchesll of society is

therefore failing in its primary duty of child reéag due to misplaced
priority. One of the cardinal developmental tasks amolescence,
according to Havighurst (1952) is the acquisitiomastery of the norms
and values of one’s society. If this task is $ati®rily achieved, then
the young person will develop guiding principlesregulate his own
behaviour. Delinquency appears to have escalategdent times in
Nigeria because social norms, standard values, edinidal principles

have been relegated to the background. The tepdeta succeed by all
means, fair or foul, and in the process protocdl etiquette are ignored.

Successive governments in Nigeria have independaeftserved this
unwholesome trend and variously devised and poigaldrsiogans such
as ‘national ethical reorientation’, ‘war againstliscipline’, and bodies
like the Independent Corrupt Practices Commissi@PC) and the
Economic and Financial Crime Commission (EFCC) whldttry to draw
attention to the importance of probity and moraititade. It however
seems that each of these attempts has only metlittlighor no impact
and made minimal impact on the citizenry.

If genuine efforts to resolve the current sociapasse are not to be
ineffective and counterproductive, the services pfofessional
counsellors have to be fully recognised and emlisie affecting
behaviour modification for the youths. In viewtbke severe shortfall in

16
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the number of trained counsellors at present U{B90) proposal that
teachers be co-opted to serve as Para-counsebiserwves to be taken
seriously and implemented. It is the view of thesdters that

counselling for value orientation will provide oressential missing
ingredient in our overall educational enterprisespaesently operated
especially at the primary and secondary schoolldeveThis should

through the involvement of youths in open discussion moral issues.
In the process, conceptual errors and inconsistsnai their argument
will be pointed out and ratified. With proper valagentation, impulses
towards delinquent riotous and indecent behavioomlgbe suppressed
and thwarted by considerations of more lofty peat@amd national ideas.
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Female Education at Secondary School Level in ther®vince of
Sindh; Pakistan

Dr. Saleha Parveen
Abstract

The aim of writing this article is to critically afyze the
development and current status of female educatbn
secondary school level in the province of Sindhudation

produces knowledge, skills, values, and attitudhs.is

essential for poverty reduction, citizenship and astained
economic growth, and secondary education in theopeof

education in which the emphasis tends to shift fnaastery of
basic tools of learning, expression and understagdio the
use and extension of the tools in exploring arethought
and living. It is an important period of educatidor young

people but unfortunately in Pakistan educationaktegm
continuous to face formidable challenges in addressa

series deficiency in its system particularly at@wtary school
level. As for as female education at this stageoiscern, it
also confront so many problems and hurdles. Acogrdd

SEMIS census 2003-04 report the participation «aftgirls at

secondary school level in Sindh is only 16%, it nse84%
girls are out of school. Such a low participaticate indicates
extreme neglect of secondary education of the femabindh.
Therefore in this article the author not only ariily

examines the present position of female e4ducatimh its

problems but also give recommendations for impraram

1.1 Introduction

In Pakistan, educational attainment shows poorlteesBarticularly the
educational status of Pakistani women is amongabriiee lowest in the
world. According to the 1998 census of Pakistablétal), the literacy
rate for the population of people aged 10 years amove is 43.9%.
However, there are distinct gender and rural/ urbdferences in the
literacy rate. Women have a literacy rate of 32%,against 55% for
men. Similarly, the literacy rate for the urban plapion only is 63%,

" Assistant Professor, Faculty of Education Univgrsf Sindh, Hyderabad, Pakistan
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whereas the literacy rate for the rural populaigo83.6%. Moreover, this
rural/ urban difference is more apparent in theeagsvomen than men.
The literacy rate for urban men is 70% and for Irureen is 46%.

However, the literacy rate for urban women is 55% #or rural women

is 20%. In Sindh, the literacy rate of male pogalatis 54.5% as
compared to female only 35% where as literacy ohterban women is
56.6% as against rural women i.e. only 12.2%.

Table -1
Showing literacy rate (10 Years and above) by geadd areas, in
Pakistan and Sindh — 1998

Urban Rural Total
Census
Year Wo Both | Wo Both | Wo Both
Men Men Men
men Sexes | men Sexes | men Sexes
PAKISTAN
1998 55.1| 70.0 63.1 20.1 464 33.4 320 54.43.9
SINDH
1998 56.6| 69.7 63.7 122 379 25.7 348 54453

Source: Census report, 1998

During the last over 150 years, female educatios hemained
comparatively a neglected sector. In spite of befdrts since the
establishment of Pakistan in 1947, female educdt@as lagged much
behind. According to Human development report, 2@#5 United
Nations Development Program (UNDP), in the Humawetipment
index (HDI), the rank of Pakistan is 138mong 177 countries indicating
low life expectancy at birth, low educational attaentand low income.
The report also indicates the adult literacy rateage (15 years and
above) as 35.2% of female as compared to 61.7%atd.nn the same
report the Gender — related development index (@&k of Pakistan is
107" among 177 countries. This explains as to how themé&h
development gap has been further aggravated bytesuiad gender
disparities.
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A study conducted by Irfan Ghouri published in “Ipalimes” on Dec.
30, 2006 reveals that:

Only 19% of all females in Pakistan have acquired
education up to metric, 8% up to intermediate, 594
bachelors and 1.4% up to M.A / M.Sc, while only43«

of Pakistani women are employed. The rate of
educational attainment was far lower for girls tHan
boys, showing a visible gender gap. The reporicited
that girl's participation was lower than that ofylsaat all
level of education. It is said the roots of female
education problems probably lay at the primary lleve
Lack of girls’ involvement in primary level educai
also kept them away from higher education, it said,
adding that gender disparity in education was more
pronounced among girls from poor families. The gtud
said that the lack of facilities at schools wa® among
the reasons that accounted for a low level of ‘girls
involvement in education. According to the reptrgse
socio-cultural conditions limit girls’ decisions kiag
power, keep the level of awareness about theitgilgtw
and limit their aspirations. (Irfan Ghauri, 2006)

Keeping in view all these facts this research ve&en in hand not only
to determine the existing status of female edunaticSindh but also to
investigate causes of poor educational standards. Sudy presents a
guantitative and also qualitative analysis of feanaducation in the
province of Sindh in particular and in Pakistangeneral. A well-

coordinated attempt has been made by the authooliect reliable and

authentic data so that a clear picture and visfdamale education could
be presented. It also suggests necessary remeadies@asures for its
improvement.

1.2 Objectives of the Study
This study is specifically designed to,
1. Critically analyze the current status of female cadion at
secondary school level in Sindh.
2. ldentify problems of female education and theirsesu
3. Give recommendations for the improvement of theasion.
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1.3 Review of related literature

Female education in Pakistan, like the overalleaystf education is the
legacy of the British rule. Before this colonialeualthough there were
indigenous educational institutions prevailing &émefe was a network of
indigenous school system all over the country batd was no provision
of education for females. They were deprived okdllicational facilities
except with some provision of religious educatiod aouse hold affairs
in homes and Muhallas. There were no traditionsarstoms of sending
girls to school. As mentioned by Nurullah and Na8&1l) “Native
custom excludes females from the advantage of &duca Schools
strictly speaking are confined to the education bofys”. “Female
education was practically non-existent”, point &lirullah and Naik.
They further remarked that:

Of the total female population, 16, 792 are betwgén
and 5 years of age, that is, are of the age athmhe
mind is capable of receiving in an increasing dedhe
benefit of instruction in letters. The state oftinstion
amongst this unfortunate class cannot be said fove
for with a very few individual exceptions there ne
instruction at all. Absolute and hopeless ignoraiscie
general their lot. The notion of providing the mgar
instruction for female children never enters inte t
minds of parents; and girls are equally deprivedhat
imperfect domestic instruction which is some times
given to boys.

The history of a formal system of education in éndiarts when in 1813
according to the charter of East India Company;résponsibility of the
education of the masses was taken over by the gmesit. It was
decided that out of the profit of the East Indiam@any, not less than,
amount of Rs. one lac annually will be spent on literacy and
educational activities of the Indian people. It wast a modest beginning
on the part of the government to introduce a natiogsystem of
education.

However, from 1813 to 1854 nothing significant vdase in the field of
education. It was in fact the Charls Wood Educatid@ispatch of 1854,
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which recommend a system of education includingaleneducation by
establishing separate educational institutions tf@m. From 1854 to
1947, till the creation of Pakistan, female edwratdeveloped very
slowly and at the time of independence in 1947pating to the report

of Federal Bureau of Statistics, (50 years of Rakif statistics, volume
II) which states that at the time of independerfuerd were only 82

female secondary schools (18%) with 800female tacl(11%) and

8000 girls enrollment (13%) of the total in Pakistat present there are
457 girls’ secondary schools with 11219 female heas and 209145
girls enrollment at secondary level in Sindh. Téli®ws that there is a
guantitative development of female education bwutéfcritically analyze

the situation it proves that there is a no\ liglealitative improvement at
this stage of education.

In 2004-05 State Bank of Pakistan announced anmepbrt and
discussed the current situation of education iraitiethe report states
that:
Unfortunately, Pakistan’s track record in literaapd
education has not been satisfactory. The education
system in the country is characterized by higheilicy
rate; low gross and net enrolment at all level of
education; high dropout rates from schools; a wide
disparity at gender and regional levels; and a poor
quality of education. (Annual report of State Bawk
Pakistan 2004-05)

The report further maintains that:

According to PIHS (2001-02) and National
Reconstruction Bureau (NRB) Baseline Survey 2002,
the poor performance of primary and secondary
enrollment as well as high dropout rate in Pakistas
primarily attributed to the high cost of education;
parental disapproval, especially in case of females

to social and cultural norms; low quality of educat
shortages of trained and qualified teachers,
dissatisfaction with government schools and lack of
proper physical infrastructure. (Annual report dat8
Bank of Pakistan 2004-05)
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In this connection, Economic Survey 2005 states ‘tB&nder
disparity in literacy and enroliment is one of #&y concerns of
the Government. Pakistan's overall record in prongptand
delivering gender equality has been weak”. (Ecocogirvey,
2005)

The survey further argues that:

Reducing gender gap in education at all level ariure
equality of opportunity and economic participatifon
females. Gender disparity in literacy is lower irban
areas where it is 16 percent, as compared to 2&per
in rural areas in 2004-05. In fact there has been n
progress in reducing the gender gap either betwsen
urban and rural areas or between genders in betsar
There are several explanations for this persigaptin
literacy. A recent World Bank Country Gender
Assessment Report 2005 highlights the two most
important constraining factors that impede femaleeas

to education. Distance from school and physicalscos
attending schools for girls affects their enrollihen
(Economic Survey 2005)

Pakistan is a developing country. More than haltopopulation (About

51%) consists of female, but the total participatiate of women in

education is hardly 17%. No national developmanthie real sense, is
possible unless the whole population is educatdte Problems of

female education in Pakistan are so enormous tieagg@vernment alone
cannot cope up with these problems. This requirefi-awordinated

efforts on the part of government, community, NG an fact the

whole nation.

1.4 Methodology

This study was descriptive survey type in naturlgtee to quantitative
and qualitative aspects of female education. Adogrtb the nature of
this study the most suitable research tool usedyfdhering data was
guestionnaire because, “A questionnaire is mucherafficient in that it
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requires less time, is less expensive and permiksction of data from a
much larger sample.” (Gay.L.R, 1996)

Questionnaire can be group-administered, self-adieired, mailed,
long, short, open-ended or closed-style questidadar as this study is
concerned a questionnaire consisting of the follgwien sections was
constructed in the light of information collectedrdugh review of
related literature on female education.

Section- | General information about school
Section-ll Enrollment

Section- Il teaching staff

Section- IV Physical facilities

Section-V Co-curricular activities

Section- VI School discipline

Section- VIl Community participation
Section- VIII  School curriculum

Section- IX Finance

Section- X Problems of Female Education.

The main purpose of constructing the questionnaes to collect
information about the current status of female atloo at secondary
level.

After constructing the questionnaire it was praddsto determine its
validity, reliability and practicability Then aftgre-testing questionnaire
having both open ended and close-ended questiomaraus aspects of
female education was administered in the girls'osdary schools of
district Dadu, Hyderabad,, Mirpurkhas, Nawabshahailpur, Sanghar
and Sukkur.It was also decided that instead of ngakaindom selection
of schools, data should be collected from all ttieosls of the selected
districts of Sindh province. The lists of the sclsoalong with their

addresses were obtained from the District Educatifice of the

concerned districts. At the time of administerihg guestionnaire there
were only 160 girls secondary schools in 07 setkedtistricts from which

99 were in rural areas and 61 were in urban afBas.questionnaires
were mailed / administered to 160 girls secondaryosls (Rural /

Urban) in the selected districts. Out of which Iytfestionnaires (91%)
approximately were returned. After collecting datsvas tabulated for
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the purpose of making necessary analysis and findinresults. The
main tools of research used in this study was toqpresire, therefore
respondents from each question / statement of tlestipnnaire have
been given the total sample size and over all péage return. The
analysis of the result has been presented by itigicthe percentage of
responses that selected each alternative for eaestign. The average
percentage also specified.

1.5 Findings and Discussions

1. It was found that in the districts selected asample of study,
there were only 160 schools (99 in rural and 6liriman areas),
from which 85 rural and 60 urban schools were redpd. The
rate of return response was 91%. The decade 1880was the
best as far as the opening of new schools is coadeDuring
this period 48 new schools were established.dtge found that
in rural areas all the schools were of governmeopgrty while
in urban areas out of 60 schools 07 were natiosgliand
remaining schools were of government property.

2. Total number of girls enrollment in the year 2@, was 15550
in 85 rural schools and 20300 in 60 urban schobfe daily
average attendance in these schools was 45% inanaa/5% in
urban setting. The participation rate of girls wiasnd to be
17%, which is very dismal and presents a blealuppodf female
education. Even after more then 50 years of ouepeddence
and much emphasis on female education we coule riggs
participation rate up to 17% only.

3. In 85 rural and 60 urban schools, total numideeaching staff
was 1059 and 1707 respectively. It shows that shatage of
teaching staff especially in rural schools. Majoritf these
teachers were trained. In both rural and urban asheachers
were facing many problems. Out of these problenmstabe of
Audio-Visual aids, un-conducive atmosphere andticadhl type
curricula are most important. It was mentioned thate are so
many reasons for the shortage of female teachiaff sit
secondary school level 23.82% principals indicdte teason
“low status of teacher in society”, 22.16% tickdtk treason
“insufficient and unattractive salary package”, 6196 specify
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the reason “general non-availability of qualifieénfale’s
teachers”, 8.87% give the reason “posting in distawl far flung
rural areas”, 8.83% pointed out that shortage athers training
institutions is one of the reason, 7.60% indichtreason “lack
of incentives / opportunities especially of femateachers
working in rural areas”. 5.88% principals also cdamed that
the reason behind the shortage of female teachetsd to the
fact that the training institutions are far away dreyond their
reach. 3.68% respondents said that strict / unbalascruitment
rules and political pressure also one of the remason

the most significant finding relates to the asfiructure of the
physical facilities. 30% rural and 25% urban sdboare
deprived of the availability of pure water. Thegifg in a sorry
state of affairs, are found having dirty washroomssufficient
accommodation, damaged furniture, shortage of rasss,
laboratories and equipments. It is really a madfepity that in
some of the schools in rural areas there are n@epro
washrooms. Therefore these schools have rightlyadded for
the provision of basic amenities to them for ariropin, smooth
and conducive teaching learning process.

As far as organizing of co-curricular activitissconcerned the
rural schools are far lagged behind. Only 25 (2®&)14chools

out of 85 have the provision of sports and gameievéd.70%

schools celebrate national days and only 5.88%adslurganize
annual day function. 35.29% rural schools haveptio®ision of

girls guide, in these schools there is no provimbeducational
visits, physical and civil defense training. Thiuation in urban
schools is much better and improved. As respongetidurban

schools all the activities except excursions, etiocal tours and
trips to places of interest, are organized. Othecuwrricular

activities organized in both rural and urban schoale naat,
debate and speech competitions, and cultural shows.

As revealed by the schools, they are facing nanaplems of
school discipline. 31% rural and 14% urban schpoisted out
the reason, “lack of interest on the part of stislieri8% rural
and 12% urban respondents indicate that teacheentdzism
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and unwillingness to attend their duties creatdssaipline, 14%
rural and 17% urban schools said that involveméteachers in
school politics also create obstacles in schodtiglise. Some
schools (6% rural and 4% urban) declare that theceatic and
dictator — type attitude of principals is the maause of school
indiscipline.

In both rural and urban areas, it was found (h&0%) schools
have students’ management committee (SMC). They are
regularly holding the meetings of SMC / PTM andepdis are
also invited to attend these meetings but theitudt is not very
positive as majority of the parents do not attdresé meetings.

A significant majority of respondents (88% ruaad 92% urban)
were of the opinion that there is no need of separarriculum
for girls, but they all emphasized for the introtioc of

vocational subjects as well as the subject of HMaeagement
at secondary and higher secondary level. In adddichapter on
the rights and responsibilities of females shouldo abe

introduced in the course of Islamyat so that sttslespecially
females may be aware of their legitimate rightsndfpals of

both rural and urban schools also pointed out thaing the
implementation of curriculum; they faced so manyphpems
including lack of trained teachers (36.43%), shgetaf text
books (5.44%) and audio visual aids (55.64%).

The respondents from both rural (20%) and u(ti&fe) were of
the opinion that present curricula, on differerdogls, appear to
promote some sort of gender biases. Man is beiagepted as
symbol of courage, honor and superior to womarliwalks of
life. Woman is being portrayed only as domestiavatimeant
for performing work at home only and nothing to idahe out
side world. This attitude, the respondents argunesds to be
changed and woman should also be praised for thk she is
doing out side home. Women now days are workinglimost
every walk of life shoulder to shoulder with merdaherefore
they should be given equal status and standing wéh without
any prejudices. There is a need to bring changedrnext books,
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10.

11.

12.

where necessary and women role not only in maketigebhome
but also as a dynamic individual ready to facehalproblems of
daily life and to do all types of work which is gzally expected
of men should be emphasized.

As far as the government polices and plangameerned, it was
only the report of the commission on national etioaal959

which discussed the matters relating to female &hut in a

separate chapter and thus gave female educatiopeciab
consideration. None of the subsequent educatiordicgs

announced after 1960 ever-considered female educats a
separate subject. Although these polices mentianpi@posals
for the development of female education which weither

rejected or half-heartedly implemented. It is at fdat most of
polices, plans, schemes and deliberations confomigto paper
work.

It is clearly indicted from the analysis of @ahat in public
sector schools there was no tuition fees. Only R4/-1 was
charged by the students as funds. At higher secprdeel Rs
480/= was charged as tuition fees and Rs 340/@radsf It was
also found that at secondary and higher secondargl Ino
scholarships / free ships offered to the students.

Both the principals of rural and urban schaolicated that
there were so many reasons for the low participatite of
females at secondary level, the most importanhe$e was the
poverty (24% rural, 27% urban) followed by lackcoioperation
from family members (18%rural, 23% urban), largmifg size
(05% rural, 05% urban), security / purdha (06% lru€6%
urban), transportation (12% rural, 11% urban), &gw of girls
secondary schools (15% rural, 10% urban), schonlated far
away from home (15% rural, 0% urban), and non-abdity of
proper jobs at local level after completing secopdaducation
(06% rural, 17% urban). They also expressed theiwsy about
the main problems faced by the schools like norpeoation of
parents, lack of financial resources, shortagesofale teaching
staff, and physical facilities as well as tradiabntype of
curriculum.
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13. It was found that in both rural and urban sthabe main
problems are shortage of physical facilities (2%)Zollowed
by shortage of female teaching staff (21.76%), o@operation
of parents (20.34%), lack of financial resource®.1%%) and
traditional type curricula (16.17%).

1.6 Critique

Female education has been a controversial andwifubject since the
very day it was introduced in sub-continent as e p& our existing
system of education. For the last fifty years mafigrts have been made
to improve it and raise the social status of wom@fith a view to
ascertain as to how far these efforts have beenessful and their
impact on female education, this study was caraetl .As far as the
development of female education is concerned itaismatter of
satisfaction, of course patrtially, that conditi@re better then what were
in the early 50’s. There has been a significantease in number of
schools, student's enrolment, teaching staff angsighl facilities.
However, when these facilities and developmentsamapared with the
increase in population and particularly, out of auih girls, low
participation rate of about 17%, an increasing hilgbp out rate, this
physical expansion appears to be quite dismal. k&n dther hand,
gualitatively speaking, the standard of female ation is at the lower
ebb. With few exceptions in urban areas the redewfale schools in
rural areas are deprived of, in most of the came=n the basic facilities.
It was really very unfortunate and even shamefuhdte that there are
schools, which even do not have proper washroomsttfe girls’
students. The dropout rate of girls’ students ghhilack of properly
gualified teachers, teachers absenteeism, traditiout dated curricula,
no proper teaching methodologies, lack of audisuai aids are some of
the main problems with which our girls schools faeed with.

There are number of social, cultural and historiegsons behind this
worse situation of female education. Most impatrtef these reasons
include a centuries old traditional, narrow anddrigttitude, a lethargic
view of the people coupled with a clear and dddinitsion and policy
about female education on the part of the goverhnmen
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It is also a pity to note that there has not bagnwable program of the
improvement of female education as far as the gowent is concerned.
With the exception of the Report of the Commissiom National
Education 1959, which contributed a full chaptefemale education, no
other education policy in Pakistan has ever madeffant to chalk out a
program for the development of female educatiorithide any separate
plan on the part of government was made towardb#iterment of the
education of female. Although there have been tiges both on the
part of government as well as different NGO's, prdctically little has
been done. All these intentions appear to be notrtitan mere paper
work.

The study was also focused on finding out whetherd should be a
separate curricula or scheme of studies for girte different women
working in various organizations were asked to ssg@ new curriculum
or scheme of studies for the females but almostfathem answered in
negative. However, they all opined that except $hbject of Home

Economics / Home Management and allied subjectemétiere should
be one and common curricula for both the boys ansl. gn fact this is

true also because if women have to compete with im&very walk of

life, they must learn the same things which maberie Knowledge is
indivisible and cannot be divided into separate garments for male
and female.

On the issue of gender biases and disparitiescfidimation there are
certain places where we find that in school texbksosuch biases are
existent but on the whole there are no such thi@gsourse in a manly-
dominated society such tendencies are prevailingvith the passage of
time these are also being discarded and rejected.

In the final analysis and in the light of finding$ this study it was
concluded that the task of the improvement of femetlucation is
gigantic and it requires our continued efforts wititermination to solve
the problems related to it. Unless as a nationmygrave our system of
education in general and female education in pdaicthe dream of an
educated, strong and prosperous Pakistan will reonaulfilled.
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1.7 Recommendations
Following are the recommendations for the improventd female
education at secondary level in Sindh.

1.

10.

Appointment of right people at right places ahe
removal of all sorts of corruption from the eduoatil
institutions and the education department.

Half of the educational budget should be smanthe
development and improvement of female education,
because it is a fact that today’s expendituresemnafe
education makes our tomorrow bright and secure..

The government should encourage private sestavell

as NGO's to play their positive role in the improvent

of female education at secondary level in Sindh.
Establishment of more female secondary schaolgedl

as teachers training institutions within an easacheof
females.

Providing all types of physical / educationatiliies
that facilitate females to get education up to argbvel.
Special attention should be given to the prowvisof
scholarships for needy and poor girl students at
secondary level.

Development of awareness programs for the parent
specially those who belong to rural areas about
education of their girls at secondary and higheelle

It is essential that there should be a provisibriree
transportation and availability of low cost textledor

girl students in both rural and urban areas by the
government..

It is also observed that sufficient numbers efméle
teachers for teaching at secondary level are reitadole

in rural areas because of so many problems; female
teachers are not willing to go and work in ruradas.
Therefore, it is suggested that all facilities, cak
allowances and incentives should be provided tseho
female teachers who want to go and work in rurehsw
Review and revision of traditional and stereotype
curriculum is must because it onlpyides
bookish knowledge and neglect real life experienttes
is necessary that the curriculum of secondary égiteh
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secondary education (IX — Xll) should be more pcatt
more interesting, nearer to life experiences armlish
also have a provision of professional or vocational
training and special subjects should be included in
curriculum at secondary and higher secondary gtiage

— Xll) like home management or home-caring for the
girls. The combination of different and varied sdig
may develop a sound balance in the personalitiesiof
girls and they would be able to play their role the
betterment of their life at home as well as forgbeiety.
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Assessing the Quality of Infrastructure in PrivateSector of
Higher Education in Pakistan

Abdul Majeed Khan
Abstract

The major purpose of this paper was to assess tiadity of
infrastructure in private sector of higher educatioin
Pakistan by adopting descriptive method of reseaithe
study was conducted at national level, the popoatf the
study constituted 270 administrators, 6180 teacharsd
61108 students in existing 54 private universiaesl degree
awarding institutions of Pakistan. Method of clustampling
was used to select the study sample of 840 pewpieh was
carried out in two stages. At the first stage, l@sters of
universities were randomly chosen out of the tptgdulation
of private universities. At the second stage, 6@iadstrators,
I80 teachers and 600 students were selected throagtiom
sampling procedure with five administrators, 15dears and
50 students from each selected cluster. Three iguestres
(one each for administrators, teachers and students
developed and refined through pre-testing, wereduas
measuring instruments to collect data. It was foundthe
study that all respondents expressed slightly negaipinion
about the appropriateness of instructional faci#tj relevance
of the equipment to present and future needs afests and
society and sufficiency of books/periodical avdiain the
library.

Introduction

The issue of quality in universities of Pakistarthe slogan of the day.
Quality is totally neglected in private sector ersities and the

emphasis is upon quantitative expansion. The regquént for quality has

become a major concern in higher education. Thisesause meeting
society's needs and expectations towards highecaédn depends

ultimately on the quality of its staff, programmeesd students, as well as
its infrastructure and academic environment. N{@@06) stated that the
infrastructure play an important role in teachingarhing process.

" Assistant Director National Education Foundaticethore
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Institutions having better infrastructure may attrloth teachers and
students. Govt. of Pakistan (1993) focused on ttoadening of the
resource base for financing education through asmd allocation and
encouraging private sector's participation in psmn of educational
facilities at all levels.

The quality of education and research assumes xisteeces of an

adequate physical infrastructure that matches ndediso assumes that
such infrastructure is maintained and managed énb#st possible way
in the institutions and not mainly for the converde of the managers.
The quality of infrastructure will depend in thetdte on the attention
paid by higher education establishments to theldpwgent of the new .

distance learning and the virtual university. Besidhe quantity and
quality of infrastructure, attention must be dratenthe quality of the

living environment in the higher institutions anal the quality of the

external environment. (UNESCO 1998)

Isani and Virk (20()3) illustrated that a carefufiianned strategy has to
be developed for investing in laboratory field gouéent and computers
as a priority. Thus, there is strong justificatifam providing resources
for the purchase of laboratory/field equipment.iBlehcy of laboratory
and field equipment is also a major constrain tpdning meaningful
practical training to the students. The librarid®oidd be properly
equipped and hook banks established with multiplges of expensive
textbooks,

Mirza (1994) argued that students who pay for higitication must be
entitled to necessary facilities of labs, librarieguipment and other
services, which enrich an educational experiendee Pprovision of

educational facilities, therefore, is the respaifigjftof the institutions.

The major factors are the lack of resources, spertd laboratory and
field equipment and failure to realize the impodawf higher education.
Inadequate funding for student support servicescaties, journals,
books, ill-equipped laboratories and lack of repé&acilities for

equipment and non-qualified staff are considerebdet@rucial factors in
the low quality of education. No doubt, it providesoader access to
higher education but it results in low quality edtion. In the given
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budget allocation, it is not possible to provide thre-requisites for
guality education such as good libraries, laboresor

Kizalbash (1998) states that, in Pakistan, Privastitution that has a
little endowment and few donations, has unfortugadither to charge
high tuition fees or to keep its expenses down kuted physical
facilities.Verman (1992), but only a few of the wmisity-affiliated
colleges and institutes are well equipped to condbe courses for
MBA. Their infrastructure, facilities, faculty regices, libraries, research
and other activities are not adequate to run theagement courses.
Coffman (1997) states that the growth of privatghkr education has
had some positive impacts. Private universitiesegaly pay much
higher salaries, and the best ones offer qualliyaties and research
facilities.

Virk (1998) was of the view that higher education Rakistan needs
urgent reforms as it is not presently contributfiectively to economic

growth of the country. Yet inadequately equippetirdiies and

laboratories and a shortage of qualified teachergirtue to hinder the
progress of higher education toward achieve. Ceaatich Levy (2000)

describe that private institutions rarely assumeclaim to assume
academic elite roles complete with doctoral edocatbasic research,
large laboratories and libraries, or mostly futhé academic staffs. This
provides an opening for critics to belittle thesstitutions as not "true
universities," not fulfilling university roles.

Perveen (2001) Concluded that the faculty memberightely managed
institutions are generally satisfied with the iostional and physical
facilities. It was also analyzed that private uniies have sufficient
books in their libraries. Gaston and Nguyen (19%Malyzing the
concept of quality in business education with daftes888 respondents
from universities. He identified seven factors whiofluence students’
evaluations of quality: reputation, administratipersonnel, faculty,
curriculum, responsiveness, physical evidence andss to facilities.

An overview of the facts mentioned above reveads the problem is

that of the availability of infrastructure. Not gnample funds for the
establishment of quality institutions are requiredt there is also a need
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to provide infrastructure in all the fields espdlgian the field of science
and technology.

Therefore, the present study was undertaken thidystvould prove

helpful to eliminate the prevailing shortcomingsianable the decision
makers and planners to think in the right directidhis study would

helpful in evaluating the functioning and perforroanof the private

sector in higher education so as to facilitategbkcy makers, planners,
educational authorities, decision makers and theowa agencies

involved in the education for further planning amdnagement and the
development of private sector in higher educatiothe country.

Statement of the Problem
The major purpose of the study was to assessing qtradity of
infrastructure in private sector higher educatioakistan.

Research Methodology

All  administrators, teachers and students of pelyat managed
universities and degree awarding institutions ikiftan constituted the
population from which samples were drawn for thedgt Method of
cluster sampling was used in order to select tbdyssample of 840
people which was carried out in two stages. Atfitst stage, 12 clusters
of universities were randomly chosen out of thaltpbpulation of the 54
private universities. At the second stage, 60 adwnatiors, 180 teachers
and 600 students were selected through random sepbcedure with
five administrators, 15 teachers and 50 studeras feach selected
cluster. The researcher prepared three separaséajueires based upon
five point likert scale. Three questionnaires - eaeh for administrators,
teachers and students were developed as instrufieerdata collection.
The research refined the questionnaires througligstang after the pre-
testing of the questionnaires researcher startidte collection from the
target universities. After the data collection thesponses obtained
through the above-mentioned research instruments weored before
statistical analysis and interpretation.

The data collected were analyzed by using compsitfiware SPSS
version 11.0. One way analysis of variance (ANOWWs computed to
find the mean difference on the scores of threestipmnaires between
three groups. In order to interpret the finding¢aoted as a result of
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ANOVA, the mean scores below 2.5 on five point fikecale were
considered as negative opinion and those abovewgrg termed as
positive opinion. The negative and positive opisiovere further graded
as slightly below +3.5, fairly £3.5 and above aighly above +4.0.

Results
Table-1
Significance of difference between mean opinionesof
administrators, teachers and students about thialaity of internet
facility in the institutions.

Category N [ Mean| SD F-value
Administrator 50 456 10.93 5.61*
Teachers 180 (4.18 |1.07
Students 600 (4.04 |1.14
Total 830 (4.10 |(1.12

**p<.01

The above table states that there is statisticgsitipificant difference
between means scores of administrators, teachdrstadents about the
availability of internet facility in the institutits at .01 level. The attitude
of administrators, teachers and students was higldgitive about
availably of internet facilities in the institutien

Table- 2
Significance of difference between mean opinionesof
administrators, teachers and students regardingppepriateness of
instructional facilities.

Category N Mean SD F-value
Administrator 50 4.00 1.44 34.376**
Teachers 180 2.63 1.35
Students 600 2.31 1.43
Total 830 2.48 1.47

**p<.01

The above table illustrates that there is statiflyisignificant difference
between means scores of administrators, teachdrstadents regarding
the appropriateness of instructional facilitiesCdt level. The attitude of
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administrators was more positive as compared tchera and students
whose views were slightly negative.

Table- 3
Significance of difference between mean opiniorresof
administrators, teachers and students about thearete of equipment to
present and future needs of students and society
Category N Mean SD F-value

Administrator 50 4,22 1.33 20.615**

Teachers 180 2.74 1.53

Students 600 2.76 1.59

Total 830 2.84 1.60
*p<.01

The above table states that there is statisticgithpificant difference
between means scores of administrators, teachdrstadents about the
relevance of equipment to present and future neddstudents and
society at .01 level. The attitude of administrateras highly positive
whereas that of teachers and students was sligbggtive.

Table -4
Significance of difference between mean opiniorresof
administrators, teachers and students about tfieisnty of books
/periodicals that are available in the library.

Category N Mean SD F-value
Administrator 50 412 1.30 38.605**
Teachers 180 2.24 1.07
Students 600 2.50 1.43
Total 830 2.54 1.41

**p<.01

The above table illustrates that there is statijicsignificant difference
between means scores of administrators, teachdrstadents about the
sufficiency of books /periodicals that are avaikabi the library at .01
levels. The attitude of administrators was foundb¢ohighly positive as
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compared to teachers and students. Teachers vitheesufficiency of
books /periodicals in the library most negatively.

Discussion

In the present study, it was found that all adntiaters responded more
positively as compared to teachers and studentstahe quality of

infrastructure in private universities. On the cary, teachers and
students expressed negative reactions on almost faaéts of

infrastructure. Responses of administrators, teached students were
thus found to be conflicting. Administrators supedr the system
perhaps because they designed and implementedotioéep of their

institutions. It seems evident that they were ldsdy to accept failure.

On the other hand, students are keen and sharpvebs®f the system
being tested and implemented upon them who werglmiarged heavy
fees. Therefore, their opinion may be considerethase balanced, fair,
realistic and closer to the ground realities. liswavealed in the study
that all the respondents were found to have peasibpinion about
provision of internal facilities. This finding isithe line with Niazi

(2006) who reported availability of Internet fatids in private

universities. Students were provided the oppoimitof using and
availing the facilities of Internet and multimedidhis point also

supported Tan (1995) who opined that very few pevaertiary

institutions maintained a high level of instructiél respondents, on the
contrary, expressed slightly negative opinion abihg suitability of

instructional facilities and consideration of preisand future societal
needs. It was found in the study that most of tlxape universities were
failed to provide facilities needed to impart gtalinstructions. The
conditions of laboratories were not tried to kegpta the mark and
required standard. These institutions were laggialy behind to keep up
the pace with advancement in science and technoldgy showed
supreme disregard and indifference toward insgliew equipment in
laboratories and furnishing libraries with latestoks containing latest
knowledge. This supported CHED (2000) who was @& tiew that

private universities have neglected the facilifmdibraries, laboratories,
and research and have not kept up with scientifid technological

advances. Verman (1992) held the same viewpoint tiravate

universities had not adequate infrastructure féedi These findings
were against Perveen(2001) who held that privateeusities had

sufficient books in their libraries
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Conclusion

The study revealed that all respondents were faontave positive
opinion about the availability of internet faciéis in the institutions. It
was found in the study that all respondents exprestightly negative
opinion about the appropriateness of instructidaailities, relevance of
the equipment to present and future needs of stsideTd society and
sufficiency of books/periodical available in thbrary. It was also found
in the study that majority of administrators weffetlte views that the
appropriateness of instructional facilities, reles@ of the equipment to
present and future needs of students and socielysafficiency of

books/periodical available in the library. But tears and students
contrasted these statements.

Reference

Castro, C. M, and Levy.D.C(2000Ylyth, Reality, and RefornHigher
Education Policy in Latin America. Washington D.: Ghter-
American Development Bank: Distributed by The Johns
Hopkins University Press.

CHED(2000). Executive Summary. Long-Term Higher Education
Development Plan. 2001-2010. Manila, Philippines
(www.ncspe.org-publication_file/537 _op68.pdf lagidated on
2003)

Coffman, J(1997)Private Higher Education in Pakistaihe need of
order U.S. Educational Foundation, Islamabad, p. 3.

Gaston, A. and Nguyen.p(1998earching for excellence in Business
Education an Exploratory Study of Customer Impressions of
Service Quality, International Journal of Educagion
Management 11(2):72-79.

Govt. of Pakistan (1993) Theighth Five Year Plan. 1993-9&/inistry
of Education, Islamabad, pp. 303-320.

Isani, U.A.G. and. Virk.M.L(2003)Higher Education in PakistanA
historic and futuristic perspective. National bobkundation,
Islamabad, Pakistan. P.237

Kizalbash, H(1998)Higher Education in PakistariThe Private Sector.
In. Talati et. al. (eds.) Higher Education, A Paftlay to
Development Oxford University Press. Karachi, ($449.

Mirza, M (1994) University Education in PakistanBulletin of
Education and Research, V. 16(1-2): 11.

40



JOURNAL OF EDUCATIONAL RESEARCH (Vol.9 No.2) 200@ept Of Education IUB, Pakistan

Niazi, H. K(2006).The contribution of the Private Sector to Higher
Education in Pakistan with Particular Reference Etficiency
and Equity Post-Doctoral Study (unpublished) at Institute of
Education, University of London, UK.

Perveen, S. (2001)mpact of Private Sector on Higher Education in
Pakistan.M.Phil Study(unpublished) at Institute Education
and Research,University of Arid Agriculture
Rawalpindi,Pakistan

Tan, E. (1995).The efficiency of the Philippine Higher Education
SystemTechnical Paper,!.In CHED 1995 Task Force on Eligh
Education, pp. 117-177.

UNESCO (1998)Higher Education in Twenty First Century: Visiondan
Action Paris. pp. 5-23.

Verman(1992). Management Education in IndiaOxford and IBH
Publishing Co. Pvt. Ltd. New Delhi, p. 105-106.

Virk, M. (1998). Universities of Pakistan1998. Hand Book. University
Grants Commission. Islamabad. P. 6.

41



JOURNAL OF EDUCATIONAL RESEARCH (Vol.9 No.2) 200@ept Of Education IUB, Pakistan

Concept of University in the Age of Globalization
Dr. Akhtar Ali

Abstract

This article explores the various concepts of th& Gentury
University with a view to examine the applicatidntleese to

the future university. An overview of the situatiofn the
university education in Pakistan has been made. The
distinctive features of the existing university eddave been
identified. In the light of the major prevailingmrcepts of the
future university an attempt was made to identihe t
appropriate model for the university education akiztan.

University in Global perspective

The first decade of 21st century has played a najler in promoting
borderless education in the Globalize world (Dav300). The notion
of students as consumers has emerged as an impieasure of the 20
Century University. As a result the quality of teaxg learning process
was mainly attached to the satisfaction of thdentk i.e., students and
business organizations. Now the students’ opingdoeing considered as
an important indicator of the institutional perf@nce.

At the same time the major emphasis of the employmearket is on
information technology skills as the combination offormation
technology with skilled academic governance andiansal role of the
university has made possible the reach to the vitnsituation (Lowe,
2002, Sadlak, 2000). The development of universitptegy, areas of
potential strengths and weaknesses and a stylevalaping a strategic
analysis, organizational issues, human resouragesssssues of infra
structure, matters related to quality assuranceremalution in teaching
and learning paradigm demand a shift in the conadptiniversity
(Davies, 2001).

In 21* century global awareness has emerged as a dick afeevery
society (Runter, 2001, Yang, 2004). During the tamiple of years the
global trade organizations have become one of tlgomfunding
agencies of the universities. In return the uniiesshave to do research

" Assistant Professor, The Islamia University of 8ahlpur , Pakistan
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work for the funding agencies. So the survivalhe today’s institutions
of higher learning is mainly associated with theefnational repute
earned through research rather than their statagnaé for the quality of
teaching (OECD, 2004).

The principal driving force for this transformatiaof
universities is the development of knowledge saeset
and economies, all the pervasiveness of information
technologies, globalization and the debate on th#ig
private nature of higher education (Ginkel, 20033).

At the same time, their role in the developmenthafions cannot be
denied. So these institutions simultaneously havegerate in local,
regional, national and international contexts aeedto acknowledge
political realities, community expectations and ithewn espoused
values (Moses, 2003). They are expected to senangises for local
and regional development and form elites, usualtal elites (Kuklinski,
2001). The current wave of learning is going tans$farm university
education through communicative action open dismmur by
concentrating on values, feelings, fears and hepables a trusting basis
for critical and problem and solution discussiomBis communicative
action through open discourse between universigiesernments and
business could lead to increasing transnationahmgss (Williams,
2000). These challenges demand to devise a sydtaimgher education
whose outcomes will be social inclusion and socadiesion rather than
exclusivity and competitiveness (Lowe, 2002).

University System in Pakistan

The concept of the modern university, together whth scientific ideas
and techniques, came to the Indian subcontinerthénwake of the
English conquest. After the banishment of the Msughal emperor,
Bahadur Shah Zafar, in 1857, the English introdunedern education
as they consolidated their rule. The only univgrsiithin Pakistan at
the time of independence in 1947 was the Universftthe Punjab,
Lahore, which had been established by the British882 (Hoodbhoy,

1998). Initially it was both teaching as well asaemning body
(Mehmood, 1998).
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The University of Sindh is the second oldest ursitgrin Pakistan
constituted under an Act in 1947 first publishedSimdh government
Gazette, Karachi, on8April 1947. The year 1947-1948 was the first
year of the actual functioning of the University&ihdh. The University
functioned merely as an examining body since 185&as in the year
1951-52 that the first teaching department nam&gpartment of
Education, which was subsequently raised to theistaf an Institute,
was started in view of the great dearth of traitestthers in the country
(Handbook of Universities, 1987).

After independence, higher education received greatention, though
the pace of development was slow in the early desatlie to some
unavoidable circumstances. The later decades ménkegpid growth in

the number of universities. (Ibrahim, 1999) As pdEC website

information, in 2007, the number stands on 117 ensities and degree
awarding institutions in both public and privatetee. At present there
are 51 public sector universities functioning ine tltountry. The

universities in Pakistan are either general unitiess or professional
universities. According to the report of the Taskrde on The

Improvement of Higher Education in Pakistan (2002] general

universities were working in Pakistan under pub&ctor in 2002.

The general universities have a dual academic ifumcto perform,
namely their (undergraduate and graduate) tead@ndgesearch and the
academic supervision and holding of examinatiomghe affiliated and
constituent colleges. The university itself hachéag departments under
different faculties, institutes; there are alsadgtgenters and centers of
excellence working in these universities to impeaducation to the
cutting edge. Both English and Urdu are used asuictional media and
students are free to attempt their examination yzajpeeither of the two
languages (Ahmed, 1992). However, there are feweepions to this
generalization forwarded by Ahmed (1992); some demnts and
institutes have imposed compulsion in regard of iomadof instruction
and examination.

The Task Force report (2002) has mentioned thapédBent of those
students in universities are enrolled in publicteednstitutions. The
enrollment ratio of students in Arts and Science7&3Q It was
estimated that Pakistan presently has a populatiat8 million in the
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age group of 17-23 years. Out of this segment @ufadion 2.6% are
enrolled in institutions of higher educati@dNESCO, 1996). According
to Pakistan Statistical Year Book 2003, the tostineated enrollment of
public sector universities during the academic iees2000-2001 was
126193.The number of female students was 37065in@the academic
year 2001, 6048 teachers were serving the pubtitoseniversities of

Pakistan. Among these 1315 were females (Govt. akiskan, 2003).

Thus the public sector universities are mainly oesjible for controlling

the quality of higher education for a very largegmrtion of the students
(Task Force Report, 2002).

According to the various documents that viewed ftivetioning of the
universities in Pakistan, less than 2 per centt®fGNP is spent on
education. A serious corollary of overstrainingeafucational facilities
and of the lowering of standards is the growingidoighline among
students and the spread of violence on the campstsekent activism on
campuses, a legacy from the days of the Pakistavement, active
interest of political parties in the students, afglity of the political

process in the country and easy availability of aamd ammunition
have given it a diabolical turn (Ahmed, 1992).

University system in Pakistan is seriously ill, aekn on the scale of
expectations for other Third World universitiesdim, Iran, Bangladesh,
etc), the situation is quite abnormal; studentsaigiline is out of control,
shooting and campus murder cause the exams tedpaeintly pushed off
to new dates. Scientific research is carried ouveary few university
departments in the country, and serious discussainghilosophic,
social, or political issues are rare. Awan (1994joizes the functioning
of Pakistani universities in the following words:

Like the traditional religious institutions of leang,
modern universities in Pakistan have primarily
performed a conservative role of transmitting the
existing stock of knowledge through rot. The outpfit
university scholars in terms of standards scholayk
remains low. Pakistani universities have also not
provided with a stimulating environment for intefleal
fermentation and debate.
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The American intelligence agency CIA has reportldt tpeople at
universities in Pakistan have no interest in radedMichel, 1986). At
our universities there is a greater stress on tegamd it is research as
such which is neglected (Kalim, 1978). All Pakistamiversities annually
award almost 25 Ph.D.degrees in the field of sd@emdile Indian
universities produce 2500 PhDs every yddre number of universities,
which have been awarding Ph.D. in social scienced Bumanities, is
only 13 or 28 percent. The number of Ph.D. degod#ained in last ten
years (1992-2002) in social sciences and humanigesnly 536. A
further break up of these figures shows that albwatthird of the degrees
that is 346 PhDs are in humanities majority beindanguages and only
less than half that is 191 or 36 percent are in sdkcial sciences put
together Universities are increasingly being considerash4productive’
at policy-making levels.

The Sharif Commission report (1959) is considered/ \comprehensive
document in the educational history of Pakistane TBommission
observed that for long period during the year omiversities virtually
cease to function. University work is too oftenex functionary routine.
The 1970 Education Policy noted that the aspectumfersity life
pertaining to the advancement of knowledge is dargu weak in
Pakistan and seriously affects the quality of etlonaavailable in our
colleges and universities. Education Policy 1998@@oted that only a
few institutions of the country have post gradustigdy and research
programmes that measure up to international stdadar social sciences
and humanities the condition is far from satisfactorhe University
Grants Commission Study Group on the improvemergduofcation and
research in universities (1975), Khawaja (1994) asthm (1999) has
found that the standard of teaching and researchundfersities in
Pakistan is under deterioration.

The former Secretary UGC Pakistan has mentioned thiea Pakistani
universities have not even started to pick up irgton and research in
prospective disciplines on which the future indastand economic
growth of the country can develop. No single redeajournal is
published regularly on education in the countryal&ib, 1995). Ahmed
(2000), the former Vice Chancellor of the Universdf Karachi has
remarked that to make a fundamental change ingfening culture of
educational institutions of higher learning, todi#e to reach those who
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are not part of education cycle, and to make edutasocially,
vocationally and professionally relevant, qualitythe education system
is the key factor.

The Public Service Commission reports marked thalityu of the

university graduates in Pakistan from time to tifRerformance of the
candidates who appeared in CSS examination 199%walsated with
respect to the universities from where they quedifi The analysis
indicates that 84% of the candidates who appeaeré wualified from

general universities. At the stage of final setsttihe ratio of the
candidates qualified from University of the Punjabs 33%, followed
by University of Peshawar 11% and Quaid-e-Azam brsity 9%

(Federal Public Service Commission Report, 2000wds becoming
difficult for the Commission to find adequate numbef suitable

candidates for some highly technical/professiomddsj despite larger
number of candidates every year. During the ye@02®9’ such posts
were reported dropped due to non-availability ohdidates. The
Commission has also observed during the intervignas the candidates
with first class Master’s degrees in different ¢iines lacked even the
basic and essential knowledge of their speciatimaiiFederal Public
Service Commission Report, 2001).

Pakistan is a developing country of 150 million jpleo(Government of
Pakistan, 2005). In the annual Index of econongedom conducted by
Heritage Foundation and the Wall Street Journahag been included
among 10 of the 155 countries whose performanceha higher

education field has worsened during 2004. It is nanacketed with

Ethiopia, Uganda, Haiti, Bangladesh, Morocco, Qafartba and Tunisia
(The daily Dawn, Feb., 8, 2005).

Higher education system in Pakistan is now coné&driy a myriad of
problems, which affects its quality. While it iskaowledged that the
low competence level of faculty, decreasing stahddirstudents’ intake
and lack of up to date curricula are the reasonst iben cited for this
dissatisfaction.

The World University ranking published in the Tirkiégher Education

Supplement (Nov. 5, 2004) indicates that none @ timiversity in
Pakistan meets international standard. Majority%{yQof university
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teachers are not academically up to the mark (Reh2@05a). They are
more concerned with money and promotions than relBgseaching or
bringing their knowledge to bear on the myriad éssuacing our
society. Among students there is a lack of intergst minuscule
intellectual or creative activity (The daily Dawdan., 3, 2005). The
report of the Task Force on the Improvement of Higkducation in
Pakistan (2002) has concluded that the institutmnisigher learning in
Pakistan are at minimal state of operation.

As per HEC website information, in Pakistan the hleig education
facilities are available to 2.6% of the relevane agoup. According to
Rehman (2005), it has been planned to double tiaedéies within the
next five years. For this purpose, the governmenputting decent
amount of money into this particular field. The leg education budget
has already been increased by 12 times of thequs\allocation and the
planning for further increase is also in progrdgshiman, 2005a). As per
HEC website information at present, 60 public sectoiversities are
working in the country. Moreover, 57 universitieedadegree-awarding
institutions of private sector are also prepariogth for different walks
of life. Several new universities have been seamg many postgraduate
colleges have also been given degree-awardingsstathe recent years.

The staff development plans have been launchedriwersity teachers.
Under these plans, thousands of scholars are bawarded both

indigenous and foreign scholarships. In additionthat, Post Doc
research facilities are also made available fouthigersity teachers. The
services of some well-reputed scholars and professorking abroad

are also being hired for public sector universitreghe country with the
expectation that both the teachers and the studsilitsshare their

expertise in the fields of teaching and researcborpetitive, handsome
salary package has been introduced for univergfchers. Now a
university professor can get as much salary as,B%, D00 (Rehman,
2005a). The HEC is supporting universities to dthlstaff exchange
links with the well-reputed international univers# In-service training
courses are also in progress for university teachdihere is a
considerable increase in the funding for reseafdie government is
generously funding research projects of social ratébnal significance.
During academic year 2004-05, over 500 researctpgsdas were
received out of which 129 were selected for finah@assistance to
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maximum of Rs 2 million each (The daily Dawn, Jan2005). An

ample amount has been allocated for the supplgademic resources to
the universities. The HEC has purchased rightgHeronline access to
1700 significant international research journalsnivérsities are

authorized to use these sources of literature (Rehr2005b). A mega
project is in operation to provide Internet fa@i to the universities.
The institutions of higher learning are being idteked electronically

with both national and international universitids per HEC website
information, 59 universities have been so far cotedkthrough fiber and
radio links. More emphasis is laid on providing fdcilities to the

universities.

Future Perspective of University

Looking at the present position, has proposed aoviative model for
university organization. This model is based uporblem areas rather
than the traditional departmental structure. Itns®eevident that the
future universities will become ‘clicks and mortarhstitutions,

structured more like virtual universities’, expamglitheir market reach
and operating more like business (Latchem and HaB8@l). Poole
(2000) has reported that the Association of Comivaalth Universities
envisages four possible scenarios for the futureeusity:

1. The invaders triumph. Higher education will beccarglobal big
business dominated by a few players.
2. The Trojan horse. Universities will seek outsidéeinational
partners, offering services such as internationgtees.
3. Community champions. A wide range of educationavises
will widely be available through community hubs.
4. Explorers’ international. Educational service pders will be a
university business/ hybrid.
The emergence of a number of pan-global open legusystems, for the
coming years, not necessarily funded from the puplirse, but led by
entrepreneurs with a vision of global developmeatslesire to reduce
unhealthy disparities among people and nations amillingness to
strive for mutual respect, trust, and benefit. GChap (1999) forecasted
that within 20 coming years all universities wi# iniversal or nearly so,
entered and re-entered at multipoint in people/ed] international in
focus and delivery and robust in their quality si@ms. None will
receive anything like the current levels taxpaygoport. Some will be

49



JOURNAL OF EDUCATIONAL RESEARCH (Vol.9 No.2) 200@ept Of Education IUB, Pakistan

high cost, high price, and high status providemsn& will deliver a few
unique or particularly outstanding programmes dlgbaOthers will
organize their programmes to meet rising studemgeaations of
convenience-focused delivery and reduce input qostgyraduate to be
price competitive. Yet others will develop strategartnerships to share
up weakness in their programmes and services. Mlinged to shed
time honored assumptions and practices. None wiklile to ignore the
external imperatives, not even those currentiyhatop of the pyramid.

There may be three scenarios for the academic plade in 2030. One
scenario is the sub academics in a brokage whigfs mand sells
academic products using actualized contract homekimgp hands that
might once have been regular academics. Anotheduptothe late
twentieth century academic as the mentor, more a@buanselor and
guidance officer than a course teacher, creatiselying clusters of a
hundred or two hundred students across what everses they are
taking, much as some supervisors of mature and aaider research
students operate across disciplinary boundariesaytodrhe third
characterization is as meaning maker - tomorrowters. This, she
suggests, is an emerging role that will continugrow throughout the
twenty first century.

As per information of the research group of Netaidk website, the
salient features of the 2tentury University are:

a- The massive introduction of interactive-informatiprocessing
and communication technologies will play an impotteole in
the human relations and communication systems igersity.

b- The university will be transformed from a passismtic, closed
knowledge reproducing organization into an actighghamic,
open knowledge producing work place.

c- The social-psychological need for dialogue, facéat® contact
and place bound regional common identity will b#ected in
the physical plan.

d- The plasticity of space will offer the opportungiéor random
contacts between members of diverse specializetptires, and
introduce recombination, mutation of ideas and edéarning in
between.

e- The plan will contain the hierarchy between thdemtive and
private use without interrupting the proposed iatdon.
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f- The new life style of the university will be invahg higher mix,
mobility and flexibility of work, leisure and culte.

Findings

An ideal picture of the Z1Century University can be drawn in the light
of the foregoing concepts. Looking at the rapidhamging situation of
the globe the concept of the research group ofélethd website seems
more comprehensive and appropriate as it dealsthgtimajor aspects of
the social life in future. As far as the other misdgpecially distance
mode of learning are concerned, the learners mageldheir peers that
seem to be a powerful source of cooperative legriima problem based
model the complete shift from departmental struetior problem-based
organization will have to be made in order to met#ie university
position on the cutting edge of creativity thatoaleeems more or less
impracticable. The scenarios of the future univgrsis given by the
Association of the Common Wealth Universities magnsform the
university education into a private business thall Wimit higher
education to the privilege class. Keeping in viéw future situation of
the university education in Pakistan the concepthef website of the
Netherland group also seems appropriate for theetsity education of
the country.

References

Ahmed, M. (1992) Pakistan in W.Wickremasinghe (EHandbook of
World Education: A Comparative Guide to Higher Eafimn
and Educational Systems of the World. Houston, Fexa
American Collegiate Service.

Ahmed, M. (2000)Agenda for Knowledge Management in S.J. Ahmed
(Ed). Proceedings of Seminar on Educatidhe Dream and the
Reality 13-14 June. Islamabad: Army Directorate GldQd
Ministry of Education, Government of Pakistan.

Aslam, M. (1999). Universities in Pakistan: Future Perspectives
Education 2000. 3(2), 23-24.

Awan, M.D. (1994).Computer Literacy for Academic and National
Development: Role of Universities in Pakistafournal of
Distance Education.11 (1,2), 31-44.

Chipman, L. (1999)Welcome to Lifetime Learning The Australian
Higher Education.8.p.44.

51



JOURNAL OF EDUCATIONAL RESEARCH (Vol.9 No.2) 200@ept Of Education IUB, Pakistan

Davies, J. L. (2001)A Revolution in Teaching and Learning in Higher
Education: The Challenges and Implications for Relatively
Traditional University Higher Education in Europe.26 (4). 501-
514.

Ginkel, H. V. (2003).The University of the Twenty First Century: From
Blueprint to RealityHigher Education in Europe.28 (1). 83-85.

Government of Pakistan. (195%eport of the Commission on National
Education Islamabad: Ministry of Education.

Government of Pakistan (1970T.he New Education Policy of the
Government of Pakistan 1978lamabad: Ministry of Education
and Scientific Research. Government of Pakistan.

Government of Pakistan (197%eport of Study Group on Improvement
of Education and Research in Universitiesslamabad:
University Grants Commission, Government of Pakista

Government of Pakistan (1987) Handbook of Univesiin Pakistan.
Islamabad: University Grants Commission.

Government of Pakistan (1998National Education Policy 1998-
2010.1slamabad Ministry of Education, Government of
Pakistan.

Government of Pakistan (2000Annual Report of Federal Public
Service Commission.lslamabad Federal Public Service
Commission: Evaluation and Research Wing.

Government of Pakistan (2008nnual Report of Federal Public service
Commission: IslamabadEvaluation and Research Wing.
Government of Pakistan, (2002Report of The Task Force on
Improvement of Higher Education in Pakistan: Chatles and

Opportunities Islamabad: Ministry of Education.

Government of Pakistan (2003 akistan Statistical Year Book 2003.
Islamabad: Federal Bureau of Statistics, Statifiggsion.
Government of Pakistan (2005)Medium Term Development
Framework, Annual Plan 2005-06Economic Frameworld an
Public Sector Development Programmislamabad: Planning

Commission.

Ibrahim, 1. (1999).Educational Guide of Pakistan 1999-2000.Lahore
Ibrahim Publisher.

Hoodbhoy, P. (March, 3, 200Reforming our Universities. Lahar&he
Daily Dawn.

Kalim, S.M. (1978)Pakistan: An Educational Spectrurslan pub

52



JOURNAL OF EDUCATIONAL RESEARCH (Vol.9 No.2) 200@ept Of Education IUB, Pakistan

Khawaja, M.G. (1994)Pakistan Education System: A research work on
Research  Methdology.Lahore College  of  Business
Administration.

Kuklinski, A. (2001).The Role of Universities in Stimulating Regional
Development and Educating Global Elitééigher Education in
Europe.26 (3). 437-445.

Latchem, C. and Hanna, D.E. (Ed) (200gadership for 2% Century
Learning.London: Kogan Page.

Lowe, R. (2002)Higher Education in R. Aldrich (Ed) A Century of
EducationLondon: Routledge Falmer

Mamud, M. (1998).The University of the Punjab Lahore: The Oldest
and the Largest University of Pakistaiducation 2000.3(4), 11-
14.

Michel, J. D.(1986Research on Teaching on Higher Education: The
University of Sydney Australia in C.W.Merlin (EHandbook of
Research on Teaching '{3ed) London: Collier Macmillan
Publishing Company.

Moses, I. (2003)The University —A Permanent Factor in Development
and the Advancement of Society: Views from ingiitat of
Higher Education and Academic Organizationdigher
Education in Europe.28 (1). 87-91.

OECD (2004) Higher Education Management and Policy: Universalit
or Specialization. Higher Education Management &uwdicy.16
(2). 59-77.

Poole, M. (2000)Substance the Key Factor in New style Universitye T
Australian Higher Educationl7, May, p.48.

Rehman, A. U. (2005aMHigher Education Budget Up by 1200 Pc.
Lahore The Daily Dawn, March 4.

Rehman, A.U. (2005b$trategy to Improve Varsity Educatiobahore:
The Daily Dawn March 20.

Rehman, A. U. (2005c).Foreword by Chairman HEC Higher
Education: Medium Term Development Framework 2005-1
Islamabad: HEC.

Runter, R. (2001).RE -Educating Humankind: Globalizing the
Curriculum and Teaching International Ethics forethiNext
Century Higher Education in Europe.26 (1). 39-46.

Sadlak, J. (2000)Globalization versus the Universal Role of the
University.Higher Education in Education.25 (2). 243-249.

53



JOURNAL OF EDUCATIONAL RESEARCH (Vol.9 No.2) 200@ept Of Education IUB, Pakistan

Differences in the Achievement Goals of the StudesnStudying in
Annual and Semester Systems
Sarwat Sultan

Abstract

The present study aimed at exploring the differsnicethe
Achievement Goals of students studying in Annual an
Semester Educational Systems. A sample of 800nssu@0
from Annual System and 400 from semester systetim)age
range between 20 — 25 years was approached atreliffe
departments of Bahauddin Zakariya University Multan
Achievement Goals Scale (Elliot & McGregor, 2001asw
administered to the sample. Statistical analysiewsdd that
the students of annual system prefer mastery gehie the
students of semester system prefer the performgoeds.
Results further suggested that the students of ansystem
have the mastery-avoidance goals and performangeeagh
goals and the students of semester system havaaktery-
approach goals and performance-avoidance goals.déen
differences have also been found in the preseshy.stu

Introduction

A key to learning motivation is learner awarendsthe "degree to which
learning tasks stimulate and/or are related toestuéhterests, level of
student control and choice that is encouraged, ssecg skill
development that is fostered, and resource andhlseapport that is
provided. McCombs adds that motivation becomesnaithee issue-in
situations where "learners (a) are asked to leanmething that does not
particularly interest them; (b) have little or nenérol or choice; (c) lack
the personal skills or resources needed to be ssitde or (d) lack
adequate external supports and resources (McConNdar&ano, 1990).

Murray (1983) describe the need for achievement the" desire to
accomplish something difficult, to master, manipailar organized, to
overcome obstacles and attain a high standard,x¢el eone's self
investigators divide achievement motivation inteethrelative motives, a
desire to work hard and do a good job, a desigbtain sense of mastery
over difficult tasks, and desire to complete agaamsl better than others.

" Lecturer, Department of Applied Psychology BZU, Itdn, Pakistan
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Achievement is not only determined by how we actdomn performances
after the fact, but also by the goals we set fasalues at the outset.
Researchers refer to these aspirations as achieveyoals (Ames, 1992;
Archer, 1994; Dweck, 1986; Elliot & McGregor, 200WUrban, 1997).

Achievement goals provide targets that individweedpire to in achievement
situations. For example, one person might be ntetivado win the

salesperson-of-the-month award. Another persontreejta goal of playing a
difficult piece of music on the piano.

Although terminology and classification schemegy varost investigators di-
vide achievement goals into two broad categorieasteny goals and
performance goals (Ames & Archer, 1988). Mastergigi@are concerned with
developing competence. . Students motivated byoagstmastery goal will
work hard to learn the subject matter in a coussgisfaction comes from
feeling they understand the material and a senpeobiiency. Performance
goals are concerned with demonstrating accomplistante others. Students
motivated by strong performance goals want to plagnigh grade, possibly
the highest grade in the class. Satisfaction cofrm® receiving the
recognition that accompanies the achievement.drypical classroom, we
can usually find two students who work equally hareparing for tests and
completing assignments, and who achieve similadegtayet who are
motivated by very different goals. One achievingdent wants to learn the
material and relishes the sensation of overcontfiatienges to obtain a sense
of competence. The other determines what is nefedeal good grade and
arranges his or her study time to get the desnasig

But people aren't just motivated to succeed inciiieaement situation. Oc-
casionally, they are more concerned about nondrillThus, psychologists
sometimes find it useful to draw a distinction bew approach goals and
avoidance goals (Elliot & McGregor, 2001) masteng gerformance into
approach and avoidance categories, we create & 2rfoglel of achievement
goals. Within this framework, students trying tarfe difficult material
(mastery goal) can be motivated either by a ddeirachieve a sense of
mastery (approach) or by a wish to not feel incderge(avoidance).
Similarly, Students who rely on performance goatghtrbe motivated to gain
recognition for their accomplishments or to avbiel émbarrassment of a poor
performance.Because achievement motivation hasriampdamplications in
education, business, and many other areas of \@s, [psychologists have
asked whether some achievement goals are moréiveffdtan others. Is it
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better for students to focus on learning the nateriobtaining a good grade?
Can teachers alter assignments and grading polirieshould business
managers change the way they evaluate and rewaglbya®s to improve

learning and productivity? Although both masteryl gerformance goals
motivate people to achieve, investigators ofter fitifferences between
people who seek competence and those who focesognition.

Most of the research on this question has complaeselffects of mastery and
performance goals (Ames, 1992; Ames & Archer, 188eck & Leggett,
1988; Urdan, 1997). Psychologists find that stuglasing mastery goals often
choose more challenging tasks and are more iredr@sttheir classes than
students who rely on performance goals. When dgheichoice between two
assignments, mastery-oriented students are likebelect the one they are
more curious about, whereas students relying dorpgnce goals ask which
will lead to a better grade. A student interestedearning the material is
unlikely to ask, "Will this be on the test?" (Urbd®97)

People motivated by mastery goals are likely taimethe information and
skills they learn longer than those driven by pgentmce goals (Elliot & Mc-

Gregor, 1999). A piano student whose goal is taenasdifficult concerto is

likely to remember the piece longer than the stugdm simply wants to

sound good at the recital. Similarly, people madisieby mastery goals often
continue their interest in the material after theognition for achievement is
gone (Rawsthorne & Elliot, 1999). The student wbads Charles Dickens
with the goal of obtaining a deeper appreciatianfifee literature is more

likely to read good books during the summer than dtudent who reads
Dickens only to do well on the exam.

This is not to say reliance on performance goaddlibad. Both mastery
and performance goals can lead to achievement taigd fossible to

aspire to both a sense of mastery and recognitoradcomplishments
(Ames & Archer, 1988; Harackiewicz, et. al, 199¥oreover, there is

some evidence that a combination of mastery anfdnpeance goals can
be particularly effective (Barren & Harackiewicf)®.; Harackiewicz &

Elliot, 1998). Whether mastery or performance goale preferable

probably depends on the kind of task and what rikdesidual hopes to

get out of it.

It is evident from the review of literature thahasement goals provide
targets that individuals aspire to in achieveméngtons. There are two
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types of achievement goals, mastery and performajuass. Some
students have the ability that they have the maggjerals and some
students achieve performance goals. In both tygesystems some
students have both types of goals. Those studehts vave mastery
goals they want to learn or try more complicatethgh. They are
included in the mastery approach. But there are stsne students who
do not want to learn difficult things, they thinkat they cannot learn it
they avoid it, these people are included in thetemgsavoidance. Those
students who achieve success than those who are motivated to
achieve success for this purpose they do work barget satisfaction
because achievement motivation has important irfins in education
and other aspects of life. They get satisfactioth wWie success. Mastery
students choose mastery goals and this thing iglynémund in the
students of annual system because they take eirggyth a stingy
manner and choose mastery goals in which they ¢hk#ienging tasks
than the semester system students. But semestemsgtidents choose
performance goals because performance goals ayeconterned with
demonstrating accomplishments to others (Barren &rakkiewicz,
2001).

Those students who have mastery goals, are maedy lik retain the
information and learn more skills longer than thes&lents who choose
performance goals. People motivated by masterysgofien continue
their interest in the material after the reorgatiirafor achievement is
gone. This is not all that the performance goallidad. Both mastery
and performance goals can lead to achievement. conabination of
mastery and performance goals can be particularffectere
(Harackiewicz & Elliot, 1998).

Most achievement goal theorists conceptualize lpmtifformance and
mastery goals as the "approach" forms of motivatixisting classical
achievement motivation theorists claimed that #etv are emphasized
and oriented toward attaining success or avoidiiture, while the

achievement goal theorists focused on their approagpect. More
recently, an integrated achievement goal concdptigin was proposed
that includes both modern performance and mastegries with the
standard approach and avoidance features. In #sis lfor motivation,

the performance goal is separated into an independ@proach
component and avoidance component, and three &chent

orientations are conceived: a mastery goal focosetthe development of
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competence and task mastery, a performance-apprgaeh directed
toward the attainment of favorable judgments of petance, and a
performance-avoidance goal centered on avoiding auaméble
judgments of competence. The mastery and perforeaapproach goals
are characterized as self-regulating to promoteergial positive
outcomes and processes to absorb an individualein task or to create
excitement leading to a mastery pattern of achievgmresults.
Performance-avoidance goals, however, are chaiasdeas promoting
negative circumstances. This avoidance orientatieates anxiety, task
distraction, and a pattern of helpless achievenoemtomes. Intrinsic
motivation, which is the enjoyment of and intergstin activity for its
own sake, plays a role in achievement outcomesedls Rerformance-
avoidance goals undermined intrinsic motivationlevhioth mastery and
performance-approach goals helped to increase liiot(E& Church,
1997).

Other investigators find that men and women diffethe way they define

success (Gaeddert, 1985). Men in our society are likely to see success in
terms of external standards and are extrinsicafifivated, such as gaining
prestige or recognition for accomplishments. Intie@, women are more
likely to rely on internal definitions of success)d intrinsically motivated

such as whether they accomplished what they sé&b dot It implies that both

men and women seek accomplishment in their goakhbuifference lie in a

sense that men see success in tangible rewardswdriten rely on intangible
success. It may be because of differences in gevléesocialization men and
women may differ on the kinds of achievement thejuer and where

achievement falls among their personal goals. Waoen comparing men and
women in achievement settings, psychologists mastcdreful that they

shouldn't automatically apply standards of sucbased only on traditional
male achievement definitions.

Keeping in mind the importance of the achievemerdlg the present
study aims to find out the differences in achievetrgoals in students
studying in annual and semester system. Most edpethe present
research has been planed to check either studeatrhastery goals or
performance goal. To achieve these objectives # gothesized that
students of semester system will show more perfocegoals while the
students of annual system will have the masteryisgda was also
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hypothesized that men and women will have the wiffe preferences
when set their achievement goals.

Method

Participants

The sample was consisted of 800 students; 400 #omual System
(200 males and 200 females) and 400 from semegttens (200 males
and 200 females) with age range between 20 — 26 y&ample was
randomly selected from the different departmentBatiauddin Zakariya
University Multan.

Instrument
The following instrument was used to achieve thgaives of present
study.

AchievementGoal Scale

Achievement Goals scale (AGS) developed by Elliod 81C Gregor
(2001) is 7- point self report scales designed &asare the types of
Achievement Goals. It is a 12 Iltem scale. The spadwides a score for
each of the following four kinds of achievementigoadd the following
answer values to obtain the score.

Mastery Approach goal (item 3, 7 and 11)

Mastery — Avoidance goals (item 2, 6 and 10)

Performance — Approach goals (item 1, 5 and 9)

Performance — Avoidance goals (item 4, 8 and 12)

Procedure

All the participants were selected randomly frome thifferent

departments of Bahauddin Zakariya University MultahGS was

administered to the students of Annual and Semsgttem. They were
guided how to respond the questionnaire and thposer of the study
was told to them. After the completion of data ediion, the whole
information was statistically analyzed.

Results

Using SPSS (Statistical Package for Social Scigntésst was used to
investigate the significance of differences in thehievement Goals
between scores of students of annual and semgstens
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Table- 1
Differences in the Scores of Students of Annual 8amhester System on
the Mastery  and Performance Achievement Gdaks800)

Annual System Semester System

Scales (N=400) (N=400)

M SD M SD t p
Mastery 18.09 6.30 16.05 446  1.12 0.04*
Goals
Performance 1495 472 17.01 5.75 1.26 0.03*
Goals

df. =798, p<0.05

Table 1 indicates the significant differences betwvéhe students of
semester system and annual system in terms of thastery and
achievement goals. Results suggest that annuatmsystudents show
mastery goals while the students of semester syspeefer the
performance goals.

Table- 2
Differences in the Scores of Students of Annual &echester System on
the subscales of AGS (N =800)
Annual System Semester System
Scales (N=400) (N=400)

M  SD M SD t p

Mastery

Approach 13.05 4.10 10.09 2.56 1.32 0.04*
Goals

Mastery —

Avoidance 18.14 2.39 14.81 452 2.35 0.004*
Goals

Performance

— Approach 11.01 5.72 15.95 6.75 1.26 0.038*
Goals
Performance
— Avoidance 14.04 4.55 16.81 3.37 1.42 0.026f
Goals

df. =798, **p < 0.01, < 0.05
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Results depicted in Table 2 shows the statisticatipificant differences
in the types of achievement goals adopted by thdesits. Findings
indicated that the students of annual system haeeriastery- approach
and avoidance goals and while the students of semggstem have the
performance--approach goals and performance-avoédgoals.

Table- 3
Gender Differences in the Scores of Students osuhscales of AGS (N
=800)
Males Females
Scales (N=400) (N=400)
M SD M SD t P
Mastery
Approach 12.05 3.30 17.03 5.46 1.12 0.04*
Goals
Mastery —
Avoidance 14.11 239 17.31 542 235 0.03*
Goals
Performance
— Approach 15.95 11.72 11.01 6.75 1.26 0.03*
Goals
Performance
— Avoidance 16.81 1455 13.04 3.37 1.42 0.027
Goals

df. = 798, P < 0.05

As for as the results are concerned regarding gatifferences, Table 3
shows the statistically significant differences achievement goals.
Findings indicated that the female students préfermastery-approach
goals and mastery-avoidance goals as comparedetoniie students,
while the male students are more oriented towartbpeance-approach
and performance-avoidance goals as compared fertae students.

Discussion

The achievement motive consists of two major corapts) or desires:
the desire to excel and the desire to avoid failum@ividuals who desire
to excel may think of outperforming others or meatga task. Hence, a
new conceptualization of motivation has emerged.e Thew

61



JOURNAL OF EDUCATIONAL RESEARCH (Vol.9 No.2) 200@ept Of Education IUB, Pakistan

conceptualization treats performance and mastesisgas approach
forms of motivation (Ames, 1992; Elliot & Church947).

Achievements Goals provide targets that individwapire to in

achievement situations. The present study prowdésable information

about the achievement goals in students. As irgastis divide

achievement goals into two broad categories; masted performance
goals, the objective of the study was to explom students describe
their achievement goals and to investigate theeaenent orientations
among mastery and performance goals for studentse$A& Archer,

1988).

The main aim of this study was to identify the stoid motivated by
strong mastery and performance (approach and awsflagoals.
Mastery approach goals focus on the desire to mastask and the
development of competence .whereas mastery avadgoals focus on
to not feel incompetent. Performance approach gedlisct a competitive
orientation that focuses on being judged favoratdiative to other
people whereas performance avoidance goals cemerawiding

negative judgments (Ames & Archer, 1988).

The first hypothesis of the study, which sates #tatlents of annual
system will show more mastery goals while the sttsleof semester
system will show performance goals, has been stggpday the findings

of present research. As mastery goals are concesitbddeveloping

competence, the students of annual system motitstedstrong mastery
goal work hard to learn the subject matter in ars@uSatisfaction comes
from feeling they understand the material and aeef proficiency. As

performance goals are concerned with demonstrataogmplishments
to others, students of semester system motivatestropg performance
goals want to obtain a high grade, possibly théadwsg grade in the class.
Satisfaction comes from receiving the recognitibat taccompanies the
achievement.It was also noticed that the studehtnoual system are
oriented toward mastery-approach goals as comgaréuke students of
semester system. It means they are motivated tocganpetency in their
work. Some students of annual system have the mesteidance goals
as well. It implies that they have a wish to net fecompetent. Students of
annual system work only for the sake of negatietirfgs of to be failure.
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They just want their self-esteem high and work harget it. It means they
are motivated to gain recognition for their accashphents.

This may have been noticed that much of the eadykvon need for
Achievement was conducted with men participantsrd lare reasons for this.
When this research was initiated in the 1950stivelg few women entered
the business world and even fewer had opporturiitiesdvance into high
managerial positions. Because the investigatorse waancerned with
entrepreneurs, it was reasonable to limit theidistuto men. Obviously,
things have changed quite a bit since then. Asecaasspirations and
opportunities for women changed, researchers fawmaimparable increase in
need for Achievement among women college stud&feroff, et al, 1980).
As with men, a high need for Achievement prediatscess in the business
world for women. In one study, need for Achievemsrres taken from
female college students predicted job choice abdi@mracteristics 14 years
later (Jenkins, 1987).

Although need for Achievement predicts succes$i@énldusiness world for
both genders, research suggests that many othablearcome into play
when comparing the achievement behavior of memamden. For example,
some researchers find that men and women diffeeinalues that they assign
to achievement tasks (Eccles, 1985). That is, Isecaidifferences in gender-
role socialization men and women may differ on kimels of achievement
they value and where achievement falls among fieegonal goals. In some
cases, women value achievement but may put thereetf other people
ahead of their own accomplishments. We see examipibis in women who
sometimes make sacrifices for their family rathemt pursue career goals.
Thus, rather than ask why women don't always ketriien in achievement
settings, a better question might be why men anghemosometimes make
different choices in such settings (Eccles, 1988hder differences have been
found for performance and mastery (Approach-Avog#angoals. It
implies that female students work hard to gain &@@dmmand in their
subject matter while male students work hard oalgdin recognition for
their accomplishments.

Conclusion

Students of annual system showed mastery goal® wind students of
semester system prefer the performance goals.
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1. The students of annual system have the masterypagipr

and avoidance goals and the students of semesitgnsy

have the performance-approach and avoidance goals.
2. Gender differences have also been found in themqiregidy.

Limitations & Suggestions
This investigation had some limitations. Therefdterelied on a
convenience sample taken from the Bahauddin Zakatiniversity
Multan, the findings therefore can not be geneedlizpecially to the

other institutes that have totally different sodialckground. The study

may well be replicated in other institutes and timeo settings, exploring

some more variables which could be associated adgtiievement goals

e.g. education level, age, rural vs urban, andsecdbnomic class.
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Capacity Building of District Education Officers in Educational
Planning, Implementation and Community Participation

Dr. Hamid Khan Niazi

Abstract

UNESCO in collaboration with the Academy of Eduszai
Planning and Management (AEPAM) has initiated aotpil
project titled “Capacity Building of District Edudi@n
Officers in Educational Planning, Implementation dan
Community Participation”. Main objectives of the opect
were to enable the trainees to meet new challergfés;tive
planning and implementing EFA initiatives in their
jurisdiction, and mobilize local communities foreth active
participation in educational decision making.The inpe
concern of the present article is to evaluate thmejget in
terms of capacity building of the district educatiofficers in
educational planning, implementation, and community
participation. The Executive District Officers (EBY) District
Education Officers (DEOs), Deputy District Educatio
Officers (DDEOs) and Heads of the Secondary Schaeittén
10 sampled districts of four provinces of Pakistamstituted
population for this study. 25master trainers ard tBainees
trained under this project from Punjab, Sindh aniViRP
were drawn as sample. To what extent the projest lieen
successful in the capacity building of district edtion
officers in educational planning, implementation dan
community participation was the main research goesbf
the study? Data were collected through the in pers
administration of questionnaires to district eduoat officers
trained under the project and the master trainefA&PAM,
Islamabad and PITEs of the country

Introduction

Pakistan is striving hard to achieving EducationAd (EFA) goals by
2015, but the present pace of achievements in rddgrds is not
satisfactory. The present Government has preparddti@nal Plan of
Action (2001-2015) for EFA. The country is facindoa of problems in
gaining momentum to achieve its targets within 8igpulated time

" EPM Department AlOU Islamabad, Pakistan
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period. Lack of involvement of community in decisiomaking,
ineffective management and inadequate capacity tdization of
resources available for education at district lerel considered some of
the reasons for low implementation rate in the tgurin this context
recent reforms regarding educational decision ntpkims been
decentralized from the provincial level to distiietel.

UNESCO in collaboration with the Academy of Edueaél Planning

and Management (AEPAM) has initiated a pilot projitted “Capacity

Building of District Education Officers in Educatial Planning,

Implementation and Community Participation”. ThejBct aims to train

district and sub-district level educational adnti@igors, planners and
local supervisors in their related jobs and assigms

Objectives of the Project
According to the project proposal (Revised versROD6) the main
objectives of the project were to:

i. Enable the trainees to meet new challenges, efédgtplan
and implement EFA initiatives in their jurisdictienand
mobilize local communities for their active pantiation in
educational decision making.

ii. Contribute in improving efficiency and output the district
level officials, and facilitate in increasing acsemd quality
of education.

Institutional Framework and Strategy

Before Devolution of authority during 2001, proveschad the mandate
for planning, financing and administration of edima Many of these
tasks have been decentralized to district goverhraader devolution
plan. At the federal level, AEPAM is only nationdvel training
institution offering training courses on variouspests of planning,
implementation and monitoring of educational progmaes in the
country. At provincial level Provincial Instituteas Teacher Education
(PITEs) and a number of teacher training colleges moviding pre-
service and in-service training to school teach&aring 2004-05,
UNESCO worked with the PITEs for organizing capadituilding
workshops for district level managers and schowigipals. Training of
educational planners and administrators was a rd=a ifor PITESs.
However, these institutions made a good progressinertake this
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challenge. There are about 125 districts in Pakistad an estimated
1500 to 2000 educational managers of various grates levels are
working in these districts. Area approach was aslbfty the project. It
implies that trainees should represent all prownoé the country.
UNESCO in consultation with the Ministry of Educeatj provincial
governments and other stakeholders selected Izgidor this project.

Project Coordination
The project was planned and executed in collabmrativith the
following:

i. UNESCOOffice Islamabad.

ii. Policy and Planning Wing, Ministry of
Education, Islamabad.

iii. Academy of Educational Planning and
Management (AEPAM), Ministry of Education,
Islamabad.

iv. Educational Planning and Management (EPM)
Department, Allama Igbal Open University
(AIOU), Islamabad.

V. Project Wing, Ministry of Education, Islamabad.

Vi. Curriculum  Wing, Ministry of Education,
Islamabad.

Vil. Federal College of Education, Islamabad.

viil. Pakistan National Commission for UNESCO.

iX. Provincial Departments of Education and
Literacy.

X. Provincial Institutes of Teacher Education
(PITES).

AEPAM was the principal implementation partner edldral level and
PITEs assumed the responsibility of providing tragnto educational
managers in their related provinces. UNESCO Int@nal Institute of
Educational Planning (IIEP) shared their experisnoe the material
development, organization of workshops and trainaigeducational
personnel, especially the trainer masters. EPMardegnt AIOU
contributed to develop training modules for thénieas and trainees.
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Target Beneficiaries
Tablel depicts the categories of the district etloegersonnel were the
target beneficiaries of the project:

Table 1
Target Beneficiaries of the Project

Sr. Position Number
No.
i Executive District  Officers 25

(Education)
ii. District Education Officers 50
Iii. Deputy DEOs/Assistant DEOs 155
iv. Master Trainers 30

Total 260

The devolution exercise was being undertaken ircthuntry, which was
traditionally centralized regarding educational iden making, right
from its creation from British India. The centuwield setup specially
that involving bureaucratic machinery was being amped by
decentralization of educational decision makingrfrorovince to district
level by the present military government in 200@ll these factors
called for a scrutiny of the whole exercise in orttefind out problems,
draw lessons and offer corrective policy recomméoda.

Monitoring of the Project
The following mechanism was adopted for continu@ml regular
monitoring of the project:

Project Steering/Advisory Committee
The main functions of the Steering Committee wece dvolve
recommendations for the training, curriculum anders support and
guidance for the implementation of the project. Fois purpose a
committee was constituted of the following:
i. Joint Educational Adviser (JEA) Policy and Planning
Wing, Ministry of Education, Islamabad.
Chairperson
ii. Director General AEPAM Ministry of Education
Member
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iii. Director, Directorate of Staff Development Lahore
Member

iv. Directors PITEs, Punjab, Sindh, NWFP, and Baloahist
Members

v. Pakistan National Commission for UNESCO
Member

vi. UNESCO Islamabad
Member

vii. Project Coordinator
Secretary

Field Visits

It was the responsibility of the UNESCO staff talartake field visits to
monitor the project activities by meeting concernatblementation
partners and visiting training sites. They weregrssd the duty to ensure
the proper functioning of training courses orgadibg the stakeholders
in their related provinces.

Evaluation Studies

Two evaluation studies were envisaged to ascergdiable information
about the pace and impact of the project implentemaFirst was the
mid-term (Formative) and the second was the Firalin{mative
Evaluation). Findings of the Formative were to Bedifor improvement
of the implementation strategy and to overcomecgitcies, if any. The
final or Summative evaluation was designed to asHes impact of the
project after completion of the project.

Statement of the Problems

In Pakistan education is mainly the responsibibtyrovinces. Some of
the educational institutions are also run by thelefal Government.
Despite concerted efforts by different governmettis, country is still

facing problems in providing education at schoolelefor its ever

growing population and needs of the society. Thes@nt military regime
has introduced devolution of power plan to decdéimgahe education
from provincial to district level. Under this plaall educational

decisions were to be made at local level. It wagseeted that problems
regarding provision of quality education, effectivmanagement,
allocation and effective utilization of resourcei we overcome. Due to
lack of skills of district educational managementhe field of planning,
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implementation and rationale decision making in cadion have
hampered efficient and effective management of &filue at district
level in the country. Thus there was an urgent rteeovercome these
problems of district education officers. In thisntext, UNESCO in
collaboration with AEPAM has initiated a pilot peef titled “Capacity
Building of District Education Officers in Educatial Planning,
Implementation and Community Participation”. ThejBct aims to train
district and sub-district level educational adnti@igrs, planners and
local supervisors in their related jobs and assigms

Present study was designed to assess the impatteofproject in
achieving its targets launched by AEPAM, Ministry Bducation,
Islamabad sponsored by UNESCO Office Islamabad.

Objectives of the Paper
The main objectives of the study were to:

i. evaluate the project in terms of capacity buildoighe
targeted educational personnel.

ii. assess the level of covering the objectives ofptiogect
by contents of the course materials.

iii. appreciate the availability of AV aids and their
utilization during the training.

iv. explore the extent of participation of the commynit
the project

V. make recommendations for further improvement of the
project for capacity building of district educatan
officers.

Research questions, Design and Method

The design contains a description of the data reduor the study, and
instruments used for data collection from the resieots. The design of
the data collection method is such as the informnatinat is necessary to
understand the responses of individuals involvethnstudy regarding

the capacity building of educational personnel ducational planning,

implementation and community participation in P&kis The research
design of the study can be divided into two partse first part is based
on the review of the literature on decentralizaamil devolution of

71



JOURNAL OF EDUCATIONAL RESEARCH (Vol.9 No.2) 200@ept Of Education IUB, Pakistan

power plan in Pakistan. This review provided ushvat deeper insight
into various issues related to the devolution ofvgoin Pakistan. The
second part of the research design deals with theedure adopted to
collect data from the respondents with in the taesgeas. Following
research questions were addressed in the study.

Main Research Question

To what extent the project has been successfueweldping capacity
building of district education officers in educat& planning,
implementation and community participation?

Sub-Questions

Following sub-questions were addressed leadingntwer the main
research question:

i. Were adequate academic facilities provided dutime
training courses?

il. Were adequate physical facilities providedhe training
courses?

iii. Were relevant AV aids available and fully igid
during the training?

iv. Did the monitoring teams visit the training wes
regularly?

V. Were objectives of the training materials fudlghieved
during the training?

Vi. Were master trainers fully trained and usedppro
teaching techniques?

Vii. Did the training provided to trainees corresgddo needs
of their jobs?

viii. Did the trainees learn new concepts of edioce
planning and implementation in the training coupses

iX. Did the training provide an in-depth vision ine
trainees trained under this project?

X. Were the trainees given chance to share their
experiences and problems during the training ce@rse

Xi. What problem areas, if any, the trainees faafier

completion of the tainting courses?

72



JOURNAL OF EDUCATIONAL RESEARCH (Vol.9 No.2) 200@ept Of Education IUB, Pakistan

Primary Data

The primary data for empirical work was collectedirough
guestionnaires. The primary sources were persatiredtly involved in
important functions like policy making, planningnplementation, and
administration of education at district level inkizgtan. Respondents
include E.D.Os, D.E.Os, Dy. D.E.Os, Asst. D.E.Oad eHeads of
secondary schools of the 10 selected districts fatinthe provinces of
Pakistan. In addition to this another sample wasvdrfrom the Master
Trainers involved in the training of trainees unther project. A survey
was conducted to collect data from samples draam fthe population.
The researcher collected data from 80 trainees2&niflaster Trainers
respectively from four provinces of the country.

Secondary Data

Regarding the secondary data we extensively revewe literature on
decentralization of powers and the devolution poplan in Pakistan.
The secondary data mainly came from the analysisfaial reports and
documents (published/unpublished) by the governm&EntPakistan.
Other secondary sources used critically examinede vwatudies and
reports, published and unpublished, by variousrmatiional agencies,
and by eminent scholars in this field were criticaxamined.

Research Instruments

Two separate questionnaires were developed ongdidtsict educational

officers trained under the project and the othertifi@ master trainers.
There were two sections of each questionnairet pagt is related to
personal information of the respondents and therskpart focuses on
provision of physical and academic facilities ire ttraining courses,
academic performance of master trainers, avaitglgitid use of AV aids
and related equipments, conduct of training cours@sl monitoring

system etc

Rationale for Research Instruments

Questionnaire is a set of questions logically ageahin order to collect
data from respondents. This tool was used to dofieamary data from
respondents because they were all educated enaughnderstand
guestions in the printed form. The other reasonsi$ing questionnaires
were the following:
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Questionnaires as a tool for data collection is enor
appropriate than other methods when the respondests

more in number and widely dispersed.

il. The use of questionnaires for the collection ofadiat
relatively cheaper compared to other methods.

iii. Questionnaires can easily be coded and analyzed.

iv. Questionnaires are also convenient for respondents,

because they can fill in questionnaires when theptw
and at the speed they want to go.

V. Maximum data can be collected through questiongaire
in a short period of time, for example, data can be
collected from group(s) at a time.

Improvement of the Tools

Before administering of the tools for data collentthese were discussed
with the senior academicians having expertise enftbld of education.
They were former and present faculty of EducatioR&Enning and
Management (EPM) faculty of Education AIOU, Islaradb The
guestionnaires were refined in the light of thedfweck from the
educational experts.

Population
As discussed earlier in chapter 1, all E.D.Os, O<:.Deputy D.E.Os,
Asst. D.E.Os and Heads of the secondary schoolsnatihe 10 sampled
districts out of four provinces of Pakistan cong&t population for this
study. The number of population was 230 districtaeadional officers and
30 Master Trainers.

Sample

According to the agreement researcher was supposidw a sample of
10 trainees and 4 master trainers from each previnelowever, for

making the sample more representative and authftigeneralization
of results, researcher selected 80 trainees anch&@fer trainers from
Punjab, Sindh, NWFP and Balochistan. This was dduogng the

training courses they were attending. Master ér@inwere included
Punjab, Sindh and NWFP. In the case of Balochistforts were made
to include maximum number of trainees and trainexsters in the
sample. However a sample of 5 master trainersl@ndainees could be
drawn for the study from Balochistan. The detaisthe sample are
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presented in table 3.1.

Table 2
Breakup of the Sample for the Article by Provinces
Provi | Master Trainees

nce Trainers

Punjab 07 31

Sindh 04 26

NWFP 09 13

Balochistan 05 10

Total 25 80

Procedure for Data Collection

Data were collected through the distribution of sfismnaires to district
educational officers trained under the project #re master trainers of
AEPAM, Islamabad and PITEs of the country. Dataenallected from
the respondents of Punjab, Sindh, and NWFP in persdowever, the
data were collected through personal contacts amd from the
respondents of Balochistan. It was due to high ritgcusk and floody
weather conditions in Balochistan during the pertbd survey was
conducted for data collection.

The data collected from the respondents was ardilgpel interpreted
using the SPSS package at Allama Igbal Open Urniyedslamabad.

The analysis and interpretation of the data iseuesl in section 4 of the
study. Before proceeding to the details of methdapéed for collection

of the data from respondents it seems to be lodizatlescribe the
population and samples for this study:

Findings

Summary of the findings based on the comparisorrestilts from
analysis of the data collected from the traineed araster trainers
involved in the study is presented below:

1. It has been observed that about 94 percent trainees
from 36 to 60 years age group and 91.5 percentnbavi
teaching experience ranging from 11 to 30 yearsadouve.

It is also noted that a large majority (83 percerfitjrainees
had administrative experience from 1 to 20 years.
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2. A significantly large majority (93.8 percent) ofsppndents
had Master degree at their credit, whereas abouyter&nt
were holding Med degree.

3. 37.5 percent trainees included in the sample wensale
which reflects the tendency of the women lot toward
teaching profession in Pakistan

4, Despite the fact that majority of respondents wgesdaand
experienced, only 57.5 percent had received suahirng
before the training imparted under the presentegthpO
percent trainees and about 96 percent master itsahmed
received invitation letters for their respectiveaiting
courses on time.

5. Results from trainees and master trainers’ surexgaled
that audio-visional aids and related equipment \aeeglable
and properly utilized by MTs during the trainingesRilts
from trainees’ survey indicated that 86 percenhé&es and
97.5 percent MTs were provided study materialsrduthe
training.

6. 100 percent master trainers and about 94 percaime@s
agreed that they were provided with proper sed@ugity
during the training courses.

7. 92 percent master trainers and 100 percent trsiagesed
that rooms were well lit during training hours.

8. 100 percent master trainers and about 89 percaime@s
agreed that regular monitoring visits were paid the
UNESCO staff.

9. 96 percent master trainers and similarly 71.25 qdrc

trainees agreed that monitoring teams asked aboait t
problems faced by them during the training.
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10.

11.

12.

13.

14.

15.

16.

17.

88 percent master trainers and about 81 percemeés
agreed that MTs were well versed with subjectsmiilies
that the selection of master trainers was carefuligde
keeping their expertise in view.

Results from trainees’ and master trainers’ suineljcated
that 86 percent trainees and 96 percent masteetsaagreed
that MTs focused their respective topics duringttaaing.

Results from the survey identified that 100 peramaister
trainers and about 86 percent trainees agreed et
substantially helped the trainees in doing exescidaring
the training.

The survey indicated that 76 percent master trained 80
percent trainees agreed that MTs covered respectivese
contents during their sessions.

Results of the survey indicated that 96 percenttenas
trainers and 72.50 percent trainees agreed thatuness
persons used appropriate teaching techniques makeaig
sessions more useful.

92 percent master trainers and 86 percent tramgred that
the training met professional needs of traineesufe of the
survey indicated that almost same percentage oftemas
trainers and trainees (i.e.88 percent) agreed tiia@mees
were served ample opportunities to share their réeqpees
during the training.

The survey confirmed, 84 percent master trainedsadout
86 percent trainees agreed that objectives of thiming
were properly introduced to the trainees.

92 percent master trainers and 87 percent tramgred that

contents of the course materials comprehensivelierea
the objectives of the training.
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Conclusions

The given conclusions are drawn from findings ef &nticle:

1.

The District Education Officers trained under thej@ct
were experienced, and were academically and
professionally sound. However, it is interestiognbte
that only 57 percent had received training priorthe
current training which implies that they had noete
provided with opportunities of such training before

The percentage (37.5) of female participation ie th
present study is quite encouraging which is highan
“overall active participation of females in economi
activities at national level, i.e.15.93 percenfakistan
Economic Survey 2005-06; p.193), as referred earlie
under finding 3, that teaching profession is ptjori
option for females in Pakistan

The invitation letters were mailed in time to MTsda
trainees through their related organizations.

Adequate arrangements for training courses wereemad
at AEPAM and PITEs by providing the requisite
facilities inclusive of appropriate rooms, seating
arrangements, AV aids and related equipment. Aléeh
facilities were also properly utilized during thiaiting.

Master Trainers were trained and prepared for the
training. They employed effective teaching techemu
and helped the trainees in doing practical exescise
during the sessions. They debated emerging
contemporary concepts of educational planning and
management with the trainees in detail.

Trainees were inspired to share their experierfuesigh
comparison of the new and old systems of education
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Pakistan. This exercise served the trainees aghingd
differentiate the two systems of educational plagni
and management in the country.

7. The content of the study materials provided dutimg
training were effective to materialize objectivelstioe
training.

8. Regular monitoring visits were made by the memiérs
stakeholders to share and resolve problems facedgdu
the training.

9. Precisely the trainees were satisfied with theningj
they received under the project, “Capacity Buildioig
District Education Officers in Educational Planning
implementation and Community Participation”. The
success of the project very much depends on the
effective application and adoption of the knowledge
skill and technique they learnt, in their working
practices. This would be a subsequent phenomenba to
studied and assessed later.

Observations of Respondents

The respondents offered substantial suggestionspoove and enrich
the design of the training in terms of content aodduct of training
courses in future. According to them the followiageas need more
emphasis:-

1. Educational Planning, Management and Leadership
skills.
2. Orientation of new financial and administrativeasiand
regulations.
3. Accommodation may be provided within the premises o

PITEs where training is organized

4, Increase in duration of training.
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5. Extended practicing exercises to be blended in the
training. sessions.

6. Computer training needs to be an essential componen
for district education officers because a majooitghem
was computer illiterate.

7. Recent subject material on public relations be ddde
training modules.

8. Training in projection technigues and project
formulation i.e. development of Planning Commission
Proformas, especially PC1 - PC 4.

9. School related managerial problems.

Recommendations

The article leads to the given recommendations guilyn based on
observations made by the respondents, criticakvewf modules, and
result of data analysis:

1.

Activity oriented methodology shall be useful in

improving the planning and management skills of the
trainees. For the purpose expertise from AEPAM,
Department of Educational Planning and Management
AIOU and Planning Commission Islamabad may be
involved.

Duration of the training be extended up to tweeks.

To make the training effective trainees be given
assignments related to managerial problems facdatdeoy
district education officers in their working sitigats.
Recommended that trainees be provided accommodation

within the premises of training institutions espdlgiin
PITEs to save the time and facilitate the trairpngcess.
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11

Self Assessment Questions (SAQs) be added in all
modules.

Modules provided to trainees are sketchy. Self
explanatory modules be developed and provided to
trainees to enable them to benefit from them air the
working places later.

Updated financial and administrative rules and
regulations, hard or soft copies be included in the
training materials.

It has been observed that a significant majority of
trainees were not trained in using computer in
educational planning. A comprehensive training loa t
use of computer in educational planning and
management may be arranged for district education
officers in collaboration with Bureau of Computer
Islamabad.

As the trainees commented adversely on the lecture
based teaching the MTs need to use activity oriente
teaching methodology.

A comparative study may be conducted to assess the
level of impact of the training by comparing theb jo
performance of the “Experimental Group” (educatlona
officers who received training under the projecitfvthe
“Controlled Group” (those who did not receive such
training). For this purpose follow up studies abthg
district educational officers who received trainungder

the project may also be carried.

In summary the present project is rated as a ssicées
percent of the district education officers représenthe
population were less than 55 years and a majofity o
them did not receive such training. Thus it is lyafe
recommended that the project may be launched all ov
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Pakistan to benefit all district education officeas
national level.
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Use of Video in Farmers Training
Tanvir Hassan Malik

Abstract

Increasing agricultural productivity is a priorittask for most
developing nations. Limited resources and mounting
population pressures make it essential to concémtia the
years and decades ahead on increasing agricultural
production. Training has been identified as the tradical
input in this endeavor. Farmers need to be traiaéduitable
intervals to keep pace with ever-advancing techgie® in
their interest areas, viz. crops, live stocks, disbs, etc. Effort
has been made in this paper to highlight the useiado in
farmers’ training.

Introduction

Philip Foster, et. al. (2001, pp.37 — 38) has givewn views. One

assumes farmers to be “essentially rational econonein who will take

advantage of opportunities to better themselvesiauoecally. In this

view farmers respond to clear and dependable evé&deh new market
opportunities by measuring or diversifying prodanti The second point
contends that farmers must first be reorientec@ir toutlook on life so
that they become development minded.” Howevemitngi of farmers is
necessary for national development.

The history of farmers’ training in the country age of the casual
manner in which training as a field of endeavor hasn treated in the
past. It was in 1960, when a Village Aid programswaarted by the
Government of Pakistan to provide training and atloa to the rural

population. The farmers were provided with thenirag in techniques of
harvesting their crops i.e. seeds quality, using feftlizers and

pesticides.

Looking at the large rural population and their dxder continuous
training the existing infrastructure of trainingeses to be inadequate.
There is very little scope of expanding it radigailh the near future.

" Teacher, Community Model School Wales, UK
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Thus, there is an urgent need to consider varigpsoaches to help
multiply the training capability of these institotis without losing

guality. Some non-government organizations andAlema Igbal Open

University started farmers training program throuigh non formal

approach, Integrated Functional Education (IFEgmm was launched
in the years 1975 to 1980. Later on, FEPRA (FuneficEducational

Program for Rural Areas was launched in 1980. Tognam proved to
be successful. The technique was used through @adettes with the
help of group leader who clarified the importantpexds of the

information provided in the audio cassettes.

It is in this context that use of video, a new camioation technology,
can be considered for increasing effectiveness anindrs' training.
Video enhances training by visualizing verbal mgesaith notion and
color and standardizes information. When used phppeideo adds
another dimension to training sessions by providamgers with a visual
picture of new techniques (Alison. 1986). Videohwits unique feature
of quality audio-visual recording, instant playbaakd ease in handling
is quite amenable to training and education. Tigegrowing interest in
the use of video for information delivery and tiagunder reorganized
agricultural extension efforts in the country. Tfiest generation of
extension workers using video for training and infation
communication, are already in the field, having enggdne quick 'nuts
and bolts' training in software production at seddcstate Agricultural
Universities particularly Faisalabad and JamshBersonal interactions
with some of them revealed that most frequent dsdd®o in training
has been the screening of borrowed films mosthya asupplementary
activity in order to fill gap or provide diversioifhe success of training
depends much on the way in which the maedium is tied with the
overall training objective. It is true that rurakining has not been
benefited by advances in instructional technoladitence, a systematic
approach in production and utilization of videorajawvith other support
materials is seldom evident. There is a paucityfofrmation and skill in
instructional use of video for the rural clientele.

Use of Video in the Global Perspectives

In Tanzania, the majority of rural population isrnfers so the
Government of Tanzania placed main emphasis orl deeelopment
particularly on farmer training. So the trainingfafmers was started in
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1969 in rural training centers (RTCs). The trainigs given in the
subjects of general agriculture, farm managementjcature and
politics, dairy cattle animal husbandry, draughitras, crop husbandry,
tractor driving soil conservation, soils and masutae use of fertilizers,
elements of environment hygiene and nutrition, Irudtavelopment,
marketing and the use of oxen and newly introduoets. The facility
proved to be successful. (Philip Foster, et, a@12@p. 271-72) Like
Senegal, the Rural Expansion Centers (CER) alsaging such training
to the adult farmers. The program is still runnmgCER successfully.
(David Boud, et al. (1985, p.311).

In India, the Farmers Functional literacy progrdffrIl(P) was started to
impart relevant education including functional litey to farmers in the
high yielding variety areas. Its main aim was tbhiace self-sufficiency
in food through increased production and improvadrgific knowledge
and techniques of farm practices. (Rajani, R. $hir@95, p.68). Various
countries like Korea, Colombia, Kenya, Sri Lankal a/amaica started
programs to provide farm families with ancillaryillsk for home
improvement and better farming, and for earningaeiicome through
sideline activities (ILO, 1969, p.272).

Video - A New Training Tool

Video is a shiny new tool that can display pictuoss television-type

screen with playback facility. Proliferationof new electronic

technologies has made it more compact, conveniadt @seful for

educators. It is possible to demonstrate processes complex and
hard-to-see ones, through manipulation of timecs@and motion. Thus,
now it is easier than ever to show processes aathtipns with desired
visual effect. Visual recording allows one to obhsephenomena (even
rare. out of season or dangerous ones) again anl. digis thus obvious
that video can be a better choice if motion isicaltto the lesson and
demonstration of psychomotor skills required to ipalate objects and
perform physical activities. In many cases wheranadiate visual

feedback is essential to display learners' physieald verbal

performance, video has an edge over other medm sfdndardized text
arranged in sequence can be easily assessed amvé@dpwvith use of

video. Thus video can be used to teach recognitioles and also
principles as psychomotor skills. It is very usefflal creating attitudes
and emotions by using various techniques and sffect
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Farmers’ training is a challenging area of adultcadion requiring
deeper understanding of the farmers' world of learnchoice of
appropriate technologies and training interventiorDiversity in socio-
psychological and personal background of learnerates difficulties for
the training designers/ developers. While contdratge to be tailored
according to the needs of respective groups, corgation support also
needs to be considered accordingly. Moreover, paudi experts and
magnitude of the task demands thinking through s$tmategies of
multiplying training efforts. This is where vide@ded training can be
utilized. Since most of the lessons are to be tepeavery year
according to seasonal requirements, standardizd¢dsteves additional
planning and presentation. Video-based trainingbmapresented with or
without a trainer. It may be used with the aid @iried farmers for
teaching peer groups. Several other combinationg beathought of
which will be discussed separately in an appropréaiction later.

Video Lessons

Video lessons to become an integral part of trgimmst be designed
around the existing level and background of thenkes. The socio-

cultural context of the rural farmers presents ueitparning situations,
quite different from the world of trainers or tedtal experts (mostly

urban-trained in sophisticated language, alien seamd used to class-
room approach of teaching). It must be a challemgask to design

lessons rooted in local rural context, native (oderstandable language,
appropriate pace, visually appealing and logicatlyganized to

emphasize critical concepts.) F.A-0. (1987, p.l1#2ported that

production of video programs to train rural peasamtMexico was done

after a thorough analysis of the project area oselcooperation with

local population and in accordance with local depelent plans. This

becomes the basis for development of scripts aid fiecording. They

found relevance of programs to local-felt needa asuch more decisive
factor than audiovisual quality of the program t® d&ffective for the

farmers. Once a training video was prepared, it wezsl experimentally
for a period of time to test it among the intendrdlience. Another

video-based rural training project in Peru as higtied by Anderson, R

(1996. p.23), also emphasized on researching irgtom and training

needs of farmers before deciding which materialpramluce. It tried to

be sensitive to their cultural values and percegtivhen planning and
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producing the materials by involving farmers at sthges of planning
and production. Thus, initial field investigatfoand consultations with
farmers are necessary to determine the themes whitlbe best treated
through video.

Traditional knowledge and practice of the farmensstrbe understood
and analyzed well. Attitudes, beliefs, languagesiadonorms, cultural
factors and learning behavior should be studiede®\should specially
be taken about language, pace of commentary, tgpedsuals, and
nature of reinforcement appropriate to the learn€ne systematic and
step-by-step, worlas mentioned under will ensure compatibility of the
video lesson with the target audience. Identif@atdf target audience,
their educational needs and socio-cultural contettides:

- A definition of production objective

- Choice of content and methods to meet the objextive

- Recording in the field

- Test prototype and modify

- Produce final program

Even though, precise norms of producing video f@tructional use in
rural setting are not available, trainers and ettwsahave found that

instructional video should not compete with comri@radelevision

(Heinick, et al. 1990). Schleger (1985) pointedt tingtructional video
films need not be entertaining to teach skills. po@ showing it simply,
Clearly and Slowly? Are you being thorough enough® you providing

three passes at the information: once in introdagtagain in body and
finally in the summary? Torrence (1985) reportedi ttnaining through
video is most effective when it is part of a sequeeaf well-planned and
structured learning activities focused on a recogphiproblem. On the
basis of several studies he reported that instmudti perceptual motor
skills should be presented as they are seen thrtlgheyes of the
learner. Do not tell them, show them. Excessiveaikt affects learning
negatively. Learning is impaired when characteesumrealistic. Use of
realistic models, sub-titles and reasonable useepétitions improves
learning through video.

Taking cues from the above findings it may be codedl that training

through video must emphasize on utility as perakiog the learners
than audio-visual quality as judged in commercraldoictions. However,
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one must ensure minimum audibility and visibilitgvéls without

distractions. Realistic scenes of local peopleoiral dialect can create
favorable response with farmers. In some expergne@h video,

successful results of the neighboring farmers, lifsatecording by local

inhabitants, and use of local commentators haven deand to be

effective in generating interests of the farmerswdlion too is very

important; short programs of 10-20 minutes or &t tiost 30 minutes,
should be enough. In view of human absorption cdipabnd attention

span, lengthy programs, should be broken into plana. program, the
main body of information should start within thesfi minute or soon
after. A catchy dramatic opening can help catchatgention. Field

recordings, identifiable visuals, local farmers caeate interest. The
program must have sequence, fluency, simplicityd a&xplicitness.

Diversion from the main theme should be minimunypraper closure is
essential to reviewhe lesson and reinforce the central message.

Utilization Strategy

How should video be used? Whether it is sufficinta single medium
or in combination with other media? Will there bisadission before,
during or after the training? Should video be pthgace for full length

or stopped in between and replayed? If one revibe<urrent usage, it
will be revealed that there is hardly any plan ime tmind of

trainers/extension educators. The question of trestis how to use
video in the overall plan of training? There can fany different

approaches to use video depending upon the typeatdrial, whether
tailor-made for the training or adapted. Howevlg fctivities before,
during and after video lesson will affect learning.

Before Video is Played

a. Preview: It is not always possible to view a video programor
to use, but a trainer can usually read about tlgrpm in a
trainer's guide. Be sure that the material is t@esas desired
(rehearse and decide what strategy to use.)

b. Prepare the Environment Before farmers can learn from any
media presentation, they first have to be ableetisand hear
it. Provide proper lighting, seating and volumetcoln

c. Prepare the Audience Researches in educational psychology
as well as practical experiences of teachers demadaghat the
learning is greatly enhanced when learners areapedpfor the
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learning. To start the ‘warm-up' before video lessoreate
mindset by reviewing previous study or prior knagge. It has
to make clear to the trainees as to how the videgram is
going to fit into their universe. Create a feeliofj ‘need to
know'. Define key concepts and stimulate curiosiyyasking
questions. Thus preparation has to be made wellviance for
effective training. Specially designed notes, whbdeis or
illustrated materials may be distributed. If lasgaounts of new
information are to be attained, give trainees sadeance
organizers' memory books on which they can hangriwe
ideas. Be sure to preview any new vocabulary needed

During the Play

Present the material A well-designed video presentation will call for
frequent learners’ participation. Be positive arespond well to the

video program because the attitude of trainer tde/éine material affects
learners' learning from the media.

A trainer should position himself so that he carsesiee farmers'
reactions. He should watch for clues indicatindiclifties or boredom.
Individual reactions would be watched for its pbbsiuse in the follow-
up discussions. If needed stop the video and discus

After the Play

The reinforcement is very important and its impoce increases if

active participation was not explicitly built intthe video program.

Farmers should be encouraged to generalize newlkdges and transfer
it to real life applications. This can be done hgcdssions, gquestion-
answer sessions, panel discussions etc. Finaipees may practice it in
field conditions if season and facilities permittrhinees are not able to
apply the skill they again watch the original pramgror fellow trainee

practicing it. Experts' feedback on the trainees ba shown through
video to the farmers for more or less completeqmidn in that skill.

Evaluation & Feed-back

Evaluation and feedback should become part ancepafovideo-based
training. Continuous feedback on different aspe€the program should
be collected along with actions taken by the famadter the training.
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Video-Based Training Package

Because video is not a consumer able medium andits/software can
be preserved, refused and duplicated without mificudty, it is better
to prepare video-based training package which mdlke the learning
process easier and more effective. The Video-bageatkage
incorporating the instructional technology approaaiil not only
facilitate training for the trainers, but effectilearning for the farmers
also. The video based training package will consighe following as
stated by Thomas and Thomas, 1984, p.112).

a. Trainer's guide: A guide provides the plan and materials traineilis
need to be more efficient. It also facilitates king for those who are
less experienced in imparting training. Guide pdesi the rules and
guidelines to organize a program and also provideswers to the
probable questions; it encourages the trainergtblécal examples and
exercises to add to the learning experience

b. Video content carrier. Since it is difficult for the trainer to be a
perfect teacher, we need supplementing materialssarce most of the
farmers are illiterate, the content is developethgisa visual and
symbolic flow that gradually steps up technical pbtewity. The
visualized information and examples carried by gidge broken into
sub-lessons. The video portion of each sub-lesbonld usually be of
six minutes in duration.

c. Learners exercise manualVisual and verbal preview and review of
each sub-lesson is provided in a manual. This nlyt provides learners
with material they can take home. It also elimisatee need for taking
notes and passing out papers. The manual contasegraent for each
sub-lesson. Each segment contains preview questioagor visuals
used, summary of the verbal content, discussiorstopres (to clarify
major objectives or procedures) and exercises tawdsed on paper or
simulators. It also includes supplementary mateaald exercises as well
as reference and progress.

If all these elements are developed, validateddyred and packaged,
the objective of the video based training can Heeaed successfully.
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This has been proven over and over and has workeniost every
environment with almost any motivated leader.

Organizational and Institutional Framework

One may rightly argue that farmers training centeay not possess the
financial resources to purchase the equipmentcserfii for integrating
video component within, their curricula. While thisoblem may be
sorted out by occasionally hiring equipment andtiggt desired
programs produced, there are more serious issireghg trainers of the
farmers are not oriented to the science and a#andfagogy. It will be
too much to expect them to be skilled in productaod utilization of
video lessons. However, a beginning seems to behanoffing. The
Ministry of Agriculture and Rural Development, Gonment of India as
stated by Ravi Shankar, et al.(1989), has staréénirig courses on video
production and utilization for agricultural extemsiworkers. Given the
current situation of interest (though superficiaki out of novelty)
expressed by many farmers' training institutions poychasing video
cameras, VCRs in some places, and rarely editistesys. It does not
look like a distant dream to use video in farmeeshing. It is possible to
form a network amongst them with the help of Agitietal Universities
for production and distribution of video lessorisisl worth-noting that
some Agricultural Universities already possess camination centers
well equipped with video production infrastructaned the other ones are
in the process of being established. Now it isghestion of training the
trainers/ users of video, which require more intanseffort and
collaborative endeavor. However, evre available infrastructure for
video production training in the country can catemany true in service
needs of extension personnel.

The observability of video is one of the strengthiglevision is a
glamorous and reductive medium and will therefdteaet the attention
of other teachers, students and administratotthielfcomplexity and the
relative disadvantage of high costs are kept torénmam or hidden, then
Video will be a visibly attractive method of farmeraining. (Garrison,
1998, p.74)
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Conclusion

Farmers' training as an educational enterpriserbamined neglected
and untouched, to a great extent, by the advancegducational
technologies. Proliferation of new communicatiochi@logy like video
provides opportunities for enhancing effectiveressvell as multiplying
effects of farmers' training. Integrating videdd@nmers’ training requires
understanding of the learning environment, leafnerseds and
background, trainers' capability and organizatioaald institutional
framework. Video being a new medium, precise noofmgroduction for
instructional use with rural learners are not aldé. Taking cues from
experiences abroad and researches in businesagraome suggestions
have been spelled out for the trainers. Much depead the overall
training package and utilization of video in acttraining. The farmers
training institutions are not ready right now tostgmatize the entire
efforts on the push of a button, but some prelimyirsdggnals of readiness
are evident. Farmers’ training is a critical ingotwvards agricultural
development. Investment made on this front willagtong way towards
precious human resource development.

However, in developing strategy for effective conmication program to

foster the achievement of developmental objectiagsntion needs to be
paid to the: (a) political climate which may fostarrepress or groups,
and the (b) need for flexibility in accommodatingtional goals to local

social cultural economic conditions and resources lacal channels of
communication.

Richard O. Niehoff (1976, p.146) suggested thatesdifferences in the
use of media need to be taken into account in degjgprograms to
increase agricultural production, foster family rqplang, nutrition, or
other development programs, the above illustratprénciples and
strategies will generally apply to these differedevelopmental
objectives.
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