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Student life and tribulations in the Midlands
W A Gulam
J. Ahmed
V. Wilkinson™
Abstract
This paper examines the disaffection of studentstha
subsequent non-completion of Learning Skills Cdunci
(LSC) funded courses within a Midlands region of
England. It explores the views of a socially andiady
mixed cohort of male and female students and their
reasons for opting out of educational programmes.
Drawing on the research and on what the studenit, sa
the authors suggest some strategies to reduce rdtude
disaffection and the premature abandonment of study
programmes.

Introduction

In the United Kingdom the educational phase thastexbetween the
compulsory school education stage (from 5-16) amel @ducational

provision that is located in universities is donm@thand controlled by
the LSC. The LSC was established in late 2000 state funded quasi
governmental educational agency. There had beamawghat belated
national realization that, of all the 30 Organiaatifor Economic Co-

operation and Development (OECD) member statesrifigaGreece,

Mexico and Turkey), the UK had and has fewer peagled 17 or over
in full or part time education or training. Studssowed that some 9% of
the total 16- 19 aged cohort were divorced fromcatlon and / or

training after the school leaving age of 16 (Kigst 2/11/04).The

Labour Government in 2000 pledged itself to a matigplatform and

enhanced programme of “education, education, emuntaOne plank of

this pledge was the objective of ensuring thatléllyear olds would

continue with education and / or training pastgtetutory school leaving
age.

The remit given to the LSC via its controlling Natal Council and its
47 regional based councils was to be a correcoveénis situation. The

" Higher Education Research Centre (HERC) Salforivétaity, UK
" Department of Management & Professional Studigsiba Metropolitan University, UK

o City of Manchester Education department, UK
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LSC was to be a broad ranging and dominating orgdéion. It was
charged by the Secretary of State for educatioh wittomprehensive
brief for integrating the planning and funding fall post- compulsory
learning below higher (university provided) edima (LSC, 2001.p4)

Essentially, the LSC was to be the controller amdding body with

oversight for all activity and educational provisjoacademic and
vocational, in this critical interface arena betwemmpulsory schools
provision and university education. Its role wad#osecured by virtue of
governmental fife and buttressed by a financial opaty for all post 16

and pre university educational provision.

Specifically the five key objectives the LSC waskied with and funded
to achieve were to
raise national educational participation and theieement of
young people between the ages of 16-19
raise demands for learning by adults and equalgmunities
for learning by developing better access to le@nin
engage employers in the national drive to improkiissfor
employment and hence to enhance national compeigns
raise the quality of education and training anddidivery post
school and pre university
Improve national effectiveness and efficiency thlyloeducation
and training.

This broad ranging and comprehensive remit thak too schools,

apprentiships (vocational and on -job based trginamd educational and
careers guidance was underwritten financially vétibstantial funding
drawn from the national Exchequer. In 2003-4 theCLBad at its

disposal £8.09 billion and next year (2004-5) thading rose to just
over £9 billion.

In tandem with many other contemporary organizatiothe national

council of the LSC underpinned its remit and assed tasks with the
mandatory mission statement:

Our mission is to raise participation and attainttrough high quality
education and training which puts learners fir€{.2001.p5)
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At a regional / local level this learner orientedssion statement and
sentiment was transmuted into the commitment tdirfjutindividual
learners at the heart of the system (LSC.2001. p16)

The investigation

Given the LSC objectives and their attendant andispworthy

commitment to the importance of, and due to, learee localised study
was undertaken in 2003-4 in one LSC region. Theeahje was to

investigate why, given this vision and public corment certain student
groups, admittedly within a localised area tendetive college learning
and further education early (LSC. 4/2004.p2)

The LSC region in question is located some 60 milegh east of

London. It has an overall population of some 268,0@ersonal

correspondence to authors). Of this figure 35%catagorised as being
of black/ other minority ethnic origins. The regibas urban, semi rural
and rural characteristics and usage. Economic aodpational patterns
are a mix of light and service industries, commefckanking and

(limited) cash crop agriculture and dairy farming.

The targeted cohort were those 17 year old studertise region who
had left their LSC funded educational / traininguises before
completing the programme. Word of mouth feedbaokifa preliminary
trawl of a range of sources had suggested a relgtiigh level of
disaffection and dissatisfaction with the LSC peogmes and attendant
processes. This qualitative study attempted tacthresolicit from those
who had dropped out a fuller rationale for thebi@ts.

Methodology
As we knew from prior experience of work with greupn sensitive
issues, researching disaffection and “failure” agsiradolescents posed
numerous challenges. To overcome or at least parilay some of
these pitfalls a tried and tested operational gbiidy and technique was
used. Key elements of this methodology involved
obtaining a prior knowledge of the local commurstie
complemented by engaging key players from the conmies
themselves in the actual research process asaaksitep to gain
access to, and the trust of, the targeted cadre
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By attempting to create an insider position and using
“insiders” from the communities, hopefully to geater more
empathetic and trusting contacts with the subjefttse
dissatisfied ex-students)
The researchers tried to establish a “favorabletipnal location”
with the targeted population as it was felt thatdiwork, response
rates and data of a more confidential / meaningétlire would then
be better and more easily gained.

The next step was to apply several multi- discgljnstrategies in
order to obtain an understanding of the populadiot their rationale
and responses. These tools and techniques inclya@dned and
organized case studies; focus groups; and usingryppstic face to
face interviews or telephone surveys with individuenet at the
focus groups that the researchers identified angito contribute
further.
The stages of the fieldwork followed what we fatlie a logical
sequence of
creating a favorable position in the targeted axith the
communities concerned so that a trust developeld dal
gate-keepers , youth clubs, community centers gnmdaally
based meeting points (N=20)
with the help and brokerage of these key gate-ksepe
identifying an overall population of local 17 yead recent
drop-outs from LSC provision
identifying a sample (N=30%) from this overall ptation
with local insiders, contacting the sample to abttieir
agreement and , importantly, their commitment, ke t
proposed study
interviewing each individual in the sample on a hakis (
by phone or in person)
researchers working with local insiders to hostedes of
focus groups in community based environments thetew
perceived of as non threatening locations
eliciting follow up responses from individuals idiéed
from within the focus groups if they showed willing co-
operate further with the study
interviewing these volunteers from the focus groups
greater depth by means of unstructured discussions

9
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Soon after initial contact was made with local keyekeepers and fairly
on in the actual fieldwork, it became apparent thatas increasingly
difficult organizing meetings or generating freewiing dialogue of any
substance within racially mixed groups / settinsere was apparent
antipathy between the indigenous white 17 yeacattite and the 17 year
olds with family backgrounds in the Indian Sub- @oent or the
Caribbean. The many reasons for this will becorearcl

This antipathy necessitated a rethink and adaptatioour proposed
fieldwork process. It was determined that the ahiprocess should be
somewhat modified by keeping he overall structwrerbinning parallel
focus groups and interview groups determined bynieiy. This
amended pathway of running separate but similartgases for the white
and the black / Asian cadre was given a short dummywith some
participants from both cohorts ( N=9). The separaproduced an easier
atmosphere, more amenable responses and more ationni dialogue
interaction with participants. Given this outcoinbecame the adopted
and amended working practice.

Sample population

Given this epiphany and the subsequent adaptatenfieldwork then

took place. The 42 white 17 year old finally sedectvere drawn from
lists provided by the local gatekeepers who hadvassed for

participants on our behalf. We selected every thathe on the lists and
ended up with 70% male and 30% female white 17 gk® from urban

(67%); semi-urban (21%) and semi —rural (12%) liocet

The black /Asian group numbered 50 17 year old$laily drawn from

lists provided by the same local gatekeepers amdstime random
selection was used. The group was 68% male and fgéM8ale. The
ethnic composition was African and Caribbean 14%nddadeshi 26%;
Indian 12%; Pakistani 48% and they came from a ofixrban (81%)
and semi- rural (12%) locations.

Field work

This took place in various community based locaionrer some four
months in 2004. All those in the white cohort (N¥4&re interviewed
on a 1:1 basis using a semi-structured intervielwedale and then

10
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invited to attend either single sex or open foctmugs. The hope was
that such focus groups would generate free flowdisgussion so that
individual responses could be weighed and crossarted with larger
group dialogue. The focus groups were meant tasitioth a prompt for
further revelations with dialogue prompted by gramperaction and,
also. as a mode of verification of what had beandmitted in the earlier
1:1 sessions.

Many of the original 42 agreed to the suggesteldviolip stage (N=29)
and five focus group meetings were held. Threéneint were for males
only and facilitated by male researchers. The otiver meetings were
open gender groups facilitated by one man and aomeam researcher.
Attendees here comprised 69% males and 31% females.

Of the black /Asian cohort all 50 individuals wenterviewed on a 1:1
basis using the same semi structured interviewdsdbeas used for the
white group and these ex-students were also invitedocus group
meetings. Most individuals in this cohort respongeditively (N=42).

Seven focus group meetings were subsequently meldiding:- two

female only groups facilitated by female researghémree male only
groups led by male researchers and two open gendeps led by one
female and one male researcher. Attendees at dedings comprised
69% male and 315 female. Ethnically the attendemr® W2% African /
African — Caribbean; 26% Bangladeshi; 9% Indian 58% Pakistani.

Findings for the white population

This cohort appeared to fall into two distinct sdis. One was a “locally
bound” set largely drawn from urban areas and magsident in social
or state subsidized housing. Within the set theaie ahigh incidence of
single parent house-holds. The ex-students expmeEdenf LSC funded
educational courses had mainly been of work ortedtaocational
programmes (building courses; mechanical coursesuty therapy;
hairdressing). This group had a specific that aefithem: a specific
focus on life bound by and expressed by a localigedgraphy and
national insularity. For instance, the group woafaenly express their
hostility and aggression to “outsiders” —the imraigis and to other
“blacks and Pakis”. The others are more dispanatevee can call them
the urbane set. They were drawn from all threetioea of urban, semi-
urban and rural. Their experience of LSC educatiarmurses was

11
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mainly of the more traditional academic programnteat would

eventually have led to university entry. This whigeup projected a
more evidentially liberal outlook and was more ticdilly adroit / correct
in their pronouncement and behavior. One intergstimaracteristic that
they had in common was how many of them were férig parents to
and from their respective colleges.

The factors determining course drop out for the levh@hite cohort
(N=42) can be divided into two strands:
factors common to both sub sets
factors specific to one sub set
Key common factors as explained by the respondémesnselves
included:
having been allowed to register for inappropriategpammes
and facing the resulting excessive demands of tbgramme: “I
was totally out of my depth”; “ | did not realizehat was
needed”
the perception that the treatment from and the gegla
interaction with teaching staff did not recognizeeit recent
adult status: “ you feel that you are back in s¢htheey shout at
you in class”; * you are still treated as a kid”
less than optima relationships with teaching stathey don't
seem to know how to treat students as human beihgs8y are
arrogant”
the pedagogic approach of some teaching staff pereeived as
over emphasizing didactic methods: “ some would yuste on
the board and expect you to copy it all down”; 'edeacher just
walked out and left us to finish by using the book”
poor or inadequate programme processes: “one tea off
ill for a week. Work just stopped even though wd hest a week
left to finish essential work for the course”; ‘etteacher did not
seem to know how to get the materials we needed”
poor teaching facilities: “ its like they cram 3Bgple in a room
and let them manage. The room can hold perhaps I8lnot
35"; * the room was too small to do any practicarkvreally”
poor timetabling practices: “ you only have twosses in a day
but one is at 9am and the next is at 3 in the radt@n”; “ you
waste a day as there is only just one class”

12
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racial tensions, hostility and self imposed segiegaof ethnic
groups: “ | want to choose a place without any Asithere”; “
there is always trouble caused by the Asians”

Factors specifically raised by the “locally bourgtbup included:
vocational and practical based classes that wereramped: “
the place was far too small to do any practicat@se”; “ we are
really crammed in rooms”
perceived staff elitism and conflict between studemand
teaching staff: “ they piss you around because feey above
you”; * they are all really arrogant”
the financial burden placed on students and relsgefamilies
while completing the educational programme: “ wa’cafford
to carry on. The factor is money and that is it't am always
broke despite the grant”

( A recent government initiative of Educational kiginance
Allowances — the EMA - provided students who heathed the age
of 16 between the dates 9/2003 and 8/2004 witkliding scale
grant of £10 -£30 per week if their families inadmwas less than
£30000 a year. But most of the ex-students fel&W&A was totally
inadequate: “we can’t do the course if we can'oaffto get to
college. There is a £3 return fare by bus per adalythen you have to
buy your food at £2 a day”)
the burden of taking on paid work as well as atfiegd
classes : “ this puts extra pressure on you aed tiou out”;
“ 1 work at night and this makes class lessons pnadtical
work hard”
the pressure of “immigrants” who disrupt classess they
have no intention of doing any class work”;, “ thaye
threatening”
their peer groups antagonism and hostility to etiocaand
gualifications: * my mates think | am stupid to oaitmere”; “
my mates would not even come into college”
a social commitment to peer groups who were intedes
material gain and consumption rather than educatiérat
work | could be earning money and enjoying myselthe
clubs”; “ | can’t buy the gear | want like the dtufly mates
wear on the nights out”

13
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racially motivated disputes or violence: “ thereailsvays
trouble between the Pakis and us”; “ it was a addaeing
beaten up or leaving”

The urbane group raised other specific factors:

- the oppressive demands of academic courses: “ érneally
realized how many hours | would need to put intis“imuch
harder than | thought”
no prior understanding of what courses might demdhdm
doing stuff | never did before and find this hardit is all new
work and too demanding”
poor / incorrect choice of courses: “ | was wronghcouraged
to take this course on by my parents and teachérsy, parents
wanted me to do this course”
the length of a course: “ this is for three yeard hcan'’t see the
need for such a long time”; “ we really waste tihere and the
course could be far shorter”

The black / Asian cohort
The factors determining course drop out for thisugr were less
differentiated than for the white groups. Whatetleir varied ethnic
origins the impact of race appeared to be a keyete in the decisions
they made. Many (N=41) within this cohort were fgegvoice to this
generic issue in one form or another. Consequédnitycritical that their
own perceptions and feelings are rehearsed. The pwints they made
were these:
white teaching staff gave disproportionately mommet and
attention to white students: “ teachers want t@ lteém more to
make sure that they pass”; “ they don't care albisueally”
White staff held stereotypical views and low exp#ons of
black and Asian students: “it's not really kids ttree racist
anymore. It's mostly like coming from the teacher§”they
don't like or understand us “
staff who displayed overt and dysfunctional attgsid“ the
teachers kept ignoring me”; “ | was kicked out ¢tdss and it
wasn’t my fault”
learning venues and social processes were said €0 b
inappropriate ( for Muslim students): “ there i®tmuch free

14
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mixing here between the sexes”; “ this allowing $ayd women
to group and sit together is against our religion”

white staff who showed little empathy with black Asian
students: “ some of the teachers are not approbeizald treat
you strange”; | fell behind in the work and no ameerstood or
would help me”

the black and Asian teaching staff who gave lgtipport: “ they
are worser (sic) and more stuck up”; “ they tnbwwhiter than
the white people and accepted by the white staff”

racial antipathy on the part of white students ansubsequent
fear of racial conflict: “ there is always a charafefights with
them”; “ all the white people are together and thkk Asian
people are always together. There is very littlging”

There appeared to be a culture of Asian machismb:will
smash the teacher's car up soon”; | will not takg aubbish
from them and be made to back down from them”.

Other, less racially driven factors raised by thaug included:
programmes that did not appear to enhance job gctsp* this
course is not real”; “ it won't prepare my for @&jo
registration on inappropriate courses: “ | did kobw that this
course would be so boring”; “ | am not really irgsted in this at
all”
inappropriate pre course guidance: “ no one toldhme hard it
was to study on this course”; “ my teachers at sdany school
didn’t say much about what to do next after school”
staff attitudes and perceived neglect of studemtgell behind
and no one noticed”; “ they all have their own fates in class”
the debilitating legacy of earlier education: “ fapglish is not
so good so | can't follow what the teacher said"ditl not get
good grades at school so this writing is hard”
gender differentiated family pressures: “ | will maa man soon
so why continue here”; “ it's like as if your fereatousins have
not gone to college so why do you have to do it”
financial pressures: “ | don’t like study and rgalieed the
money”; “ | want to work and earn to help my fanily
parental confusion and lack of support on educatatters: “
they don't really know how to advise you if it i& or not”; “

15



JOURNAL OF EDUCATIONAL RESEARCH (Vol.10 No.2) 200@ept Of Education IUB, Pakistan

they didn’t do it themselves so they can't tell ywhat is good
for you”

Summary
This small scale qualitative study of educatiormalvgsion in a Midlands
region has taken for its focus the declared intend vision of a
dominant, perhaps even the monopolist educatiovigeo- the LSC —to
put the individual student at the heart of its pases. It has attempted to
juxtapose this vision with the views and percegiofi those who have
engaged with the organization’s processes and Hewmgped out. The
reasons for this are varied but suggest, overalissonance between the
vision promulgated and the experiences and sdtisfadevels of
students.
This overall and apparent dysfunctional state ¢hiesf is worrying at
both micro and macro levels. Especially cause @mrcern is what the
black and Asian ex-students said and some regadihfis accentuate the
need to pay attention to the issues they raisedh@datest UK census
(2001) revealed:
- more than 5% (N=300000) of the UK's 16 year oldave
statutory education with no qualifications at adckett)
blacks are “ twice as likely to be in prison tham @ university
campus if male” Appleyard & White.)
Muslims (N=1.6m in the UK) who have the younges agpfile
in the UK also have the “highest unemployment edit&4% and
the lowest level of educational qualifications afyaJK faith
group” (Carve).

Despite the governmental commitment to ensure @alial6 year olds
continue in education, our qualitative study fouadhigh level of
individual dissatisfaction with the way that the @ $rovision operated
in one specific region. This dissatisfaction anshffection was evident,
giving the lie to the stated vision and mission adtting the LSC to
raising educational participation and engagement by

Putting individual learners at the heart of theteyn (LSC, 2001.p16)
If such a commitment still allowed such notableelsvof individual

disaffection the vision should surely be revisit€Here is a need to take
on board what has been said by these disaffectedtedents and to

16
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make efforts to implement the fine statements. Hawrethis is not what
is likely to happen — rather the reverse seeme tmdre likely.

Recently the LSC carried out a complete strategtmnal reappraisal of
its operations. Instead of according merit to tiuelesnt’s views, the chair
of the LSC opted for a directly contradictory apmi and claimed:

We have tended to be too focused on the needs spidchttons of the
learners. We need now to ensure the needs gbrihate and public
employers are addressed.(Kingston. 12/10/2004).

Conclusions
From what we have learnt during the course of #wgrcise, our
conclusions are diametrically opposed and oppdsit¢hose recently
asserted by the chair of the LSC. We believe thatet is much to be
gained by listening to students and keeping thetheepicentre of any
educational process. Consequently, based on theseriences, we
suggest a strategy for improving retention thatresnon the student and
includes:
reviewing the curricular and presentational formaftsexisting
courses
reviewing location and facilities to ensure appiater teaching
and learning environments
revisiting and developing the pedagogic styleshef teaching
staff
establishing meaningful student committees to en$eedback
to the organisation providing educational programme
enhancing personal support for students , bothnfiad and
academic
systematically researching and monitoring studehtewements
thereby enabling and informing on- going remedratib and
when necessary
identifying he key dynamics relating to race , slaad linguistic
issues and providing support and training to trsgitution and
individual teachers
ensuring good guidance and advice is availablesfodents at
key junctures in their education such as the ttmsifrom
school to college and from college to university
working with parents to ensure they appreciate wbhatses may
entail and what benefits may accrue from their drkih’s
prolonged study

17
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using external agencies, both social and busimegsstrial such
as youth clubs; community groups; business/ incalsliaison
officers to project and support the message andit nodr
continued study and development

using community networks and strategies particylanentors
and role models to help prevent non completion éyetbping a
supportive community culture

In contrast to the new emphasis to be developeth&LSC what we
suggest might more effectively combat disaffectsord drop-out from
education is a student centered approach thatilisdrufeedback from
the students themselves. This is not a new idea kawe just flagged the
centrality of student to the educational processd\ty, if it exists at all,
may perhaps be sought in our contention that astimlapproach is
needed to combat disaffection and drop-out. Baseduwr study we
stress the need for all key stakeholders, bothdénsind outside the
“system” to attempt a collaborative and unifiedntréo secure progress.
We term this a “geo-local educational compact”.it&tbest this would
entail:
identification of and preparatory dialogue betweegional
governmental agencies / educational institutiorsorhmunity
based forums and students
establishment of a covenant / written compact betwbese key
stakeholders whereby an agreement is reached toinaet
collaborative and supportive manner on a giveneissu
commitment to regular meetings, sharing of infoioratand
collaborative working
Commitment to scrutinize any future individual angaational
development in regard to the potential knock —ofeat$ for
partners.

Realistically though, certain preconditions needxdst for such a geo-
local educational compact ever to take flight. Qrtal precondition is

that the initial impetus comes from a controllimgdominant stakeholder
who has the resource, funding base and politicll tavikick start the

enterprise. The LSC could be such a body withis ttontext. Sadly,

given the recent pronouncement by the chair oL®@ and enhanced by
the statement of the LSC’s own National DirectoLeérning:

18
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There are five main themes. The first is how caltege’s best make
their responsiveness to the needs of the employer

(Neville)

We can only conclude that a holistic and studentered approach is
unlikely to be implemented.

More likely, in light of our Midlands study, thedatory will continue —
a story of student disaffection, dissatisfactiod drop out in post school
education in the UK.
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Democratic Education: Theory and Practice
Dr. Uzma Quraishi

Abstract

This study aimed to investigate the state of deatincr
education at the primary and secondary level inosth It

therefore, explores different definitions of denabicr

education and contends the case for such kinddudagion in

the context of Pakistan. Democratic education iviarious
implications is discussed.

Introduction

The world, as we know and see it, is going throaghmportant

period of great change and transition with regarthe process of
democratisation (Harber, 1995; Osler and Starkep961

Nussbaum, 1997). Peaceful resolution of conflictd a
minimisation of political exploitation (Crick and ddter, 1977,

Tapper and Salter, 1981).This study started froengsihpposition

that real education, here translated and undersasodemocratic
education, can broaden the sympathies and attinidbuman

beings and make them productive members of a catpaociety.

It appears from historical perspectives that thaintl of some

human beings to assert them and exert superiokigr other

human beings as members of the same society @lways based
on universal legitimacy in terms of actual meittislinstead based
on the ascriptive nature of the system, arisingnfrthe status
differences in lifestyles and in the opportuniteasilable to the

people to explore their own potential. For exampiePakistan a
social, economic and political system exists in althia small

number of people control it's social, political aedonomic life

(Noman, 1990).

*
School of Social Sciences and Humanities, UMT kaehBakistan
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Whenever there are political, cultural or econorgigses in
society there is almost universal agreement thatattn is part, if
not all of the solution, assuming the provisionaof appropriate
type of education would resolve major issues. Etiocal

priorities may differ in different societies. Someould prefer
economic, some political and others cultural imgment or rather
change through education. These preferences inagdncwould

affect what different societies view as this “righype of

education”.

This aspires to understand the development of thecidlogical
imagination” as propounded by Mills. He defineast

a quality of mind that will help [people] to use
information and to develop reason in order to achia
lucid summation of what is going on in the worlddasf
what may be happening within themselves... the
sociological imagination enables us to grasp hystord
biography and relations between the two within etyci
(Mills, 1970, pp. 11-12)

Mills’ view that throughout one’s life one remainsvolved in the
process of exploration, learning and discoveryripartant for educators
who consider education more than what goes oneirttdssroom. In this
process of understanding and adjustment of self aiiie’s environment
one learns to interact directly and sometimes éutly with all that is
included in this experience.

The reason perhaps for this was the fact thatig®h$ considered to be
outside young children’s understanding (Stevens219However, |
believe that not only can children understand cemgloncepts such as
politics but also they have the ability to develmpd acquire political
skills that can enable them to maintain a peacefliure for future
generations.

As the prevailing political as well as educatiosgstem does not appear
to address social injustice and/or problems whiféca democracy and
human rights in general in Pakistan, it is largpblitics which has
effects on and influences social life all over therld. For example, in
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Pakistan all aspects of Pakistani society, whe#mynomic, social,

cultural or aesthetic, are affected by the politmature that pervades it.
Conversely, it is the lack of political awarendsatthelps those in power
to exploit all sectors of the society.

Parameters of Research

This study set out to understand and define dertio@ducation and its
implications in a given environment at the primand secondary levels
of school for improving a society.

The main inspiration for this research was to atitiand generate debate
around the need for democratic education in ordetackle socio-
political issues, such as human rights, especiallgn underdeveloped
country like Pakistan.

Research Assumptions

® Authoritarian teaching and cultures in schools di allow
criticism, which is essential for democracy, beeawgthout
criticism politicians are not accountable; with@gdcountability
the society is nhot democratic.

(i) Social justice in terms of equity and gender edyddione of the
most important aspects of democratization of schalbure.

(iii) Democratic education is an important instrumergenerate new
ideas while remaining conscious of the past. Itagickes both
individual and collective understanding and thusoemages
effective learning (social and political learning)

This exploration of democracy will, therefoeatail an examination of
the contradictions, conflicts and consensus aroboske key themes.

Aims and Objectives

Inherent in the purpose of the study are the falhgwaims and

objectives.

1. To conceptualize the role of democratic educatiom golitical
education in a school context.

2. To highlight gender-sensitive curriculum with refece to political
and democratic education.

3. To investigate educational practice in Pakistanhliggting the
significance of democratic education.
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Key research questions

The above aims and objectives of the research imdture review
generated the following research questions fromckwHurther sub-
guestions were developed out of the literatureesgviFour key questions
provide the framework:

() How and why do democratic education is essentign a country
like Pakistan

(i) What is democratic education and what are their s@nt features
which are particularly useful for Pakistan? B(Sub Questions)

What is democratic education by the main actorscimools? What are
inclusive the decision-making processes in schoble® power and
authority should be mediated among the main acdtotee educational
system that is teachers, pupils, school administratparents /the
community, public representatives and Ministry @#fls)? What are the
underlying rules that govern the organization, ng@anaent, curriculum
and pedagogy in schools with reference to demacsatucation? How
should these rules reflect the notion of humantsigiccording to the
United Nation’s Declaration of Human Rights, 1948d the Convention
on the Rights of the Child, 19897

Definition of Democratic Education

Democratic education is characterized by the egped and knowledge
of a number of values and behavioral patterns. Most outstanding
value is democracy itself, with its three main comgnts of social,
political and economic democracy. Furthermore, tbencept of

democracy is governed by core values such as ipatimn, social

justice and human rights emphasized through effeatbommunication
and proper mechanisms for democratic education.

Democratic Values and Democratic Education
Democratic values are further elaborated with réger democratic
education under the following headings:

Justice

The foremost value that governs democracy is jestine fundamental
idea of justice is about fairness, that individualsst be treated fairly in
the distribution of power and resources.
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Equality

Equality is about equal opportunity and equal aetegesources, in the
political, social, cultural and economic spherésuihs through the whole
concept of democracy. It is also about equity (fess) as discussed
earlier.

Freedom

The basic idea of freedom is enshrined in the ganok human rights.
There are two types of freedom, individual and exilive. Individual

freedom refers to the right and ability of a persorpursue his or her
ambitions in order to live a life of respect, digrénd security.

The Common Good

This value concerns the peaceful resolution of lgziaf It therefore deals
with public and private responsibilities of an widual and groups
towards one another in relation to their rights, mutual respect and
recognition of each other’s rights.

Diversity

Another of the main values underlying democracsespect for cultural
and social diversity. In the previous section thepkasis was laid on
achieving consensus over issues that affect thdewguciety, socially,
politically and economically.

Creativity

The basis of creativity is that each individualnsome way original and
creative; that is the essence of individuality (léis 1995). Meyer-Bisch
(1995) extends its meaning concerning democratiocatn. He

considers ‘exemplariness’ a concrete form of resfoecreativity:

Truth

Democracy necessitates open discussion and analigslitical and
social realities. One of the perceived dangersxplosing children to
complex realities is of the psychological and ietetiual burden on
young minds. It has been argued that democraticatdun can be
implemented in a school through improved schoaicstires and overall
culture (Harber, 1992, Meyer-Bisch, 1995)
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From the discussion so far it has emerged that deatio education is an
important part of democratic education.

The Study

This study aims to provide useful information wittgard to democratic
education. To understand such possibilities requiestudy of the
contemporary political culture and the extent toichhit influences
education; the social issues of gender equalitypdrurights and human
dignity will also be explored within relevant parai@rs. Thus the study
has particularly focused on how micro politics peates the
organization, management, pedagogy and curriculutiminvclassroom
in particular and schools in general.

This study hopes to make a significant contribuiio the field of
educational research with regard to democratic &ttt
especially in developing countries. In such coestrthere is a
wide gap concerning democratic education (Kumag4)l9at the
primary level (Ross; 1984), but this study hopemake a case for
the effective and appropriate role of democraticoation for more
informed citizenry, of which democratic educatignai significant
component. Moreover, this study hopes to make @ribotion to
the field of qualitative educational research, asnied out by
Smith (1996) educational research in Pakistanesgoupied with
numbers and scientific modes of research; qualé@atesearch
therefore, is yet to receive recognition.

Type of Study

The main focus of the study was to investigate hmwils develop
notions of democracy within a school culture; orités is clear,
educators can develop socially sensitive curricdglaching methodology
and school culture that not only achieves acadskiits but also social,
political and cultural skills that can help studebhecome more viable as
citizens and have a fair and democratic mind sqtutsue professional
field best suited to them.

Method

This was a qualitative research. Individual intewiand focus group
interviews with teachers, school administrators ahddents were the
primary source of data collection. In addition kede instruments field

25



JOURNAL OF EDUCATIONAL RESEARCH (Vol.10 No.2) 200@ept Of Education IUB, Pakistan

notes and direct observations were additional suof data collection
to substantiate the findings and emergent framesvork

In all eight schools (four public and four privategre engaged in the
study, involving 36 in-depth interviews with sekedt school

administrators (N=8), Teachers (N=20) and Studgffit€us group

interviews= 8). Once the preliminary analysis wasnpleted it was

share with the respondents to remove any bias tihenanalysis.

Focus group interview were conducted with senias€l9-10 students
who had been through the system and could bring stymlents
perceptions of democratic education. In order ttoval individual
differences and diverse experiences to be sharedgh semi structured
focus group interview sessions.

Analysis

This is mainly a theoretical paper in which somfrmal discussions
with teachers and administrators were also conductdurther develop
the concept. The analysis stage included lookitgvarious concepts of
democratic education and then comparing those with views of

practitioners.

Once preliminary analysis had been completed it whared with

selected respondents to remove any bias and fusdéaech for additional
interpretations than just confirmation of a singleaning and/or remove
bias. Moreover, literature was revisited to idgndhd confirm emergent
patterns. Respondents were focused on the undgylinalues of

democratic education (discussed earlier) and wekedato give their
perceptions of democratic education as a practick spell out some
practical indicators of such practice.

Findings and Emergent Themes

A number of themes emerged from the analysis wetienapily
grounded, however, literature was revisited to itonfthese. Four
dominant theses are discussed and presented here.

Democratic Management and Organization

Democratic school management and organisation desregqual and full
participation of all members in a school, where ppis equitably shared
and decision-making processes involve all membérhe school, as
well as parents and community to achieve commoisgtias essentially
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a participatory government (Davies, 1989; AhmedZ2d®lgstrom, and
Hyden, 2002; Koliba, 2000; Shah, 1999). It traredahs shared power
between all individuals in a school that is betwésschers and pupils
and between pupils among themselves to achievspaaently laid down
educational goals. This also includes agreed assedsstandards and
academic targets of the age group concerned. ThHewfog are
emergent themes in this regard:

Flexible Learning

Flexible schools are at the core of democratic ¢en and Toogood,
1992; Harber and Davies 1997; Meighan, 1995, 19&bét and Davies,
1997).

Discipline

The concept of discipline within democratic edumatiis that of an
agreed set of rules and principles that are op@&egotiation and change.
This is non-threatening to a school administratluat is receptive to the
process of democratisation (Koliba, 2000).

Resources

Resources refer to the facilities such as mataridl equipment used, as
well as finances. Flexibility of resources in terms using different
learning projects means that there could be alteagoutside if these
are not easily available in the school. For examps®urces available at
home or work places could be utilised, which ineludlevision, video,
magazines, home computers and radio.

Just and equitable organisation

The concept of just and equitable organisation ip&merges out of the
belief that all members are equal and respectalttearbalance of rights
and responsibilities. This also includes the bdheft pupils are capable
of working independently without strict supervisiand also pupils are
capable of selecting and electing teaching stafir@gmiate for their

learning.

Fair Assessment

The most significant aspect of fair assessmerttas @éach individual is
considered unique; accordingly, individual learniagd assessment
styles are required.
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Discussion and Conclusion

Democratic education in both its process, and alige essential in
schools in all context. It promotes equitable anst jsociety which is
need for the betterment of humankind. Theoreticalysis reveals that
democratic education has positive implications dducational practice
in Pakistan, because it involves not only a setwalfies but proper
inclusive channels and processes, which can ebsilimplemented in
diverse contexts with the domain of education. Mm@search around
practices and attitudes towards democratisatioedofcational practice
and implications of democratic education shoulccteducted to further
explore more sustainable practice of democraticatiton in a country
like Pakistan.
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Undergraduate Students Motivations and Obstacles t¥olunteer:
Perceptions of the Hashemite University Studentsoddan
Osamha M. Obeidat

Suha M. Al-Hassan

Abstract

The aim of this study was to investigate volunseerivithin
young people specially university undergraduatedeiis in
order to understand motivations and obstacles déintary

work. The study answered three questions: Whatvateti
undergraduate students to participate in voluntamprk?

What are/were the obstacles facing/faced volunfeekad
what prevent undergraduate students from particigatin

voluntary work? The population of this study coresisof the
Hashemite University undergraduate students. Twodhed

and fifty students participated in this study. Bhedy revealed
several motives and obstacles for (not) voluntegrirhe study
ended up by providing some implications for thosalidg

with volunteers.

Introduction

Voluntary work has become a basic block in buildamy society and it
reflects the awareness and realization of citizertheir role in society.
Volunteerism is a humanitarian practice that isagisvconnected with
loving people, charity, and good work within anyciety but it is

different in form, intensity, motives, and directf

According to Asyran (2001) voluntary work is a piaad humanitarian
effort that is stem from the personal desire andive@and does not aim
at achieving any monetary reward but only to gtia feeling of
belonging to the society and taking some respditgiithat contribute
to meeting social needs or serving an issue tloasfaociety. Despite the
extreme importance of voluntary work in buildingcggies and building
abilities and skills of citizens, a very few indivals participate in
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voluntary work. This leads to questioning the reasbehind this low
level participation. Yasseen (2001) mentioned savebstacles that
prevent youth from voluntary work. These includeomomic conditions
and scarce resources for voluntary organizatioliyr@l factors; such as
lowering the work that young men do and discrirtiovabetween man
and women, weakness of awareness of voluntark asd its benefits,
weakness of presenting the programs and acswfi@rganizations.
Mass media should practice a bigger role in caltiigens to play a role
in voluntary work and introduce the activities tbhaganization is doing.
Many developing countries are still unable to takeantage of energies
and capabilities possessed by their citizens, qudatily young ones.

Research Questions

The majority of Jordanian (59.1%) is within the ag@ge 15-64 but,
unfortunately, the participation of young peoplevotuntary work is still
very low. This study attempts at investigating vakerism within young
people specially university undergraduate studentsder to understand
motivations and obstacles of voluntary work. Mogedfically, this
study will answer the following questions:
- What motivate undergraduate students to participate

voluntary work?

What are/were the obstacles facing/faced volurieers

What prevent undergraduate students from particigat

in voluntary work?

Previous studies

In a study published by the National Volunteers Bhdanthropy Center
(NVPC, 2004) in Singapore, 15% of Singaporean mdid that they
have volunteered in 2004 compared with 41% in tisAUand 51% in
the United Kingdom. The study also showed that m&er participation
rate is highest among 15-24 age group and volupi@eicipation rate is
highest among students. Most volunteers voluntedredreligious

organizations (34%), followed by educational, am@lth organizations
and least volunteered in arts/culture organizatidrtee NVPC report
showed that most people volunteered in order tp tied less fortunate
(61% of them) followed by personal interest andnget and know more
people. Those who didn’t volunteer in Singaporekeain‘no time” as the
main reason for not volunteering followed by agaltie problems, and
physical inability.
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In his study of 28 women organizations in Jordalmathameed (2001),
found that young women tend to participate moreoiuintary work, also
women who live in the capital city, those who aiehy educated, and
married volunteer more than poor, single, and wigibwomen. The
study showed that their motivation was to satisheirt religious,

psychological, and social needs, and do somettsefulin their leisure
time.A recent report published by the U.S Departnoéhabor (US. DL)

(2005) on volunteering in the United States, shothed the proportion
of population who volunteered was 28.8%. One-fooftinen and about
one-third of women did volunteer work. By age, #tedy showed that
persons age 35-44 were the most likely to volun{8ér5%). Married

persons volunteered at a higher rate. The main narg@on-the

organization for which the volunteer worked the tosurs was either
religious or educational/youth service related orz@tion. Reasons for
not volunteering were lack of time, followed by hkaor medical

problems, and family responsibilities (US DL, 2008nother report,

showed that volunteerism among Americans incred&sed2% from

2002 to 2005 (Caroline, 2006). This increase wastmamong people
age 55 to 64 and 14% more people age 16-24 volgada 2005. In

money value, according to 2001 American voluntedohated an
estimated 239 billion worth of time (IndependenttSe 2001).

According to the Swiss Federal Statistics Officai€SInfo), four out of
ten people in Switzerland work as volunteers oreh@ane so in the past.
Translated into money terms, such work is value@l# billion a year
(SwissInfo, 2004). This is an indication that vahny work makes an
enormous contribution to the well-being of Swissisty.

In a study conducted by the RGK Center for Phileopi and
Community Service at the University of Texas at #hus1 2003 showed
that 74% of undergraduate students performed vedrrgervice during
the 2001-2002 academic year. Women counted for 66%olunteers,
and men for 45%. Students performed volunteer viork wide variety
of organizations both on and off campus. Twentyheigercent of
students volunteered with education and tutorirganizations followed
by 23.2% volunteered with religious organizatior&tudents listed
several reasons for volunteering including compmessowards those in
need was ranked as a very or somewhat importasbmea volunteer by
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94% of the undergraduates and 80% of students veeliethat
volunteering is part of one’s civic duty. Tomlinsand Wilson (1997)
showed that “not enough time” was the main reakahthree out of five
people say they do not volunteer for any charitabtganization.
Physical or emotional disabilities were the secandst frequent.
Volunteering seems to defy most people’s assumptdnout what drives
human action especially as it often involves wdréttis trying, unpaid
and time consuming (Clary and Snyder, 1991). A Kepate in the
literature is whether volunteering can be definaed“@uly” altruistic
behavior. It has been argued that altruism is only of several reasons
that explain why people volunteer.

A study of volunteers in Australia found that aiém was the most
frequently mentioned motive, followed by socialeirgction, personal
growth and skills for paid work ( Vellekoop-Baldgck990) Finkelstein,
Penner, and Brannick (2005) stated that functidghabries claim that
one volunteers in order to satisfy one or more seednotives and that
different individuals can participate in the sanodunteer work for very
different reasons.Clary and Snyder (1991) idemtifeéx motives for
volunteering: Values (to express values related attuistic and
humanitarian concerns for others; Understanding dtmuire new
learning experiences and/or exercise skills thaghiniotherwise go
unused); Social (to strengthen social relationghi&areer (to gain
career-related experience); Protective (to redegmative feelings about
oneself or address personal problems); and Enhardefto grow and
develop psychologically). Following these clagsifions, a United
States study found that the most important funsticserved by
volunteering were Values, followed by Enhanceme8tcial and
Understanding motivations. The least important watidbns were found
to be Protective and Career motivations (Clary, dény and Stukas
(1996).

Methods of the Study

This is a qualitative study. The population of tetady consists of the
Hashemite University undergraduate students. lerai@ obtain as much
randomness as possible in the sample, studentdeehin university
elective courses were targeted for this study.

Three hundred and sixty students enrolled in twoega courses were
asked to answer 4 open ended questions. Two huadigk{ifty students
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replied to the questions. A hundred and eighty fer@ale students and
65 male students participated in this study, méshem were 19 years
old (38.8%). A hundred and thirty five students evfnreshmen, and 31
students were seniors (12.4 %). Students were dsked if they have
done voluntary work. If they answered yes then tiveye asked to talk
about their motives, and the obstacles they facethgl their work. If
they answered no, then they were asked to talktalbat prevented
them from participating in a voluntary work. The joréty of students
(51.2%) live in the capital Amman followed by 34.4%e in Zarka.
Finally, 211 students attended public high school 34 attended private
high schools.

Results and Discussion

The study showed that 98 students have participatatill participating
in voluntary work compared with 152 students whovemedid any
voluntary work. The results are organized aroumdrésearch questions:
motivations, obstacles, and reasons for nevergyeating in voluntary
work

Motivations

Students mentioned several reasons for participatin/oluntary work.
These reasons can be clustered into four categae#gious, social,
humanitarian, and personal (see Table 1).

Table-1
Reasons for participating in voluntary work, as tiared by the
Hashemite University students

Religious Humanitarian Social Personal
Serving To help poor To contribute in Loving children
God and needy building the society, be
people. an effective and good
citizen

Obeying The feeling that Loving country and Fun of doing something
God who we live in one feeling of belonging that is good for others

encourage  world and
people to everyone is
help each helping each
other other
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For the Help low To help seniors and To gain skills

reward in income people make them feel they

life exist To break the routine life

hereafter. Loving and not feel
humanity marginalized.

Islam Feeling

encourages compassionate

people to towards some

help others students and so
decided to help
them with free

tutoring

Social Resources Planning

Facing sarcasmThe need for severalMismanagement and

sometimes. transportation lack of coordination
and lack of

Not many people Long working hours cooperation of some

believe in organization/governm

voluntary work.  Not enough time ent departments

The way society

perceives

volunteers.

Discouragement Lack of info about the The difficulty in
of family and background of  the getting into the place

friends persons with whom |

worked
Some people Making balance
believed that between study and
cleaning voluntary work
campaigns  are especially during
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useless exams

Some people felt
embarrassed
because | was
helping them
while | wanted
them to feel like
their daughter.

Obstacles
Students who participated in voluntary work facexvesal obstacles

while doing that. These were clustered into sociakources, and
planning ones (see table 2).

Reasons for not participating
Those who never volunteered mentioned several neafew that (Table

3). These reasons were grouped into: social/famigrsonal, and
organizational reasons.

Table- 3
Reasons for never participating in voluntary wag mentioned by the
Hashemite University students
Social/Family Personal Organizational
Being a female. There are no Never been asked to
motivations or any volunteer.
People in chargebenefits to do
rejected those whovoluntary work I don't know what is

wear (jelbab) the meaning of
volunteerism

If I have time | would Not enough time There is no need for
better do it at my volunteers in  my
family farm and my No work meets my place and so no
father believe talents and hobbies. motivation.

voluntary work is a

waste of time
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Frankly, when | was Nothing but | don’'t No advertisement
in school | had the believe in its value.

desire but usually the

teacher selected thosé do not like helping

who come from high others.

class and the most

beautiful girls

Because of the wayl feel there are otherl haven't seen any
my colleagues maypeople who love to opportunity

perceive me while do that and | feel this

doing the work is humiliation for me

Because | am girl andNothing  prevented | never find the kind
because of the socialme but the kind of of voluntary work |

norms and customs  work is not am looking for
something of my
interest
The way | was raised:| hate to socialize | have no idea what
not encouraging with local volunteerism is

family, short sighted, community.

never paid my

attention to such work Shyness prevents me
only to focus on my and feel my
study personality is weak

| consider voluntary There is no person
work worthless andwho can organize
waste of time and advise students

No one in society
deserve my time to
be served

As can be seen in the tables above, there are adewetives, and
obstacles for not volunteering. The motives behioblinteering of the
participants fit Clary and Snyder’s (1991) classifion. One can see that
students volunteered for Values (e.g., helping poad needy people);
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Social (building society, helping senior citizen€greer (to gain skills);
Protective (not to feel marginalized, for the regigin the life hereafter).
While Enhancement and Understanding were not gleadtives in this
study. Students mentioned several religious reafmrvolunteering. To
somehow, this contradicts Wilson’s (2000) claimat tholunteering in a
religious context becomes more popular as peopéeaamgl religiosity
becomes a more powerful influence on volunteering.

Reasons for not volunteering are mainly social/fanit is very clear

that families do not encourage their sons and daugito volunteer. This
is partially due to the ignorance of families amdfo the image of
volunteers in society (i.e. what volunteers arandas waste of time and
useless). Part of social obstacles is gender telteshown in table 3.
Sometimes a religious female and low social ansheaic class one was
denied the right to volunteer.

It is clear that lack of knowledge about voluntagris a major reason
mentioned by participants. This is due to the finsent role played by
organizations, societies, and public and privatpadenents that need
volunteers. These institutions are not doing enotagheach to young
people who have the potential and desire to volrniteack of time was
another main reason listed by student for not gggting and this
coincides with other studies pursued in Singapoctthe United States
and mentioned at the beginning of this study.

As social factors are main reasons for not voluitige they are also
obstacles facing those who are currently volunteemr those who
volunteered. It is believed that discouragement farnilies and
perceptions of society are two reasons for not nelering for long
periods or for several times.

Damico, Damico, and Conway (1998) found that that® volunteer
during high school develop more pro-social attitidad are more likely
to volunteer in college and later in their adulé liTherefore, it is very
important to instill the value of volunteerism iroyng people since
people who start volunteering as youths tend tontaai that ethic of
service as they age into adulthood. Using Zapp#2080) classification
of types of volunteering this study found that fafmvolunteering
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(volunteering through no profit organization) orfamal (e.g.
volunteering for neighbors and friends) both wenacpced by students.

Implications
Based on the results of the study and the suggestiffered by the
participants, it is recommended that in order teriove the image of
volunteers and encourage them to engage in voluntasrk the
following should be done:
Organize awareness campaigns to explain to young
people the importance of voluntary work and encgera
them to pursue it. This can be done by advertisemen
brochures, bulletin boards, organized workshops,
lectures, presentations, etc.
Universities can offer a general elective course on
volunteerism and community service and civil societ
Top university administrators and faculty membeas c
play a very positive role by volunteering, thusaeole
model for students.
Work has to be done in changing the social nornts an
the way it perceives volunteers and voluntary work.
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Teachers in Change-Climate: Addressing Training Neds
Bahir Adem Abdulahi
Abstract

In the response to the curriculum and strategy ¢geam the
primary grade 1-4, which its implementation facelde t
teachers with some problems and challenges, Haragional
State, Ethiopia, for better implementation of thamge in its
region, prepared and delivered training to the paity school
teachers to equip them with required knowledge skills so
as to close the gap that was created because o€tlhage.
This paper explores the way the training needs idestified
and the type of training that was given to teaché&wr this
the data used were obtained from the training doenimand
other related materials, from the teachers andress who
participated in the raining program as well as froemperts
and department heads of Education Bureau. The rekea
discovered that in the training program there waskpem
with sampling, in framing the target and their sgloups,
failure in using some its findings, lack of monitgr and
evaluation system in the training program. The gtud
concluded that the need identification was not essful and
the training failed to achieve the desired objextivas it was
intended at the stage of the training inception. it
recommended that further training to be given with
appropriate and effective approach.

1. Introduction

When Ethiopia introduced decentralization in thecadion system, the
new primarygrade 1-4 curriculum emerged with noticeable maeenf

established practice. The emphasis given by Edutaind Training

Policy (ETP) to this level of education system whange from passive
learning to more active (more learner focused aggrpand from linear
to self-contained class teaching approach whichdiexctly related to
integrating the curriculum and learner centred agpin.

*
Student, Economics of Education Department Cefinitia Nomal Univesity,
Wuhan, Hubei, China
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That is, the teachers are expected to teach irclass all the subjects,
except some, integrating them and using learneir@egrapproach. For
the teacher who used to teach one subject for ltmg,method and
subject knowledge would not be easy to them as #neynew to them
because.

Azim (cited in Lewin & Stuart, 1993, p.98) new fems of teaching-
learning may not be given much emphasis in thecoidiculum and,
changes in structure and curriculum, or method cedfeparticularly,
teachers in many ways. As teachers are the mosirienp factors that
can play major role in the education system, andlifying them for
each educational level to fit the education systemsignificantly
decisive.

As the teachers are expected to put the refornasprdctice, it is clear
that the successful implementation of these chadgestly or indirectly
challenges the efficiency and competence of thstiegi teachers under
consideration. Moreover, as Huston et al. (19723@). people, in this
case the teachers, tend to continue with old bebaun which they have
been accustomed. Hence, for successful implementatf new
curriculum there must be made change in the rtdsgs, and perception
of the teachers to adjust their knowledge andsskdaf teaching-learning
activities to accommodate these new features. Tthesintroduction of
this educational reform needs to develop a peegram and strategies
that results in improving and employing new instimrtal approaches.
To put differently, the new curriculum calls foropision of training,
introduction of new approaches and building thewedge and skills of
teachers.

ETP (MOE, 1994, p.33) and Education Sector DevelgnProgram
&Il (ESDP) MOE(2002) placed high emphasises to train thetiegis
teachers so as to strengthen school efficiencyydugpthe quality of
education and to realize smooth implementatiomefrtew curriculum.

Harari Regional State is one of the nine regiotatks in Ethiopia which
is responsible for localizing and implementing pm education
policies and strategies in its regional contédd. the national strategy
stated, for the realization the successful implaat@n of the change,
the regional education bureau developed differemgnams and initiated
various short term trainings to the existing teashparticularly to those
who were deployed to implement the new primary stharriculum

43



JOURNAL OF EDUCATIONAL RESEARCH (Vol.10 No.2) 200@ept Of Education IUB, Pakistan

with its new features in the region as it had beeme in Malaysia(Azmi
cited in Lewin & Stuart,1993,p.97-105) during th&riculum reform as
well as in one of the Ethiopian region, Amhara. @hthe major training
so far carried out in the region, after about sexears of implementation
of the change, is the refresher training that wigengto 330 primary
school teachers and their principats2000. This training was new in its
kind and process, relatively it was long duratiord a&ostly than ever
given supportive training in the regiomowever, even though this
training was given to the teachers, the RegionalkBktion Bureau (REB)
is still provides, with high expenses, short teupportive trainings that
are related to the curriculum chandgoreover, this training program has
not been assessed so far and this paper is intetalebsess the
responsiveness of this refresher training to thmadwls of the new
primary grade 1-4 curriculums. And also to come @ith some
suggestions to be considered in the future traipiogram of the region.
The guiding questions used to be answered: wergethraining needs
well identified? Was the training given out relevand responsive to the
demand of the new curriculum and strategy? Wastfalow-up in the
training program? For these literature is reviewedtraining in change
circumstances.

2. Methodology

For this study, relevant documents were reviewed fan quantitative
data. questionnaire were used to 237 teachers adwved and 7 who
delivered the training under consideration, while texperts and two
department heads from REB who are pertinent to iiseie were
interviewed.

3. Analysis and Discussion

When we are concerned with training issues in géneme of the
fundamental questions is what to be trained? Thattb be answered
properly prior to the delivery of training. Diffare organization,
individuals or groups and tasks requires diffeteaining and knowledge
to undertake their particular performance properly.

Trainings, Beath (2000,p.229-230), have clear mepand values that
aimed to meet specifically defined particular nesadlshat it adds values
and influence their performance. Thus for what eattained identifying
training needs is one of the essential aspectseofraining program and
training analysis concerned with defining thesedsee
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In effective need identification of training thedats groups should be
well defined, the number of the people to be usedarces should be
reasonable, Lewin & Stuart (1993, p.122). Koul @@0111-122) has
pointed out that to undertake study, proper infdiomaneed to be

gathered from well defined population of study ihieh each sub groups
with in the population, if there are, should beatly specified and

should be well framed with out ambiguity as to Wiseta given unit

belongs to the particular population. If the sareee selected clearly
representing the entire population proportionalty its subgroups as
possible, it enable us to get the whole of inforomatabout the

population from which the sample is to be drawn.

In order various subgroups to be equally represeirtesamples, it is

necessary to employ a technique of sample seleatiavhich various

groups are proportionally representative of theutetjon , Gay and

Airasain (cited in Charles and Carig ,20032,p.161hese regards, the
REB conducted need assessment on the primary scteaahers of the
region and it was documented. The assessmentfitiiument by the
researcher reveals that the population of the stualy 555 of primary
grade 1-4 teachers together with their head and piincipals. This

population was comprises three categories one theseconventional
national language as media of instruction while tkenaining two

subgroups were using newly introduced two locajleages as media of
instruction.

According to the document analysis, the sample ssag for the study
was 204, of which 30 were head and vices. Out efrédmaining 174
teachers in the sample, only 71 of them were pyrgaade 1-4 teachers
who are the primary target of the training while tiest 103 of them were
from primary grade 5-8.This indicates that the acgample size used
for the study by REB found to be only 71 (12.8%tloé population)
while the remaining 133 don’t belong to the popgolatof study, as the
training was aimed directly to the primary gradé teachersin addition
to this, regardless of the three subgroups categjothe samples were
randomly selected with out paying attention to rthproportional
distribution across the subgroups. That is the samwas not properly
distributed or stratified.
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For more information those who received the trajnimere asked to
respond whether they participated or not in neethtification. Out of
237 respondents only 35 % of them (about 82) rdpiet they were
participated in identifying needs. The differendeserved in the figure
from these two sources is due to the fact thainduttie training some of
the trainees were not from primary grade 1-4 agdbalt the number of
agreed respondent exceed slightly to that of dooctméich indicated
71.

Thus the majority of the respondents agree withethidence observed in
the documents analysis. That is, the no of pringrade 1-4 teachers
who participated in the need identification was krmampared to the
size of target group/ population which refutes ¥iew of Koul (2003),
Goel (1995) and Truelove (2000) that reasonableointarget groups
should have been involved in the identifying néésb this contrary to
the opinion of Charles and Carig (20032, p.150) saples should be
carefully selected so that they can better reflbetdistribution of trait
variables with in population.

Moreover, concerning to the sample size, the alfiodéing ignores idea
of Garrett (cited in koul, 2003, p.113) sample stdess than 25% and
for Charles and Mertler (2003, p.154) using sampiel0-20% of
population for descriptive research study is féudit can put our findings
in doubt as there will be no sufficient reason éidd such a small group
of units to be adequately represent its population.

For identification of training needs records andwdoents are potential
powerful sources of information in obtaining prasand future needs.
Some of documents that can contribute in analys@ging needs are:
mission statements, objectives, description, skiliventory and
performance of the job. In addition to these, timwand opinion of
those who involved in day-to-day activates have b@ seriously
considered as key area in the need misidentificaficuelove (2000,
p.51-58).

As Rose Homer in Goel (1995), the first step toigtesind to direct a
training program is to determine specific skillslabilities by analysing
the present or future performance in the job tbifvs by assessing the
abilities possessed by employees in relation tmtleipation .from these
two steps information to be obtained determine tth&ing needs of
individuals or groups can be identified.
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On the other hand, the REB document clearly staefact that the need
assessment was mainly devoted in identifying theblems and
challenges that the teachers were facing in tegeléarning process of
delivering primary grade 1-4 lessons. Also it aimad identifying

subjects and the contents that might be requirdst timcorporated in the
training program. To do these, the source usethimistudy by the REB
were teachers and principals, whereas supervisod @elevant

documents such as policy, syllabuses and othemdewts were not used
as sources of information in determining and idgimi) the gap that
might exist between the requirement of the newiculum and the

competence of teachers under consideration. Thsoaph does not
agree with the teaching of Truelove (2000) whictyssdahat the

examination of records and documents are very lUssfurce of

information about possible training needs in thgaaization.

Further more the document analysis shows thatdblenique used for
identifying need was only a questionnaire which wasigned to collect
information on training needs of primary grade tedchers. In addition,
we have observed in the documents that the sampgled were mixed
with different categories that require differentpegach, training and
handling. In other words, such as the principal$ ssme primary grade
5-6 teachers were included and made to respondhé& some

guestionnaire as primary grade 1-4 teachers reggadif their respective
role in the implementation of the curriculum in eofs.

This method and approach of course overlooks thetfat successful
and well planned analysis of training need variaaa collecting

techniques such as questionnaire, observationtviete a, feedbacks
from supervisors and experts, Lewin and Stuart 1%nd Truelove

(2000).

According to the Goel (1995, p.187), the gap betw#e existing
behaviour and requirement of the new task shouldrialged by training
and the identified need is justification for stagtidesign training. This
implies that clearly grasping identified trainingad by decision makers
and designers is essential as it serves as badefitee objectives for
training. While preparation of training material gme of the decision
phases of developing training which comes aftemtifigng needs,
prioritizing and defining the objectives of traiginThus next step after
identifying needs is translating them into trainiobjective as they
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provide starting point in which direction to go. tlms aspect the REB’s
training proposal clearly indicates that the tnainwas intended to be
given based on the identified needs, which goel thi¢ cited literature
of this paper, that the identified needs and thedyars should serve as
base to shape and limit training objectives.

During need identification, by REB, the teachemsady indicated the
area in which they needed training. These inclu@evareness on the
basic concepts of the new policy and strategieseddication, new
teaching method, documentation and preparationxama@ation, basic
concept of research, extra-curriculum, and traimngsome subjects and
contents to be selected from what they were sufipashch.

That is the information obtained from the need ss®®ent uncovers the
fact that primary grade 1-4 subjects and theireatstand the methods of
teaching approach were not easy for the teacharshéresult, they are
facing some difficulties on methodology and in taag the subjects and
contents which they were expected to teach. Dedpite fact, the
objectives stated in REB’s document for the trajnivere to widen out
look of the teachers, to stimulate teachers readfitgyest, introduce
learner centre approach, experience sharing amdmg téachers,
introduce new methods and approaches, improvezatiitin of teaching
aids, to familiarize them with child right and teaw., HREB
(1998,p.37-38).

The above information is good evidence for whatéted as objective of
the training in the training proposal did not addréhoroughly those
training need implications. Thus, this rejects thew the identifying
needs should help to shape and limit the objectares direction of the
training Truelove (2000, p.114-152), these objediin turn serve as our
rational in selecting methods and contents for titaening This is
probably because the designers ignored the idewgifyneed and
reflected their personal feeling which is one @& tbserved problems in
training. Hence, this finding negates the view afl& (cited in Lewin
&Stuart, 1992, p.122) what ever is the prime conoafr the organizer
and the key personnel needs should be assessedbeanaken into
account in planning training as perceived needs.
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The other problem that was observed by the researduring the
document analysis was mismatch between prepar@dnggamaterials
and the intended materials to be prepared for riining. Firstly, even
though the training materials were planned to benanual form, the
prepared course materials were not in manual fdrall arather they are
found to be content oriented courses materialsor@g, which is a
serious problem, the contents of the training nmer seems
reduplication of the old teacher training instibutitraining materials,
with reduction of some contents and parts regasdidsstated training
objectives. But two local languages were addechéottaining as new
program to the teachers who were using one of thenmedium of
instruction. This finding is against to AggarwaD(®) that the purpose
of in service training program is not a more rejeti of pre—service
courses, but it is to break new grounds in confemttganization and
teaching and evaluation. To find supporting evidetw this document
analysis finding, both teachers who received tlanimg and trainers
who involved in the delivery of the training werskad to indicate the
level of relationship of the previously (old) useterial to trainvould
be teachers and the materials that has been usehlefdraining under
discussion. Out of the trainers who were used hbé old and the
training materials, only very few trainer respondehat accounts 14.2%
considered the relationship of the two training enats as low. While
out of respondents, who were trained by both tlieasld this training
materials, about 58% of them maintained contrargwvion the
relationship of the two training materials, sucffedence between the
two category respondents can be partly explainethéyact that because
of the time passage and other limitation traine@y mot be able to
recognize or recall in detail the old training m&tks’ contents.

Thus, together with documents’ analysis findingsl aesponses of
respondents, the training materials contents’ wkmend to be as
modified old training materials that were desigrtedtrain would be
teachers which has been obsolete curriculum. Tihding ignores the
fact that stated by Truelove (2000) that definemining objective is
starting point for designing and for selecting inag contents and
training methods. It is also consistence with iddgamany training
designers start—off with a ready—built model initieads and just fill in
the blank with specific content.
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The problems that where observed so far in thisudsion, failure to
figure out the needs and not using the perceivedisieagree with some
of observed training program problems as stated Amnstrong
(1977,p.418).

Finally, the given out training was not based oa $hated “identified
need” or on what stated as training objectivess Tiikely opposes the
views of Pepper in Bolton (2001, p.123-124) & Az@fited in IER
(1998, p.303)), that relevant training sought, mostfocused on the
type of role and responsibilities that the teacleses supposed to play
and shoulderas well asintroduction of new standards, rules and
practices, policies and new procedures are some dkegs where
training will be needed. The REB’s document alsdidates that the
total number of the training target primary gradd ieachers was
555.while the number of the teachers who receiliedraining was 330
of which some of them were primary grade 5-6 teechad 30 school
principals. Thus almost near to the 50% of thedlbpgimary grade 1-4
teachers were made to receive the training andrtieing failed to
reach the remaining large number of target teachers

Analysing ongoing training enable us to get feedlbabat can help to
take timely remedial action in the training progrdmaddition to this,

after giving training it is necessary to give sugo the teachers while
they are applying and practicing the knowledge #mel skills they

acquired from the training program. In this regards documented
evidence is available on the aspects of follow ng avaluation of the
training at all. Also out of 237 respondents, 89.68them indicate that
they did not have any supportive or supervisioviserafter they had
received the training, but insignificant percent520 of them responded
against to this response.

Further more, in the interview made with two expednd two
department heads, they disclosed that there wadolhmv-up and
supervision service from REB to the trainees ad aglthe training
program was not formally evaluated so far. Thisastrary to the view
of Aggarwal (2001) and Lewin & Stuart (1993) that training to be
effective and successful it requires proper follapy-ike supervision.

Thus, it is possible to say that the training paogrignored follow up
activities and the necessary support that can ibomér and help
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teachers, who received this training, in applyirgatthey gain from the
training.. It is evident, then, that the trainingpgram shrugged off not
only the positive effect of follow up but also ewation.The respondent
teachers how received the training under discusgiere also asked
whether they need or not a farther training whielated to their work.
Surprisingly, a very large number of (more than ®@% respondents
disclosed that they need training to do their tedrin a better way.
Thus, this response together with our so far figgjrthe training was
failed to bridge satisfactorily the gap in knowledgnd skills that was
created because of the curriculum change. This day e a good
indication for the existence of some kinds of tragnneed by the
primary grade 1-4 teachers.

4. Conclusion

The findings of the discussion indicates that trening assessment
carried out by the REB overlooked or ignored thécgoand document
consultation as fully as possible. It used poor@amg and inadequate
technique. Thusit is possible to conclude that the need identiica
process was failed to explain in depth and stallg the felt training
needs of the primary grade 1-4 teachers.

What was articulated as objective for preparatibriraining was not
compatible with claimed “identified felt trainingeads”. Surprisingly,
regardless of this mismatch, the prepared traimaggerials and that had
been used for the entire training program were dodifferent. Hence
with its multi failures in developing the traininthe training program
failed to respond fully to the aspects of the newwnpry grade 1-4
curriculum and strategies. Monitoring and evaluatensures timely
control and correction when there are unnecessapg and procedures,
wrong utilization of findings and available source$ information.
However, in the training program there were faune steps as well as
in using potential sources which are good evideocehe absence of
monitoring mechanism in the program.

As the training failed to achieve its intended &rgbjective fully and for
the fact that the training also failed to reach tenaining large
proportion of target teachers who did not receive training as their
colleagues together with the fact that even traioees still demanding
some kind of training. It is safe to conclude thatre is demand by
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current large proportion of the primary grade kdchers for some kinds
of short term training to be addressed

5. Recommendation

1.

If there is variation among a school teachers iceikéng a
particular training or approaches in teaching legractivities,
there will be performance difference between wheeireed the
training and not. Beyond this, it is inevitable tthieained ones
may face some resistance in practicing what theyiaed from
the training when they are working with their calijges who
failed to receive the same training. Thus for srhoaind
successful practice and to have better out comen ftbe
trainings to be given in the future, REB shouldigies strategy
to provide training uniformly at list to the majbes, if not to the
all target groups.

Concerning to the current training need, partidyl#nat of the
teachers who were denied to receive the trainingleun
discussion, it is better if the regional educatidmareau or any
interested group undertake training need assesdimadentify
the current training needs of each those who redeivthe
training under discussion and not.

Drawing a lesson from the past, in order to restheproblem
of the teachers and to make future training effecin achieving
its objective successfully, training need shoulddsntified and
used scientifically.

Finally it is recommended that, as resources anergdly scarce
and there should be wise and effective use of thgmwell as to
have successful training program, the bureau shpldde a
close monitoring and evaluation on its future tirggrprograms.
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Role of Reflection in Facilitating Teachers for Geder Sensitive
Political Literacy Instruction
Sadaf Furgan

Abstract

This paper is written around the study that wadiated to
analyze the challenges that students especiallg @@ce in
being developed as leaders in the political sphédtewas
carried out to understand how a teacher educatouldo
facilitate gender sensitive political literacy insttion in
schools through action research. Reflection is eidbd at
every stage in Action Research. Reflection helpshiers in
shifting the focus from what they teach to whatieiis learn.
The research process involved exploring, understandnd
reflecting on teachers’ current perceptions and qtiges of
gender sensitive political literacy instruction. teg, teachers
were facilitated to teach for gender sensitive ficai literacy
and lesson plans were developed and taught col&thaly in
primary and secondary classes. Reflective dialogae held
after each lesson that teachers taught in the otasn.
Findings revealed that teachers do not perceive raegd for
girls to be educated for political knowledge andllskand
even if they acquire some knowledge it can be ltdigted by
keeping their husbands and children informed abmurtent
affairs. The classroom practices also revealed rifisoated
teacher-student interaction where boys dominategstbom
discourse of teachers, gender blind teaching araniag
materials, authoritative school culture and gendkre
perceptions of roles and responsibilities of mem aomen
held by society.

*
Instructor, Citizens Rights and Responsibilities team Working Group for Women,
The Aga Khan University Institute for Educational Development
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Introduction

In the General Elections of 2002, only 25% of thaing population
went to cast their votes. The figures are even tdee female voting
population, as only 7.8% appeared at the polligiasts. The statistics
illustrates the apathy of the population of Pakistawards politics
particularly elections and voting. The Constitutioh Pakistan (1973)
assures male and female citizens’ equal right tie \amd hold public
offices. However, application of this assertion hpsved to be
challenging throughout the political history of &n. In 2002, 60
women were elected on the especially reserved sedtse National
Legislature for woman, and thirteen women were tetbon the non-
reserved open seats however, it has been fearedwba when women
are elected, it is unlikely that they will be albéeexercise any political
power because of lack of training and exposureotibigal skills.

The low quantity and quality of female representain political affairs

also reflects the complex socio-cultural scenafidPakistan. Women
participation is limited to the private sphereité Wwhich mostly refers to
the reproductive and care-giving roles. Howevernnadso lack the

knowledge and skills to become active participantghe civil society.

This raises serious questions about the qualitgatifical education in

Pakistan. Literature suggests that political edanain many countries
including Pakistan is not considered importantsicnool students (Dean,
2005), as they are thought to be cognitively immatio be provided
with knowledge and skills of political literacy (Mies & Deuchar,

2006). Even in the West, when students completie #ohooling, they

are not exposed to any political ideas and thusua@ble to handle
complex situations, debates, discussions on palliissues (Maitles,
1999). However, Connell, Greenstein, Stevens (&sdcin Davies,

Gorard and McGuin, 2005) claimed that ‘when yourgldcen are

exposed to images about society they can make séfrnbem’ (p.353)

and hence need to be offered the opportunity tamed their political

knowledge and skills.

In Pakistan, Citizenship education is the aim ofi&idStudies education.
Citizenship education is about equipping childreithwhe knowledge
skills, and attitudes to become active, respongitizens, enabling them
to make a difference in the society (Claire & Haid2006; Crick, 1988;
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Kershaw, 1981; Maitles & Deuchar, 2006). Polititis#racy is a vital

dimension of citizenship education. Through pdditititeracy, students
even at primary levels are made aware of wherehamd decisions are
made in the society; they gain familiarity of trenge of political ideas,
language and forms of argument, and awareness eif tights and
responsibilities (Maitles & Deuchar, 2006). Alongttwthis the concepts
of power, freedom, equality, democracy, sovereigpsrticipation and
representation constitute the knowledge aspecoldfqgal literacy. Skills

such as discussion, debate, argument, and advaracygultivated in
boys and girls along with the values of human dignéquality, and
respect for others through political literacy.

It is generally believed that girls have less [dit understanding than
boys and are less interested in political affaCkaife & Holden, 2006;
Hahn, 1998). Schools play an important role in pyong the belief that
girls are not suitable for political education thgh textbooks, teaching
and learning experiences and student-teacher atigna. Studies
conducted in Pakistan have reported that teachind Bearning
experiences create a context that offers bettenilen opportunities for
boys as compared to girls (Dean, 2005; Halai, 200&ttu & Hussain,
2004). Where the majority of literature reports witable classroom
experiences of girls (Beaman, Wheldall & Kemp, 20@&dkar &
Sadkar, 1993; Myhill & Jones, 2006; Younger, Wagton & Williams,
1999) many researchers have found boys to be hadggtive learning
experiences in the classroom (Connell, 1996; Ggrr2001). Hence, the
need is to create equitable learning experienaelsdygs and girls, where
political literacy can be achieved by all students.

Teachers have the major responsibility to equipdesits with the
knowledge, skills and attitudes to become informexsponsible and
active citizens. In this regard, Leung (2006) hasported the
characteristics of teachers, who can facilitatesbayd girls in becoming
politically literate such as: open mindedness, dpekmowledgeable,
whole heartedness, willing to care and participatesocietal issues,
willingness to care for students and courage. RoEseof these
characteristics is also essential to engage ireatdin. Reflection was
first proposed by Dewey in 1933 as an integral phdontinuous teacher
development. Teachers need to reflect on theirtdaday teaching and
learning practices to enhance students’ learning anderstanding.
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Many see reflection as an end to the teaching eadhing activity but

others see it as way of enabling teachers to makadsjudgments of

their own teaching and learning practices for theppse of taking

actions to improve them (Zeichner and Liston, 198¥wever, many

scholars have argued the individualistic natureefiEction proposed by
Dewey (1933). Gerard (1995), referred to reflectam a meaningful

social activity through which teachers engage ieirtlown capacity

building by deliberating and learning from each esth Teachers

collaborate by asking questions from one anothdrteatping each other
to gain new insights about context, perceptionsiaibns and values.
This notion of collaboration gives way to refleetidialogue. Through

reflective dialogue teachers engage in sharingleds, asking questions,
making suggestions for improvement, and respontiingach other’'s

reflections.

This study focused on facilitating teachers in diepimg political literacy

in both boys and girls. The research question wW#sw can Social

Studies teachers be facilitated for gender semsipolitical literacy

instruction? To help answer the main question abamof subsidiary
guestions were used however, this paper will faousne: What teacher
education strategies could be helpful in faciliigti teachers for
developing gender sensitive teaching for makingdestis politically

literate? A number of strategies were used thobhghgaper will focus

on reflection as a teacher education strategy.

Research Design

.Two primary and secondary school social studiashers Ghazal and
Naghma (pseudonym) were purposefully selectednferésearch study.
Both the teachers teach in a private English mediahool catering to
middle income class families.

Action research was selected for the study. KosP§0J),
defines action research as “an enquiry undertakéh wgor and
understanding so as to constantly refine practieeemerging evidence-
based outcomes will then contribute to the res@agclpractitioner
continuing professional development” (2005, p.l)efl&ction was
embedded at every stage of the action researclegsd the study.

Reflecting on the existing practices
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Classroom observations and interviews were usedaftrfinding. The
observations focused on the seating arrangememicheestudent
interaction, student-student interaction, and teegh instructional
strategies. Semi-structured interviews were useduse it allowed the
researcher to be flexible to further probe theiggdnts to raise their
own concerns and issues.

The script tapes of the classroom observationgrandcribed interviews
were shared with the teachers. They were provid@t veflective

guestions such as: How did they interact with gasl boys? Did boys
and girls get equal classroom participation oppoty@ Did the

instructional strategy they used facilitate in depaéng political literacy

in girls and boys? The questions helped teacherseflect on their

teaching practices and enabled them to some etdesge that most of
the times they did not provide equal opportunities classroom

participation. They also observed that whatevencea girls got during
teaching and learning it was limited to smiling,dding or giving one
word answers. The transcribed interviews assidtedntto reflect on
their perceptions on providing opportunities to ®ognd girls for

developing the skills and attitudes for politicatetacy. Teachers
reflected on their own perceptions that they donegard girls suitable
for political literacy because they have to get niedr and serve the
families. They also perceived that even if girl$ gey knowledge about
politics it will be useful to inform their husbandsid children in future
about current affairs. The reflective questionsevdiscussed in more
detail in a reflective dialogue. Initially, it walkfficult for the teachers to
challenge their own perceptions and classroom tegclpractices

however, the researcher with the help of using nprobing questions
assisted them. Two reflective dialogue sessionsewesld with the

teachers where ideas were shared, questions wdex and each
responded to other’s reflections.

The researcher maintained a reflective journal uphout the study,
where the feelings, questions, queries, anxietiesuaderstanding of the
situation were mentioned. Koshy (2005) suggests$ tha reflective

process involved in writing the journal contributiesthe professional
development of the researcher.

Facilitating for developing political literacy in boys and girls
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The reflections on the existing teaching practieesteachers to inquire
more on their teaching and they shared the needniproving their
practice. However, the researcher felt that fisachers needed to
develop the understanding of gender sensitive igalit literacy
instruction. An educative session was held to dgveteachers’
understanding of gender issues. However, as gdradiefs are strongly
held due to religious, social and cultural pradigebecame difficult to
alter their perceptions. Realizing this reflectdialogue was held where
the teachers reflected on their own lives alonghwite researcher to
become conscious of the presence of gender. Raeffeahd analyzing
their own experiences from childhood helped therse® the presence of
gender in the larger society which became the bmisidentifying
gender issues in their own classrooms. Laterheraovere facilitated to
develop an understanding of political literacy dmodv some of its skills
can be developed in students such as discussianult&neously,
teachers were also provided with some guiding duestto facilitate
teachers in the process of writing reflections araintaining a reflective
journal.

Lessons were co-planned with the teachers to lghtan the classroom.
Teachers were also facilitated to develop less@msplon their own.
Teachers analyzed their own lesson plans with #ssi@nce of the
researcher to detect gender bias to and includdegesensitive teaching
strategies. As the teachers decided to use disecuskills using gender
sensitive teaching strategies, lessons were deratedt by the
researcher. Teachers observed the lessons, rdfleat¢éhe instructional
strategy and later developed lesson plans to uselisgussion in the
classroom. Teachers’ reflections also helped teeareher to understand
the situation and revise the plan.

Finally, teachers practiced using discussion indgersensitive ways in
their classrooms. This helped the researcher ttuateathe educative
process as gender sensitive instruction is a comrgkédl and demands
complicated behavior and attitude changes, it wdkipated that the
outcomes may not be obvious in the first few classr lessons. Also,
the real use of the skill takes longer to transiate classroom practice.
However, observations at this stage helped toatefie the issues and
challenges faced by the teachers and subsequessiistead in planning
for the next stage. Reflective dialogues were redtér each lesson.
These dialogues focused on teachers’ experiencéswftheir lessons
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went and what challenges did they encounter wigbehing a newly
learned strategy for gender fair teaching.

Findings and Discussion

Key findings of the study indicate that reflectiand reflective dialogues
could be introduced in schools in Pakistan. Thisvisient in the manner
the participants of the study responded posititelyeflective dialogues.
The reflections were regarded by teachers as amrtang learning
collaborative learning tool with did not only imgaan their classroom
practice but also in their perceptions. Teachermgwble to cite instances
where their classroom teaching practice improvethe tried to provide
equal participation opportunity to girls and boys develop political
literacy.

Role of Reflection in Shifting Teachers’ Perceptios of Gender
Sensitive Political Literacy

Reflecting on the notion of gender sensitive pcditiliteracy helped the
teachers to analyze their own gendered life expee& and restricted
participation in the public sphere being femalekisThappened as the
researcher together with the teachers reflectedttmir childhood
experiences. However, initially the teachers tedisin recognizing
gender issues due to their beliefs and perceptiasgch helped in
changing the teacher educator's assumptions thahées would accept
whatever is told to them. Their resistance ledetgaw the literature to
facilitate teachers in understanding the differehedween ‘sex and
gender’ or in other terms ‘nature and nurture’. Biategy worked to
some extent, as teachers were able to see therediffevalues,
expectations and responsibilities that were atche them being
women since childhood and this had implications tbeir active
participation in the public and the political sphef the society. This
helped the teachers to see the possibilities ofl@rissues prevailing in
the society with strong influence on its educatidnatitutions such as
schools as from, “I teach equally to boys and gitiey moved to “Yes,
now | can see that | do not teach equally to bowd girls and
unconsciously favor boys” (Naghma, field notes, &M@, 2007).

Role of Reflection in Shifting Teachers’ Practice bGender Sensitive
Political Literacy

Teachers’ past experiences and knowledge of poltiere valued and
used to enhance understanding of political literddgwever, Naghma
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reflected that students particularly boys can raspalitical knowledge
and skills by getting engaged in violent protestd atrikes. Her fear
stands true as due to the lack of exposure tokilie sf political literacy

such as, discussion, advocacy and debate, stualentsly left to follow

the path of strikes, violent protest and destructb public and private
properties which negatively effect their participat in the political

sphere. However, after a number of reflective djaés a shift in her
perceptions was noticeable, as she gained awareatesg political

literacy, where the emphasis is on development lillsssuch as

discussion which students can use to challengstttas quo and bring
improvement in the society rather than getting gedain violent

actions.

The teachers reflected on the limitation of usiagtliook as the only
resource and tried to come up with ways of enrighinem through

consulting reference books and using innovativehieq strategies such
as discussion. Their effort in enriching the cohiadicated that teachers
required and appreciated reflection as an importprifessional

development strategy which emerges they themsebme&ngage in with
others.

Reflective dialogues helped teachers to discudbigig previous session,
lesson plans and responded to each other’'s qusstidris helped in
utilizing their strength of collaboration in assigt each other during
lesson planning and observing to bring improvementclassroom
practices.

During the reflective sessions after each educasgssion, guiding
guestions were used to help the teachers to rafletheir teaching and
express feelings about gender sensitive stratefes developing
students’ political literacy. The questions focusad issues such as,
“What did you learn today? Why do you think thiareing of yours is
important for you? How this learning can help youybur classroom?
What do you think should be done to make the iotema (between the
researcher and the teachers) effective? Whichgbahte session do you
think was not fruitful for you?” This exercise help in bringing
teachers’ ideas and thoughts at the forefront aadchaing them to form
new ideas for improvement in the classroom.
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Implications for using reflective dialogue as teackr education
strategy:

Teachers were able to use reflective dialogue forone their gender
sensitive political literacy instruction which help them to develop a
positive attitude towards reflective dialogue. Téiggests that reflection
can be used as an effective teacher educatioregyrém Pakistan and
teacher education programmes can adopt a refleapypeoach. It also
becomes imperative that in-service teacher edutatiogrammes should
be introduced where reflective approach should reenpted and where
time should be allocated to hold reflective dialegtior teachers.

Conclusion

Building and enhancing knowledge of reflection ase#fective teacher
education by engaging in reflective dialogue witwot teachers,

providing them time for reflection and reading titerature proved to be
helpful. As Dadds (2001) asserts that learning soeial experience,
which is fostered through the exchange, critigueplagation, and

formulation of new ideas. It is learned that to elep into an effective
teacher educator, becoming a learner first is itambdy as a result,
constant reflection on actions is fundamental. Thisot achieved only
because of the teacher educator efforts; ratheringut of the research
participants was extremely valuable in shaping heaceducation

experiences.

References

Beaman, R., Wheldall, K., & Kemp, C. (2008)fferential
teacher attention to boys and girlsin the classroom.
Educational Review, %8), 339-366.

Claire H., & Holden, C. (2006)Gender and Citizenship
education. Citizenship and teacher educati@atrieved
October 15, 2006, fromww.citized.info
http://www.dfes.gov.uk/citizenship/linkAttachmerdstk
report 19981.pdf

Crick, B. (1998.The presuppositions of citizenship education.
Journal of Philosophy of Education, 83), 337-352.

Dadds, M. (2001)Continuing professional development:

63



JOURNAL OF EDUCATIONAL RESEARCH (Vol.10 No.2) 200@ept Of Education IUB, Pakistan

Nurturing the expert withinin S. Janet, C.
Anna, B. Hilary, (Eds.)Teacher developmerntondon:
The Open University.

Dean, B. (2005)Citizenship education in Pakistani schaols
problems and possibilities International Journal of
Citizenship and Teacher Educatior2), 1-20.

Garrahy, A. D. (2001)Three third-grade teachers’ gender-related
beliefs and behaviorThe  Elementary School Journal,
1021), 81-94.

Gerard, G. (1995Dialogue defined. Retrieveégeptember 19,
2006, from  http://www.au.asu/pubs/fipurgum 58.html

Halai, A. (2006)Boys are better mathematicians! Gender issues in
mathematics classrooms in PakistimR. Jane, & Q.

Rashida, (Eds.)zender in Education. Karachi: Oxford
University Press.

Hahn, L.C. (1998)Becoming political: Comparative perspectives
on Citizenship education. New York: New York
Press.

Koshy, V. (2005)Action research for improving practice: a
practical guide UK: TJ International Ltd..

Leung, Y. W. (2006)How do they become socially/ politically
active?Case studies of Hong Kong secondary
students’ political socializatior€Citizenship Teaching and
Learning 2(2), 51-67.

Maitles, H., & Deuchar, R. (2006)We don’t learn democracy, we
live it! Education,  Citizenship and Social Justid(3),

249-266.
Mattu, A., & Hussain, N. (2004¥lass and gender in school texts.
The subtle subversion: the state of Curricula and

textboolsin the Pakistanlslamabad. Sustainable
development policy institute, 101-109.

Myhill, D., & Jones, S. (2006)She doesn’t shout at no girls’:
pupils’ perception of gender equity in the classmo
Cambridge Journal of Education, @§, 99- 113.

Sadkar, M., & Sadkar, D. (1993ailing at fairness: how our

64



JOURNAL OF EDUCATIONAL RESEARCH (Vol.10 No.2) 200@ept Of Education IUB, Pakistan

schools cheat girls. New York: Touchstone Rockefeller
Centre.
Warrington, M., & Younger, M. (1999T.he other side of the
gender gap. Gender and Education(4)2 493-508.
Zeichner, K. (1983)Alternative paradigms of teacher education.
Journal of teacher  educatioB4(3), pp.23-48.

Madrasah Education in Pakistan:Issues & Its Effects on Education
System of Pakistan

Munawar Hussain*
Maria Qureshi**
Abstract

This is an analytical paper that deals with an in-depth study
of the Madarsa Education system in Pakistan. Madrasa
Education System is of great importance as a lot of our
young kids are getting Education by that system. Madrasas
were once considered purely religious institutions, but the
students of Madrasas have different point of view, where as
those if general Education System have completely different
vision, which leads to problems of adjustment in society.
Instead of having bad feeling for each other, some uniform
patterns can be introduced in both systems. To streamline
Madrasa Education system on an agreeable and common
way of thinking, an in-depth study of that system is required.
This paper, therefore throws light on the objective syllabus
and system of Education people who belong to Madrasa.
This paper gives a clear picture to the readers and
Educationist about Madrasa Education System, so that
some initiative may be taken to increase the similarity of
Madrasa Education System and formal Education System.

Introduction:

Religious Scholars and policy makers are giving enattention on the
sensitive Issue of Modernization of Madaris’ Edumatnow days as
indicated by Jilanee (2006). He says that The WI&ymaker’s interest
has been increased in the Islamic religious Schdaiswn as
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(MADARIS), after the terrorist attacks on Septemlddr, 2001 and
Afghan War. Almost all the western Scholars shoerkimterest to know
what happens in these Madaris that exist in thedMi&ast (Central and
Southeast Asia).

Therefore, reforming the madaris has emerged asjarnsoncern for
many. The beginning of the madaris as an instiutd learning is an
event of centuries ago. One of the first estabtisiadrasa, called the
Nizamiyah that was built in Baghdad during the ettt century A.D.
Offering food, lodging and a free education, madsaspread quickly
throughout the Muslim world. Due to this reason thericula differed
from place to place, it was always religious inunat because these
schools ultimately were planned to prepare futwsknhic religious
scholars (ULAMA) for their work. In these madari®ra emphasis was
on classical traditions in Arabic linguistics, thacs’ lectures and
students learning through rote memorization, ascudised in
International Conference on volunteerism and Urseér Primary
Education (2005). During the western colonial rule in niregtéh and
early twentieth centuries the secular institutiocesme to supersede
religious schools throughout the Islamic world. Rakistan, some
religious educational institutions are restricten teach traditional
theological subjects. These religious educatiomstitutions or theleeni
madrassahghat are based mainly on voluntary contributiohdirance
and labor, and have a significant wide outreach)@rated in both urban
and rural areas.

However, according to th€RS Report for Congredseb 10, 2005,

madaris were revived in the 1970s with the risingeriest in religious
studies and Islamist politics in countries sucliras and Pakistan. In the
1980s, with the financial support of United Statesadaris were
allegedly boosted in Afghanistan and Pakistan. ¥t time European
governments and Saudi Arabia, apparently viewedethechools as
recruiting grounds for anti Soviet Mujahedin figiste The Afghan

Islamic clerics and students formed the Talibansguwee group in

Afghanistan in the early 1990s(Talib means “stutd@ntArabic), some

of them were former Mujahedin who had studies aaithéd in madrasa
and who advocated a strict form of Islam like asttie Wahhabism
practiced in Saudi Arabia.
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Concept of Madaris In Pakistan

Madrassahs are Pakistan’s religious schools thgarbes centers of
learning for the Islamic scholars and clerics.dh de traced back from
thousands of years of Islamic teaching. Madrassafitson fees, rooms
and food are provided free. As indicated by an yai®l paper on
Pakistani madrasas (2001) that the clients of tleldvassahs usually
come from the poor families who cannot send thkildeen to formal
schools simply because they cannot afford the afsteducation.
Madrassah’s system of education had replaced thkcmchool system.
It is widely acknowledged that most madrassas aréemate institutions,
providing much needed education including with bloand lodgings for
poorer students. The Quran is studied intensiveihese Madrassahs are
usually funded by rich Pakistanis, and some devdteslims of the
Persian Gulf, the Saudi Arabia and the United AExhirates. In a
madrassah school, the Quran in original Arabic iethe main focus of
study. There is no formal learning about numerierdcy, world history
or computers. Neither is there any facility of scie laboratories nor a
proper library. The students of madrassahs rangm 8 years to 35
years old. The young boys spend most of their iitmmemorization of
the Quran in Arabic language, till they get masterit which normally
takes 6 months to three years. In a normal classreiuation, the
teacher sits with the students, reads Arabic amdkestts repeat after him.
They learn by rote memory. They also study Islanigtory and Islamic
jurisprudence.

The main concern of the Madrassahs is to provitienis education.
These institutions have their own management systeithout

interference from either the provincial or federgbvernments.
However, grants-in-aid are provided to these imstihs by the
government. During 2000 there were 6761 religimssitutions with an
enrollment of 934,000, of which 132,000 were fenstledents in 448
institutions (Khan, 2002).

The increase in the number of religious institute®akistan has been
extraordinary. Beginning with only 245 institute$ #he time of
independence, the number had risen to over 6702009. While the
number of institutes doubled in the first two dexsdafter
independence, they get more than quadrupled “BetivE@60-80; and
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then again doubled over the next decade. Provistasistics show that
the highest number of institutes is located in Bonj

Table-1

Number of Religious Educational institutes by Pnoes
Province 1947 1960 1980 1988 2000
Punjab 121 195 1012 1320 3153
Sindh 21 87 180 291 905
NWFP 59 87 426 678 1281
Balochista | 28 70 135 347 692
n
AJ&K 4 8 29 76 151
ICT 0 1 22 47 94
Northern 12 16 47 102 185
Areas
FATA 300
TOTAL 245 464 2056 | 2861 6761

Source: Pakistan: Religious Education Institutiods overview
Institutes of Policy Studies: Islamabad: 2002.

With an estimated total enrollment of over 1 millistudents in 2000,
statistics show a remarkable increase of studentsiioys (111%), and
girls (61%), during the decade of the 1990s.

Table-2
Student Enrolment by Level in Religious Institutes
1988 0RO
Boys Girls Boys
Girls
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Nazra 228,317 67,773 510,125 101,04
Hifz 84,953 6,271 190,105 14,125
Tajvidh 42,276 3,443 75,105 7,910
Tehtani 58,027 1,748 108,202 4,106
Moquf- 15,724 639 28,210 1,504
Alaih

Dora-e- 12,260 1,585 22,125 2,720
Hadith

TOTAL 441,557 81,459 933,872 131,405

Source: Pakistan: Religious Education Institutios overview
Institutes of Policy Studies: Islamabad: 2002.

Most of the madaris have no formal admission systenacademic
schedule; however some prominent madaris have raadetempt to
institutionalize their admission, grading and pradigo procedure. The
Religious Madaris of Pakistan are categorized medhlevels: First
level is the elementary stage known as (ibtedaigre/tonly Quran is
learnt by heart, second is the Middle level calf¢dstani), in which

selected books from Dars-e-Nazami are taught; vihiethird level is

based on intensive study of Islam by teaching tbekd of Dars-i-

Nizami and is known as Fauquani. Besides thatpinesmadaris where
competent Ulema are available, students after tiraeiduation take up
post-graduate courses of study in Tafsir, Hadith5igah.

Though the Madaris are run by the Ulama by thein twdgeting or by
some local and foreign aid of rich Muslims, yet th@vernment of
Pakistan give some grant to such madaris. As farctirriculum of
these madaris is concerned, there is absolutelysuch type of
curriculum which encourages the Aggression or Biildy among the
students. The majorities of madaris in Pakistanbaigy in traditional
Islamic studies and are not involved in any militantivities or even
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sectarian fighting. In fact, a large numbers of arelare concentrating
only on their primary mission and they were kepagavrom politics.
ESR 2001-200kighlights that after the soviet attack of Afghaaisin
1979, a huge number of students migrated from Aifgdtan and get
admitted to some madaris which exists on the nontlaed southern
borders of Pakistan. Therefore, they were assatiaith the Afghan
jihad movement against the Soviet Union.

During the Soviet attack almost five million Afghesfugees came into
NWFP and Balochistan and at that time 40% of sclyoaig children
was with them and some of them were orphans anc swene very
poor. These children were sent to the madaris wistaenic education
was provided along with basic skills of reading amdting, on the
other hand food and shelter was also provided dfeeost to these
refugees’ children. For the particular purpose ighting against the
Soviets, some madaris were established in the %989’ 1990’'s
specifically for Afghan children to teach them wittilitancy besides a
portion of religious education as well. There weually Jihadi
camps with a label of madaris to legitimize thgiemtions and search
for funds from all over the world.

Change in Madrassahs System

According to an analysis paper on Pakistani madrg2801) it was
indicated that in 1980’s the madrassahs systenchasged as the Zakat
(Islamic Religious Tithe) was introduced to encgéranore madrassahs
schools to be opened. Money was now automaticalijudted from bank
balances and dispersed at the local level to lnigtits deemed worthy of
support by religious leaders, creating new ince&stivfor opening
religious schools. More Madrassahs were formed thrdschools also
served as refugee center of parentless victimsgiiakistan war. Today
there are about 45000 madrassahs schools existingtudents ranging
from few to several thousands but they teach a regteme version of
Islam than what had been propagated before. Thebioe a mix of
Wahabism (a puritanical version of Islam origingtiim Saudi Arabia)
with Deobandism (a strand from the Indian subceminthat is anti-
Western, claiming that the West is the source ofrumbion in
contemporary Islamic states and thus the lawsabé stre not legitimate).
Madrassahs increased in its number and influencéh@sPakistan’s
formal education system was not so strong. It cowd support the
people because of the low governmental educatiatgdtu Pakistan
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spends only 2% of the gross national income on &ttt The public
schools are very defective regarding the facilittbe teachers, and kind
of curriculum. They lack teachers, electricity, mimg water, books and
buildings. There was uncontrollable corruption ine tgovernment
diverting school funds into other things. Thesadii all resulted to the
low literacy rate of Pakistan as a whole, whicb386 as per government
record but it is not actual position on ground leités not good sign that
with all possible efforts the literacy rate is motreased as per demand
and commitment with the international forum. Duegptwor performance
and lack of facilities of Government Schools, tiod IPakistanis and elite
pulled their children from the public schools andatled them in the
private schools. The poor people have no otheropsgtithan the
Madrassahs schools, since they cannot afford td #egir children to
costly private schools.

Madrassahs’ Curriculum

Although a few numbers of Madaris teach seculajesish, yet most of
them provide curriculum based on religious subjdotaising on rote
memorization of Arabic texts to the exclusion ofsioaskills such as
simple math, science, or geography. The gradudtéisese institutions
are unable to multiply, find their country on a mapd are ignorant of
basic events in human history such as the mooningnetc Beyond
instruction inbasic religious tenets, some argue that a smallpyadf
radicalized madrasas, specifically located nearAfghanistan-Pakistan
border, promote a militant form of Islam and te#dwofir Muslim students
to fight nonbelievers and stand against what theg as the moral
depravity of the West. While some observers havieiap that these
school have no concerned with religious scholarahip focused only on
teaching violence. A recent study by USAID denotke relations
between madrasas and extremist Islamic groupsaas tut worrisome”
and “access to quality education alone cannot disge all helpless
youth from joining terrorist groups.” The articleStrengthening
Education in the Muslim World‘eveal another factor that the Madrasa
graduate cannot write frequently, in the madrabasBnglish is totally
banned, therefore, the graduate of madrasas aabl®to read and write
simple English.

Madaris Reforms
Singer, P. W and Olin, J. M. (2001) say tkdfiorts have been made by
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the present government to bring the Madrassahemthinstream under
Education Sector Reforms. The main purpose of mraasing
Madrassah is to enlarge employment opportunitiestfeir graduates.
Pakistan Madrassah Education Boards are establighedgulate the
Madaris activities.

According to theEducation Sector Reforms 2001-200Be tstory of

Madaris is thus integrally associated with theystirJihad of the 1980’s
and of the Cold war that created political condisiofor this Jihad.
Therefore, the answers to the questions being aslexk days in the
media, scholarly circles or policy circles are afaial importance. Who
established these Madaris's? Why were they creafadth as who
provided them with the generous funds? And moreoitamtly, who

revived the inactive tradition of Jihad as an armedggle against the
infidels? - are not just in Kabal, Riyadh, Islamalos Peshawar.

The present regime within the framework of Natio&elcation Policy
1998-2010, Education Sector Reforms 2001-2002 @b-ZD06, and
the Ten year perspective Plan 2001-2011 has destlapplan for
teaching of formal subjects in Deeni Madaris. Ref®renvisages
introduction of formal education in 8000 MadariBrifnary education
.in 4000, Middle and Secondary in 3000, and inteliate education in
1000 Madaris). Selection of the Madaris will be mad consultation
with provincial Governments including AJ&K, FATAANA and ICT.
Madaris will be mainstreamed through provision mdrgs, Salaries to
teachers, cost of textbooks, teacher training apdpenent. Formal
subjects English, Math, Social/Pakistan Studies @ederal Science
would be introduced at the primary, Middle, and @atary levels,
while English, Economics, Pakistan Studies and GdaergScience will
be introduced at the intermediate level. Incentit@dViadaris have
already been provided to 140 at secondary level 200 at
intermediate level. The Government of Pakistannfits own budget
resources is implementing this plan.

The President of Pakistan addressed to the natidt?dJanuary 2002
and set the objectives to make the Madaris modeainizhe objectives
are as under:

OBJECTIVES:

To teach formal subjects in 8000 Madaris to britlge gulf
between Madrasah Education and Formal Educatidersys
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To open the lines of communication with the Ulamaowun
the Madaris to impart formal education in addittorreligious
education for spreading of Islamic values at natioand
international levels.

To improve and update knowledge of their teacher®imal
subjects through workshops at different parts efabuntry.

To provide incentives as costs of equipments (caerpu
printers, apparatus etc) for teaching of Computéerge, costs
of textbooks, sports and other facilities to Maslari

One-time grant to the Madaris for improvement ogith
libraries and equip their buildings.

Components

The article ‘Madrasa Reforms (Teaching of Formabj&ct in Deeni
Madaris)’ highlights that the following measuresiddeen planned
to make the Madaris modernized.

Grant salaries to 32000 teachers, out of which &00
teachers for teaching of the formal subjects anh&y level @
Rs. 3000/- in 4000 Madaris, to 12000 teachers abi@fary
level @ Rs. 4000/- in 3000 Madaris and to 4000 heex of
1000 Madaris at Intermediate level @ Rs. 5000/Foyears.
The duration of project is 5 years.

Costs of textbooks, stationary items, sports fiéediand one
time grant for library facilities and furniture tal Madaris.
Computer, printers, computer lab to 1000 Madaris at
Intermediate level and vehicles to 5 Wafags of Misda

Training to 32000 teachers through workshops ofag-d
duration each by the respective Education Departsnen

Evaluation of sample Madaris by Provincial Eduaatio
Departments and the Federal Government, developm&nt
textbooks in the formal subjects for teaching indslias by the
Ministry of Education.

Expenditure on Project Implementation Units at
provinces/areas and Federal levels.

Table-3
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Item wise and Year wise Details of ExpenditureNlifions)

ITEMS !

1. Salarles 144
-Primary 192
-Middle + 240
Secondary

-HSSC

Subtotal 576

2.
Textbooks

3. Sport:
Facilities
4

Stationery 60
ltems

5.

Apparatus
AVA 200
Computer

Lab.

6.
Reference
Books &
Furniture

150

90

440

7 200

Computers
& Printers

8. Vehicles
to Wafaqgs

9. _T_eache 30
training

v v Total

576|432 144 1728
576 384 192 1728
240 - - 720

432
384
240
1056 @ 1392
120 90
90 60
60 40
340 240
34 80
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- - 240

- - 160

- - 200
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- - 200
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10.

Monitoring - 4 5 6 -
, Auditing

11.

Developme

nt of 0.8 1.0 1.565 - -
Textbooks

etc.

12.

Operationa2.111 2111 | 2.111 2111 2111
| Staff

13.
Honorariu

0.048 0.048 @ 0.048 0.048 0.048
m to add
Staff
14.  Office 4 196 1.896 | 1.896 1.896 | 1.896
utilities
15 PIUZ 210 7712 | 7.712 7712 | 7.712
Expenditure
Grand Total | 1768.367 %716'76 1920332 | 833.767 | 347.767

Sourcehttp://www.embassyofpakistan.org/pb.7.hp

[-2002-03 [1-2003-04
111-2004-05 IV-2005-06
V-2006-07

15

3.365

10.555

0.24

11.78

38.56

6587

Effects of Madrassas on the Education System of Pigkan with

Emphasis on Literacy

Pakistan's educational system is considered thst ldaveloped as
compared to the one of other countries and theatterate of Pakistan is
recorded to be 53%. According to an article ‘Paki® Madrassahs:

Ensuring a System of Education not Jihad’ the venyimal budget that

is 2% of its GNP is allotted to education whichn@ enough. Despite
the good provisions the madrassah schools provideeir students, the

too narrow curriculum affects the education system.
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How does madrassah schools affect literacy rateasistan? From the
previous discussions, it was stated that the magud of Madrassah
schools system is to teach religious education widistery of the Quran
in its original language, Arabic. In the systemc¢us is only on rote
memory and no other areas of disciplines are bsingngthened or
harnessed. After several years of studying hardladlrassahs schools,
the graduates end up as performing religious rdesnarriages and
burials. Some of them become keepers of the mosdey have skills
only to be imams or assistants at mosques, dasgittact that there are
not enough jobs in these areas for them. Theseugtesl of the
madrassahs, since they are taught neither EngésiSaience, become
misfit to the Pakistani society and can not pgrdte in the economic
and social development of country. In the Zia regimost of the
Madaras graduate recruited as a Arabic teachere ®drtihem were able
to read and write Urdu But most of them were natifiar with English
or other subject which are taught in the Publimsth No doubt they are
competent in the religious education but can nompste to the
international standards of a teacher.

The country needs useful, functionally literate petitive members of
society to be able to compete in the global comiyuut sad to say,
these madrassahs schools do not contribute tagherr literacy rate of
our country. It has narrow curriculum as indicateg a Pakistani
Journalist Ahmed Rashid that many students developintolerant,
prejudiced... and narrow-minded view of the world.

Affects of Madrassas in the Social and Economic Sidity of the
Country

As graduates of madrassahs, young men are sentémceghtinuous
unemployment. In any country the working force anposed of young
men who become the backbone of the country. Inc#se of Pakistan,
the young men who are products of madrassahs dofamot the
backbone of the society; rather become the lighilftthe society. They
are supposed to be skilled and functional in treetp to help uplift the
country’s economy...while they prove to be unskill&dhctionally and
economically illiterates. In the absence of healihy literate population
it will be difficult for Pakistan to bring about e¢hreal increase in
productivity. Graduates of madrassahs also addhéohtgh number of
unemployed in the country.

76



JOURNAL OF EDUCATIONAL RESEARCH (Vol.10 No.2) 200@ept Of Education IUB, Pakistan

More than 40 years ago, as quoted in an articlkisRan’'s Madrassahs:
Ensuring a System of Education not Jihad, Paksstamdst important
Islamist Maulana Abul Ala Maududi, warned againstealucation that
focuses solely on religion at the exclusion of mi&sknowledge by
saying that those who choose the theological braht&arning generally
keep themselves utterly ignorant..gefcular subjects, therebgmaining]

incapable of giving any lead to the people. Therfbcan be said that if
the Madrassahs leave millions unequipped for the century, Pakistan
will be sentenced to stay behind by its very owataym of educatian

Suggestions

How Can These Problems Be Addressed?

Madrassah schools are very influential and contislyoincreasing in
number. Here are some possible suggestions:

1. Since the curriculum of madrassah’s schoolesyds too narrow, the
Islamic religious leaders and the government mély aad agree to a
point so that religious schools will include othaubjects like
mathematics, English, history, geography, econom&sence and
computer in their curriculum in order to have ougpef functional young
men, who may have well organized knowledge of Quaad Islam in
addition with a well organized skill to face reig# of the world.

2. Another possible solution to this can be renestdhe existing public
school system. The government should increase &doabhbudgets in
order to meet the needs of Pakistanis in termswihly access to quality
education.
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A Study of Inter-Relationship at Cognitive and Affective Levels of
Self Perception and Environmental Perception of Ad@scents

Dr Allah Bakhsh Malik

Abstract

The total self development of adolescents takesepla the
framework of their self perception at “real me atideal me”
levels and their environmental perception at thanfifly “and
“school “perceptual levels. The present study sdughfind out
the degree of affectivity of cognitively advanceddlascents and
the less cognitively advanced adolescents. Two pgrouere
formed on the basis of their performance on twgBien Tasks
purported to assess the formal operations stagetberwise. A
comparative analysis showed that the formal opersi i.e.
cognitively more advanced adolescents, showedlissgeepancy
between their “real me” and “ideal me” estimationfo
themselves. This gap was less than those of teectemitively
advanced adolescents whose gap between the twargscof
themselves was more than they could cope with.fifldi®ig was
in conformity with the discrepancy theory advocabgdwilliam
James. The study also empirically tested the hybiotd
theoretical assertion of Piaget that the cogniteved affective
domains are parallel and influence each other. Tihdings of
this study have shown the differential developnodraffective
and domains of formal operational and non formaéigtional
and these are not only parallel but are also conitant.

*
Head, Department of Education National Universftji@dern Languages, Islamabad
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Introduction

The study of self is of great concern to every vitlial in whatever
capacity he may be. An individual tries to know whe is; self-
perception is of great importance for self develepm James (1890)
made a distinction between self as a knower arfdasahe self known.
He used two different terms for self as “I “and” 'm&Vhat am 1" is
being explored by philosophers, psychologists, aostcientists and
others, under various nomenclatures namely, huregohe, human ego,
personology, consciousness, being and phenomenoBwyyhow do |
actually assess myself is the “me” part of selfjoltis more important.
It is this realization of my real self which detenes my present
achievements and actions and builds a sense ofvedlfi in me. Rogers
(1959) has drawn our attention also to the dreangsemtertains about
the future. He thinks that the direction of devehgmt of self is largely
determined by what one would like to be in furturaus both the “real
me” and “ldeal me” govern the ship of life of ardividual self. Self
does not remain closeted up in isolation but ye&wnsnteraction with
other selves which form his social environment. Triaenework for self
development, therefore, is built around self peticapat the level of real
me and ideal me as well as environmental percemitofamily and
school levels which chiefly determine the socialiemment for the
growing individuals especially the adolescents.

Mere cognitive awareness of self does not accowont tbtal self
developmental process. His sense of belongingnedsself — esteem
involve feeling of self worth. Both the cognitivadhaffective aspects of
self need careful examining But are these concaindavelopments or
parallel developments? J.Piaget (1958) had ridtitited at some kind of
inter-relationship between the two but left it anfectural level and did
not substantiate any kind of relationship througgearch.

The Statement of the Problem

The present study sought to determine the kincelattionship between
the development stages of the adolescents at foamel non-formal
levels in their cognitive and affective domains.

Objectives of Study

1. To find significance of relationship, if any, bewve the
cognitive and affective domains.
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2. To study how formal operationals and non-formal do
operational differ in their environmental perceptand self
perception.

Hypotheses
Ho: Ma-Mg = O ; Ha: Ma - Mg
O
1. There is no significant difference between meamescof

formal operational and non- formal operational lom t
combined scores on family perception and schoagpgion
which together constitute the environmental peioept

2. There is no significant difference between meamescof
formal operational and non — formal operationafamily
perception.

3. There is no significant difference between meamescof
formal operational and non- formal operational chasl
perception.

4. There is no significant difference between meamescof
formal operational and non- formal operational galgative
factor of familyperception.

5. There is no significant difference between meamescof
formal operational and non-formal operational otivég —
potencyfactor of family perception.

6. There is no significant difference between meansescof
formal operational and non-formal operational oaleative
factor of school perception.

7. There is no significant difference between meamescof
formal operational and non- formal operational otivity —
potency factor of school perception.

8. There is no significant difference between meamescof
formal operational and non-formal operational andreal
me” and “ideal me” discrepant scores of self perceptio

9. There is no significant difference between meamescof
formal operational and non-formal operational ogafrme”
self perception. Comprising evaluative and actipidyency
factors.

10. There is no significant difference between meamescof
formal operational and non-formal operational oaleative
factor of “real mé self perception.
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11. There is no significant difference between meamescof
formal operational and non formal operational otivitg
potencyfactor of “real me"self —perception.

12. There is no significant difference between meamescof
formal operational and non-formal operational omlEstive
factor of “Ideal me”self — perception.

13. There is no significant difference between meamescof
formal operational and non-formal operational otivéy
potency factor of “ideal meSelf perception.

14, There is no significant difference between meamescof
formal operational and non-formal operational oaleative
activity potencyfactors of “ideal me'self perception.

Significance of the Study

There is scant empirical evidence to test or confltPiaget’s theoretical
assertion that cognitive and affective developmangsnot only parallel
but also influence each other. Hence it is surmided present study
might make contribution to existing body of empatidkknowledge to
support the hitherto theoretical assertion in tleaa

It might also suggest lines of research in theviadial - environment
framework on perception of self and environmentf $erception and
environmental perception both are of vital impoceo the individual's
mental health and his adjustment to the socialrenment in which he
lives.

Sample
The sample for the study was taken from governniglot Secondary

School Wahdat Road Lahore.

The admission register was consulted to obtainestbjof adolescent age
within the age range 15 to 15 % years (the agd Riaget considers for
formal operationals). All of them were asked ifytveere willing to take
part in a research project. Only 80 subjects velergd but in all only 70
subjects of average age 15 years and 2 months etedplthe
requirements of the research

Instruments Used

(@ Cognitive Domain Piagetian Tasks
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In the cognitive domain two Piagetian tasks narntiglyid and pendulum
tasks were selected from Inhelder and Piaget’s ip@&8) entitled “The
growth of logical thinking from childhood to adotesice”. Pendulum
task measures inferential thinking and the liquidsks assesses the
hypothetic — deductive thinking. The hall marks bypothetic -
deductive thinking are the ability to take into awgot all possible
combinations of events in a systematic way. Thislwves combinatorial
operations which distinguishes formal operation@nt non- formal
operational. A group of formal operationalists visdated from the non-
formalists. The formalists were considered fithéir combined score on
both the Piagetian Tasks was of acceptable lifmigady determined by
Munawar (1975)

(b) Affective Domain on Osgood Scale
Two semantic Differential Scales, were devised éwaluating the
affective domain comprising environmental percaptiand self-
perception. One semantic Differential scale was iadtered for
obtaining responses for concepts of “family” andhsol”. The second
Semantic Differential Scale was used for gettingpomses about
concepts of “real me” and “Ideal me.

As stated by Osgood (1958) semantic differentialescare best suited to
assess the affective domain. This technique iqsitsee tool to help in
the exploration of extremely important areas ofghsjogical concern ie
the denotative and the connotative meaning’ hidderthe concept.
Osgood also reminds us that the formation of catscewolves verbal
mediating responses. He also speculates that toerd be a semantic
space analogous to physical space. Just as olieatsver diverse can
be partly defined in terms of common dimensionkenfth , breadth and
height, the concepts can be defined by the corinotabf words in the
pictorial of their dimensions ie potency, activégd evaluation.

Two main criteria were kept in mind while determigithe selection of
pairs of opposing adjectives: their factorial resgr@tation (i.e. whether
they related strongly to evaluative, potency antviag factors) and

adequate coverage of physical cognitive and psysboial aspects of
each concept.
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The SD Scales were 7- point scales and adjectiees not placed in the
same direction namely positive or negative. Revensare used for bi-
polar adjectives to counteract response bias tengeniTwenty bi-=polar
adjectives were prepared for each S.D Scale keepingew 10:5:5

proportion for evaluation, potency and activitypestively. The potency
factor contained five scales representing physwagnitive and psycho-
social aspects in proportion 1:2:2 respectivelym&aformula was
adopted for activity factor.

Validity of Semantic Differential Scales

Three independent judges were asked to give thaidist as to the
adequate coverage of affective domain by concegttimg to self-

perception and environmental perception constitubgd family and

school. The concept of “real me” and “ideal me’revéhought to cover
the self perception. They were also asked to attilst authentic

representation of each pair of opposite adjectiovethe three qualitative
factors of evaluation, potency and activity. Théspayave their assent on
guantitative coverage of the second level of seimaspace of the
concepts namely their physical aspects. The dimaasof physical,

cognitive and psycho- social are not indicated sgdad but in the

present study , a deeper analytic look was deerakdble for making

pairs of adjectives more representative and cohgmr&ve to depict the
concept

Reliability of Semantic Differential Scales

To find the reliability of the two Scales, one fdiciting self perception
and the other environmental perception the sameleScavere
administered twice often a gap of 10 weeks; for“thmily” perception
the test-re-test reliability was .86 (N=70) and f&chool” perception
was .65. For the “real me” perception it was .7&{D) and the “ideal
me” perception it was .89. All the correlations revereasonably high
and are very close to those reported by Osgood andenbaum. (1967)
for the semantic differential scales.

Factorial Representation for measuring EnvironmentdPerception
(a) Evaluative factors containing adjective pairs for
environmental perception is represented as under:
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dirty — clean; comfortable uncomfortable; academicin-
academic; hardworking - lazy; literate- illiterat@ganized -
disorganized; effective - ineffective; kind- unkjnd
saddening- exhilarating, liberal - traditional.

(b) Activity and potency factors were represented by th
adjective pairs tense- relaxed; secure, insecurénd —
imposing; heartening —disheartening; controlling free
reflective — unreflective; eventful — uneventfudJrm — noisy.
Democratic- autocratic; stimulating — un-stimulgtin

\
Factorial Representation for measuring Self Percefn

(@) Evaluative factor contained the adjective pairs)yug
beautiful; dirty- clean; silly — intelligent; gootbordinator-
bad coordinator; successful — unsuccessful;, knayded
seeker — knowledge shirker; restrictive — permisskind —
unkind; human — inhumane; happy — sad.

(b) Activity and Potency factor contained the adjectpesrs:
weak — strong; active — passive; ease — loving rd ha
working; dull — sharp; productive — unproductivégpmd —
promising; lenient — tough; emotionally alive — tjsic;
cold — warm; encouraging discouraging.

Scoring
The scoring was done on a 7-point scale. The Iplessicores
ranged from 20 to 140 on each SD Scale

Testing of Null Hypotheses

T-Test was applied to study the significance offedence
between the mean scores of formal operational aod formal
operational on self-perception and environmentatgmion. The level
of significance for rejection / accordance was @that. .05 levels

Statistical Analysis of Hypotheses K1; H, 2; H, 3

It should be pointed out that the higher meangenteption represent
more positive perception. Lower means indicate pesdtive image,
Formal operational are those who have passed betltdgnitive tasks
and secured scores between 28-43. Non formal opeshtre those who
have passed either of the two tasks and scoredebatW-27., (This
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criterion was developed by Munawar Mirza (1975).fieans and SD of
family perception, school perception and the taffathe two which is
environmental perception are given in Table | fannfal operational and
nonformal operational. It also includes the t valaad probability. One
tailed test was used.

Table 1
Means Scores of Formal Operational and Non-fornmr@tional on
Family Perception, School Perception and Envirortaldferception.

Ho = Ma-Mg = O ) Ha = Ma-Mg
O
Formal Nonformal
Variable Operational Operational
N = 43 N = 27 |SEM t p
Mean | SD Mean SD
H 1 Family 104.74 6.46 98.81 6.49 159
3.73 <.01
H 2 School 96.70 13.41 89.89 14.08 3.39
2.00 <.05
H 3 Total / Both  201.44 15.15 187.22 17.97

403 352 <01

df 68:.01= 2.65
df 68:.05= 2.00

The means of the Formal Operational Group and Nomdl Operation
Group family perception and total of family and sch perception ie
environmental perception are significantly differan.01 level, whereas
the mean of Formal Operational Group on school gmion is
significantly different at .05 level from Non Forhf@perational Group.
Therefore first three null hypotheses stand regect®e can affirm that
the formal operational seem to possess better m@voe of the
environment constituted by two elements namely rttseihools and
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families, than the non- operational. The affectiewel of formal
operational is significant by (significantly) difemt and higher than
those of non formal operational

Analysis of hypotheses kl4; Ho 5

The means and SD of evaluative and activity potdacyors of family
perception for Formal Operational and Non Formale@ponal are
presented in Table 2. It also includes the t valmas probability. One
tailed test was used.

Table 2
Mean Scores of Formal Operational And Non Formakrational on
Evaluative and Activity Potency Factors of Famibré&eption.

Formal Non formal
Variable Operational Operational
N = 43 N = 27 |SE t p
Mean | SD Mear] SD
H,-4 Evaluative 61.44 4.75 56.15 5.59 1.30
4.07 <.01
Activity
H,-5 Potency 43.30 5.17 42.67 5.34 1.30
.48 ns
Total 104.74 6.46 98.81 6.49 1.59
3.73 <.01

df 68: .01 = 2.65
df 68: .05=2.00

The means of the Formal Operational Group are highevaluative and
activity potency factors of family perception th#imse of the Non
Formal Group.

The means of evaluative factor of family perceptiand combined

evaluative and activity potency factors of Formale@ational Group and
Non Formal Operational Group are significantly eliéint at .01 level;
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whereas the mean of activity potency factor of fanmerception of

Formal Operational Group is not significantly difat from that of Non

Formal Operational Group. Therefore it is eviddmttnull hypothesis
No 5 studies rejected and it is reasonable to es#rformal operational
perceive the evaluative factor of their family eoviment higher than the
non formal operational and are more affectivehaeted with families

and null hypothesis no 4 stands rejected. Thibliglgts the significant
value of the evaluative factor in family perceptiainformal operational

and the non- formal operational. They differ initleverall perception of
family environment only on account of the evaluatifactor of their

perception of family environment. Why the two greupeld almost

identical perceptions about the impact of activitgtency factor of

family environment needs an explanation. One cdonjecmight be that
both the group hailed from homogeneous familiesnmfdle class Govt
servants who kept tight control over household. lif&is hypothesis
needs looking into, through an ethnographic researc

Analysis of hypotheses kK6 ; Hq-7

In Table 3 are given the means and SD of evaluatinkactivity potency
factor of school perception for Formal Operatiomald Non Formal
Operational. It also includes the t values and abdlly. One tailed test
was used.

Table 3
Mean Scores of Formal Operational and Non Formar&pnal on
Evaluative and Activity Potency Factors of SchBefception.

Formal Non formal
Variable Operational Operational
N = 43 N = 27 |SEM t p
Mean | SD Mear] SD
H,-6  Evaluative 51.63 11.37 47.70 13.45
311 126 ns
Activity
Ho,-7 Potency45.25 4.61 42.11 581 1.32
2.38 <.01
Total 96.70 13.41 89.89 14.08

339 200 <.05
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df 68: .01 = 2.65
df 68: .05=2.00

The means of Formal Operational group on evaluasiad activity
potency factors of school perception and the totahe two are higher
than those of Non formal Group.

The mean of activity potency factor of school peti of Formal
Operational Group is significantly different at I€&2el from that of Non
Formal Operational Group. The mean of combined uatale and
activity potency factors of school perception igngicantly different at
.05 level from that of Non Formal Operational Grodjherefore it is
evident that the overall school perception of fdrnogerational is
different and higher that of the non formal operadl but they do not
show significantly different affectivity with schbdrhe probable reason
of it may be their identical perception of belorggno school a feeling
of attachment and identity as students of schdoé full hypotheses no
7 stands accepted but hypotheses no 6 standsedject

Analysis of H, 8 ; H, 9

In Table 4 are given the means and SD of “real fide€al me” and the
discrepant scores between the two for Formal Ojosdt It also
includes the values and probability, one tailedwess used.

Table 4
Mean Scores of Formal Operational and Non Formar&jonal on
“‘Real Me” , “Ideal Me” and Discrepant Score.

Formal Non formal
Variable Operational Operational
N = 43 N = 27 | SEM t p
Mean | SD Mear SD
H-9 Real me 110.95 8.65 101.96 9.15
2.2 409 <01
Ideal me 118.28 8.02 106.55 8.71

208 564 <.01
H-8  Discrepant
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Scores 19.09 10.13 27.59 13.44 3.01
282 <.01

df 68: .01 = 2.65
df 68: .05=2.00

The means of the Formal Operational Group on ‘mealand “ideal me”
are significantly different from those of Non Fordrn@perational Group.

The mean of the Formal Operational Group on disurepcores between
“real me” and “ideal me” is significantly lower thahat of Non Formal
Operational Group. The null hypothesis NO, 8 anar@ therefore
rejected and it can be affirmed that the total pelfception of Formal
operational and non formal operational is signifiba different and
commensurate with their development in the cogaitilomain. Their
cognitive and affective domains are at commensuwatelopment levels
the higher the cognitive level the higher the affeclevel and the lower
the cognitive level, the lower the affective levEhe forma operational
show less gap between real me and ideal me andonmal operational
show big gap between the real me and the idealareeption. Their self
image is also different at evaluative and potendyvidy levels of their
self perception of real me and ideal me. Williarmda (1892) put forth
his theory of discrepancy between the “real me” &déal me” He
stated: My self worth is a direct function of thfetence between what
I would like to be and what | think | am. The closey actual self (I
perceive myself) is to my ideal self. (The way lul like to be) the
more | will like myself. The present finding is lime with his theory of
discrepancy.

Analysis of H, 10; H, 11

In Table 5 are given the means and SD of evaluainekactivity potency
factors of “real me “perception of Formal Operatibnad Non Formal
Operational. It also includes the t values and abilty. One tailed test
was used.

Table 5
Mean Scores of Formal Operational and Non Formar&jonal on
Evaluate and Activity Potency Factors of “Real MRerception.

[ Formal [ Non formal | L |
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Variable Operational Operational
N = 43 N = 27 |SEM t p
Mean | SD Mear] SD
H, 10 Evaluative 60.28 4.73 55.26 6.56
145 3.46 <01
Activity
H, 11 Potency50.86 5.99 46.70 6.71 1.58
2.63 <01
Total 110.95 8.65 101.96 9.32

223 4.03 <01

df 68: .01 = 2.65
df 68: .05=2.00

The means of Formal Operational Group on evalaatwnd
activity potency factor of “real me” and “real megderception are
significantly higher than those of Non Formal Opiersal Group.

The means on evaluative, activity potency and “real perception are
significantly different at .01 level for Formal Qp&onal and Non
Formal Operational. Null hypotheses H-10 and H-I& therefore
rejected There is a definite, significant and highéfective level of
cognitive operationals than that of the non cogaitperationals.

Analysis of H, 12 ; Hy 13 ; H,14

In Table 6 are given the means and SD of evaluatinkactivity potency
factors of “ldeal me” for Formal Operational and rNd-ormal
Operational. It also includes the t values and abillty. One tailed test
was used.

Table 6
Mean Scores of Formal Operational and Non Formar&jonal on
Evaluative and Activity Potency Factors of “ldeaé™M

Formal Non formal
Variable Operational Operational
N = 43 N = 27 | SEM t p
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| Mean | SD | Mean SD | | | |
H.12 Evaluative 64.84 412 58.63 6.66
143 462 <01
Activity
Ho,13 Potency53.44 5.83 4793 449 124
444 <01
H.-14 Total 118.28 8.02 106.55.878

2.1 559 <01

df 68: .01 = 2.65
df 68: .05=2.00

The means of Formal Operational on evaluativeyigtpotency factors

and the total of the two l.e.: ideal me” perceptiare significantly

different at.01 level from those of Non Formal Cg&mal. The

hypothesis No 12,13 and 14 stand rejected andameaffirm with a

confidence level of 95% that the ideal me perceygtiat the evaluative,
activity - potency level of Formal operational amah formal operational
are differentially developing. The formal operatbhave higher scores
on “ideal me” and these scores are commensurate thitir cognitive

development. The non-operational do not seem tsgsssa higher self
image and their “ideal me” picture is affected bgit cognitively low

formal operational level

Conclusion

The research findings point to the fact that tHective level of formal

operational is developing differently from the atige level of non-

formal operational. The environmental perceptiod aelf perception of
formal operational are predominantly and positiveffective in nature
than those of the non formal operational. The Riageassertion that the
cognitive and affective domains are not only datddut also influence
each stands empirically strengthened by findingthef present study
substantiating that affectivity is more positivelgoncomitantly and
differentially related to formal operationalism.
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In addition, the self perception level of formaleogtional is higher in
their “real me” and “ideal me” perception than thosf non- formal
operational. Their discrepancies confirm the disarey theory
advocated by Willian James (1892) that gap betwherfreal me and
“ideal me” estimation by individuals is less in eas those who possess
positive self regard than those who are less cenfidf themselves and
have a poor self- image.

Recommendations for Further Research

1. Longitudinal studies from age 15 to 20 years may be
undertaken to gain more insight into the relatigmsbf
cognitive and affective domains.

2. Studies should be replicated on female sample fdrdnt
age group and undertaken on the suggested cognitive
affective interaction model.

3. The elements of affective domain may be enlarged by
including views of significant other’ like mothena father
about the individual.

4, The elements of affective domain may also be eathtgy
including peer relations.

5. Group from rural may be included to see whethealrur
urban difference exists within the cognitive affeet
framework.

6. Further research may be conducted to see why tine no

Formal operational seem to be more favorably cowoscof
the dynamic aspect of their school environment ttzen
formal operational.

7. Further research may be conducted to see why timeafo
operational seem to be more favorably responsiveéhéo
appreciative aspects of the residential and naodertal
students.

8. Residential institutions be taken to see whethee th
differences exist between school perception ofd¢isalential
and non-residential students.

Recommendations for Teacher

The present study indicates that formal operatishalents possess less
gap in discrepant scores between ‘real me’ and ideaperception and
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that non-formal operational students have a wigelgdween real me
perception and ideal me perception. In the lighthdf finding it is
suggested that.

a. The teacher should try to narrow down the widerdizancy
between the real me ideal me’ perception by assigeasy
tasks to the student and build up their self este€he
students would realize that they can do in the gmes
whatever is expected of them in future. The teaclan do
this by matching the tasks with the capacitiedhefdhildren.

b. The teacher need to make the school environmenk-wor
oriented demanding action and stressing the dynaspect
of school environment but at the same time loveh wite
institution and its activities needs to be devetbp&he
students should identify themselves with their @tho
through feelings of mutual respect and confidence.

C. The teachers should not lower the self-esteem itifren by
their practice of nagging nick naming, ridiculingreasm
and faultfinding.

Recommendations for Parents

1. The basic psychological need of children is segurit
belongingness and emotional adjustment within the
family. The parents should pay special attention to
the child’'s feeling of acceptance of home
environment.

2. The parents should not unnecessarily pester the
children by their practices of nagging, idle rensark
on their sense of duty and purpose, censure ofrmino
mistakes and indifference, because these practices
tend to lower the self esteem of the children.
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